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Motivation of the pre-service primary education teacher’s
towards learning English in CLIL approach

Abstract. Teaching content through the English language has rapidly increased in recent
decades, especially in tertiary levels. However, motivation of students plays an important role
in the CLIL environment, that’s why we decided to test pre-service primary education teacher’s
motivation in learning the English language by the CLIL approach after 8 weeks of CLIL teaching
implemented this year as an experiment. The data is collected by the motivation survey. Results
revealed that almost all students like and enjoy learning content in English and they have the
highest motivation in learning university disciplines in English language by CLIL approach next
yeat, too. In conclusion, implementing trilingual education in the programme of preparing future
primary education teachers is recommended in order to be ready for trilingual teaching.
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instruction.

DOTI: https://doi org/10.32523/2616-6895-2022-140-3-69-77

Introduction

Education in all educational levels is more
important than ever in a today’s globalized
world. In order to prepare successful student in
this global world we must seek more suitable
forms of education which is the key to move in
the world. Knowledge is the best investment for
the student with quality knowledge, because
learners have more opportunities to be successful.
One of the most useful and effective approach in
teaching which include 21st century skills is CLIL
(Content and Language Integrated Learning)
developed by D.Marsh. CLIL is efficient approach
in education proved by many scholars. CLIL is
a dual-focused educational approach in which
an additional language is used for the learning
and teaching of both content and language” [1].

Studying both a foreign language (FL) and the
contents of a specific academic subject at the same
time is a framework that has become increasingly
common in the education field [2]. As Dale and
Tanner (2012) stated, «The implementation of
CLIL encourages whole school development and
innovation: implementing CLIL can be a powerful
impulse for renewal and reflection in a school”
[3]. Coyle et al. (2010b) have also mentioned
that CLIL as a method enables learners through
different ways a more holistic educational
experience than other commonly used methods
[4]. Thus, CLIL has been considered to be both
an efficient approach to language learning [5,6,7]
and an “awesome innovation” in education [8].
Thus, CLIL answers the strong need for cultural
and linguistic integration and contributes to
the education of open-minded, multilingual,
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and international citizens [9]. The purpose of
developing CLIL within the European Union are
to develop students’ cognition, facilitate their
mobility within European educational system
and motivate those learners whose interests may
be related to math, biology, physics and other
disciplines, which reflects the idea of multiple
intelligences. Nevertheless, because of the rapid
spread of CLIL implementation, it is probable that
a teacher has to integrate content and a foreign
language [10]. That's why in order to integrate
content with English, future teachers should
improve their English knowledge as English has
been a world language, it is widely chosen as the
instruction language in many CLIL programs.
For the similar situations and purposes in foreign
language teaching, CLIL has been borrowed
and adapted from Europe to the whole world
by many bilingual language teaching programs
especially in non-English speaking countries
[11;12;13] and has been put into practice from
primary education through vocational education
to tertiary education [14; 15; 16; 17; 18].

In Kazakhstan primary education system,
trilingual education is applied in all textbooks
(key words of the theme are given in three
languages Kazakh, Russian and English) and
here future primary school teachers may have
problem with English language. Also, the
primary education is main place where primary
pupils should get ready for the secondary
education where some subjects are taught in
English language. In secondary education,
STEM (science, technology, engineering, and
mathematics education) disciplines are taught in
English language and here future STEM teachers
will not have a problem with English language
because, universities train the students of the
STEM faculty students for CLIL in many cases
and as for other students which is not related to
STEM faculty are not trained for CLIL approach
because of the low proficiency level of English
knowledge of the teachers. However, all future
teachers (not only STEM teachers) should be
trained for CLIL approach at the university or
must provide students with study programmes
in English as trilingual education is applied from
the kindergarten up to tertiary education and

attract multilingual learners to choose their study
programmes to arrange multilingual learning
atmosphere. Marton, Runessson and Tsui (2004)
stated that learning is constituted by linguistic
means in the interaction between teacher and
students. If the interaction is centrally done in
English, it is seen that ELF classroom language
environment  fulfils  the
purposes [19]. CLIL approach and its application
into tertiary education is a great challenge for all
stakeholders, however, it is a tool for designing
degree programme fully taught in TL (English)
in order to attract more home students and also
international students to study at a particular
HEI what can establish natural international/
multilingual environment [20]. Thus, Universities
should train global student who can teach subjects
in trilingual education without problem. If future
teachers were prepared for the CLIL approach,
they would develop essential competences in
today’s globalized world such as:

Multicultural approach could be a far
reaching approach within the today’s world and
to live with one nation in country with speakers
of other dialects. This approach helps to develop
communication across cultures.

institutionalized

- Learners are offered real-life situations in
English language as a communication means and
it makes them raise their awareness as to how the
language itself is used, as well as cross-cultural
awareness. The learners develop their speaking
skills with an emphasis on fluency.

Methods and materials diversity helps
learners to deal with other people who is culture,
language and social backgrounds are different
and to perceive the differences as a part of other
culture that enriches them. It enhances teamwork
and helps learners to find their roles in a team.
The using different materials develop learners’
flexibility.

Great materials offer up-to-date study
resources available not only for teachers but also
for learners in various forms. These materials
develop learners’ orientation in online and printed
information. Students are exposed to written and
oral resources and, due to that fact, they become
aware of different idioms, sayings and fixed
expressions used in all sorts of situations.
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Neurodidactics supports application of
information and communication technology
in classrooms and the so-called brain based
activities. Students have the opportunity to
learn about their learning styles (e.g. visual,
kinaesthetic, auditory) within these kinds of
activities and gradually work on developing
skills [21].

Nevertheless, non CLIL students may have
training needs or motivation to study disciplines
in English as their fellow students who studies
in CLIL programme. In this paper, we discussed
education  teacher’s
motivation to CLIL education implemented
this year by the PhD student researching CLIL
in pre-service teacher education (language
teacher). Pre-service primary education teachers
of the Zhubanov University are getting lessons
on world understanding course in English first
time and we decided to test their motivation
about the course by motivation survey after
eight weeks experiment. The role of motivation
in CLIL environment is very important because
in CLIL, the learners have to face additional
challenges resulting from the fact that content
subjects are taught in a foreign language [22].
As stated by Lasagabaster (2012), motivation
is a fundamental factor in classroom language
learning, and language learners are generally
highly motivated when they start learning
a foreign language; nonetheless, the author
claims that the maintenance of motivation is the
complicated part of the process [23]. Al Rifai
(2010) states, “Motivation involves the learners’
reasons for attempting the L2 acquisition.”
[24]. We have to consider types of motivation:
instrumental as language learning to execute
functional objectives, including a job acquisition,
or qualifying in a course; and integrative, as
language learning to know the people who speak
that language. finding the keys of increasing
motivation is important since it should be
considered for the education curriculum and also
to arrange new teaching strategies or materials.

pre-service  primary

There are a lot of research works conducted on
student’s motivation learning English in CLIL
approach. In 2009, Lagasabaster and Sierra (2009)
did research on students (n-287) second language

learning motivation in CLIL approach by the
seven-point semantic differential questionnaire
based on Gardner (1985). Their results indicated
that “CLIL programmes help to foster positive
attitudes towards language learning in general”
and “students participated in CLIL programme
held more positive attitudes towards English”
[25]. Lasagabaster (2011) published his research
in which he analyzed the results of the cross-
sectional study involving 191 learners of the
secondary school and found that both EFL
and CLIL learners were highly motivated to
learn English, although CLIL students were
significantly more enthusiastic than those in
traditional EFL classrooms. Thus, he concluded:
“there is a strong relationship between the CLIL
approach and motivation” [26].

Methodology

Participants and Procedure

Participants of the study were 38 pre-service
primary education teachers (3rd year of study)
studying at the Zhubanov University which is
one of leading university in West Kazakhstan.
All of them were female and between the ages
of 20-25. Their English proficiency level is
beginner and elementary though all students
had started learning English language at the
age of eleven. Also, at the university they
studied English language in 1st year of study
as compulsory subject and this year (3rd year
of study) they have been studying professional
oriented English language. In 3rd year of study,
pre-service primary education teachers study
the subject “The methodology and pedagogy
of the teaching world understanding” (in fifth
semester). This year we did addition to the
syllabus of this discipline and decided to teach the
students independent work under the direction
of a teacher and student’s independent work of
this lesson in English language through Zoom
meeting (Excluding lecture and practical lessons
are conducted online via pandemic situation
at the university) by the CLIL approach. At the
lesson, students do writing, reading, speaking
and listening activities successfully and improve
their four skills. Students do all the tasks with
great pleasure. No one subject is taught in English
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language before. Research was conducted after 8
weeks teaching content in English (October, 2021)
and the participants of the study were asked to fill
the motivation survey during the lesson (online)
by the Google form. The procedure took around
30 minutes. Motivation survey is used in order
to test pre-service primary education teacher’s
motivation about the course which is going in
English language.

Materials

Motivation survey is consisted of 10 items
which was
students who learn Kazakh language in CLIL
approach developed by Laila Abdimanapova
in her dissertation. We did changes a bit to the
sentences. The learners’ responses were on a
5-point Likert scale covering the range: strongly
disagree; disagree; I don’t know; agree; strongly
agree. The responses were transformed into
numerical values ranging from 1 to 5 for a
statistical analysis. Statements (10 items) are
written in English language and administered in
order to analyze student’s motivation as seen in
Table 1.

developed for Russian group

Tablel
Motivation for learning English in
CLIL pproach

Statements

1 |Ireally like learning English

2 | Learning English is important for me
because I will need it for my future studies.

3 | I really want to learn English.

4 |Learning English is important to me
because my life will change if I acquire
good command of English

5 | English language acquisition is important
for me because it will be useful in getting
a job.

6 | I do not like learning English.

7 | Studying English can be important because
it will make me a knowledgeable person

8 | I would like to study university disciplines
in English in the next year, too

Analysis and Results

According to the results of the motivation
survey given in percentage in Table 2, high
percentage of students (89%) agreed that they
really enjoy learning English at the world
understanding lesson and left students (11%)
agreed strongly with this statement. In second
statement, almost all students (86%) agreed
strongly that learning English language is very
important for their future studies and other
students (14%) agreed with this statement, too. If
most students (81%) agreed with third statement,
reststudents (19%) strongly agreed that they really
want to learn this language. With forth statement,
most students (79%) agreed and students (21%)
agreed strongly that good command of English
helps them in their life. As for the statement “I
don’t like learning English”, high percentage
of students (63%) disagreed strongly and low
percentage of students (37%) disagreed with
this statement. The analysis for the statement
“Studying English can be important because it
will make me a knowledgeable”, high percentage
of students (97%) agreed that knowing English
does them knowledgeable person and only low
percentage of students (3%) agreed strongly with
this statement. As for the last statement, students
(79%) agreed strongly that they would like to
study university disciplines in English next year
and rest students (21%) agreed, too with this
statement.

Discussion and Conclusion

To sum up, the rapid growth of English
language usage in teaching process at the tertiary
levels is considered the decision of the problem
of student’s low level in the English language.
More research works claimed that important role
of English language would motivate learners
to learn content. Our study indicated positive
results, too. On the basis of the results of the
motivation survey conducted with pre-service
primary education teachers, we can conclude
that students studying at the Primary teaching
Degree like and enjoy learning English language
at the lesson of “The methodology and pedagogy
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Results of the motivation survey in percentage

I really enjoy learning Engli

Table 2

Frequency Percent
Strongly disagree - -
Disagree - -
I don’t know - -
Agree 34 89%
Strongly agree 4 11%
Studying English is important for me because I will need it for my future studies

Frequency Percent
Strongly disagree - -
Disagree - -
I don’t know - -
Agree 5 14%
Strongly agree 33 86%
I really want to learn Engli

Frequency Percent
Strongly disagree - -
Disagree - -
I don’t know - -
Agree 31 81%
Strongly agree 7 19%
Studying English is important to me because my life will change if I acquire good command of English

Frequency Percent
Strongly disagree - -
Disagree - -
I don’t know - -
Agree 30 79%
Strongly agree 8 21%
English language acquisition is important for me because it will be useful in getting a job.

Frequency Percent
Strongly disagree - -
Disagree - -
I don’t know - -
Agree 29 76%
Strongly agree 9 24%
I do not like learning English.

Frequency Percent
Strongly disagree 24 63%
Disagree 14 37%
I don’t know - -
Agree - -
Strongly agree - -

Studying English can be important because it will make me a knowledgeable person
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Frequency Percent
Strongly disagree -
Disagree -
I don’t know -
Agree 97%
Strongly agree 3%
I want to study university disciplines through English in the next year, too

Frequency Percent
Strongly disagree -
Disagree -
I don’t know -
Agree 21%
Strongly agree 79%

of the teaching world understanding” which is
conducted in English as well as students would
like to speak and use English fluently. Also they
considered that learning English language is
important to be educated person and important
for their future studies (to enter Master Degree)
and life (e.g., in getting new job) as well as good
command of English helps them to change their
life. Students have desire to study university
subjects in English next year. It means that they
really like learning English and they showed the
highest motivation to study university disciplines
in English language by CLIL approach in next
year. In foreign language learning, motivation
plays an important role because
works on second language acquisition has
often indicated that motivation has a definitive
influence on learners’ language attainment [27; 28;
29; 30]. Perhaps, students might understand the
importance of the English language in this world.

research

At the end of the experiment (in December),
students should improve their four language
skills and we will compare their knowledge by
pretest and posttest. In short, some disciplines of
the primary education at the university should
be taught in English and implemented in teacher
education programme as well as it should take
into the consideration of the university members
or primary education department members.

We must not lag behind from global practice
and keep up with the times. We have to implement
bilingual or trilingual education in training
future primary education teachers in order to
be ready to give qualitative education to the
younger generation of the Kazakhstan. Younger
generation is our future. They must be good
equipped with needed competence and skills
to be successful in their life. Without teaching
children English now, in the future we cannot
carry out full-fledged training of personnel.
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Boaamak 6acraysim cerabin Mmyraaimaepinaig CLIL saicTemeci apKbLabr
arplAIIBIH TiaiH OKyFa AeTeH bIHTAChI

Anparma. [TeHAl aFplAIIBIH TidiHAE OKBITY COHFBI OHXKBLAABIKTa dCipece >KOFapFbl OKY OpbIHAApPbIHAA OCTi.
Aaaitaa, CLIL GargapaamachiMeH OKy OapbIChIHAQ, CTyAEHTTepAiH MOTMBMIIVISICHI MaHBI3ALI POA OMHAMABL,
COHABIKTaH 0i3 OMBLA DKCIIepUMEHT TypiHAe eHriziareH moHai CLIL azicTeMeciMeH OKBITYABIH 8-I11i alrTachlHaH
KeiiH 6i3 0oaarrak 6acraybI celHBIT MyFadiMaepiniy CLIL TeXHOAOTMCH apKbLABI aFBIAIIBIH TiAiH YiipeHy-
re gereH MOTHUBALVCHIH TeKcepyai yirrapAbIK. MaaiMeTTep MOTMBaIs cayadHaMachl apKbLABl JKMHAKTaAABL.
Hoariskecinge 6apAbIK CTyAeHTTepre IIOHAL aFbIAIIBIH TidiHAe OKbIFaH YHAITHIHABIFBI JKoHE OAapAbIH II9HAL Ke-
A€ci JKBIABI Aa aFbIAIIBIH TiAiHAe OKYFa JereH >KOFapbl MOTMBALVACH aHbIKTaaAbl. KopriTa keae, ymriaai 6iaim
Oepyre gaifbIH 001y yIIiH OOAaIIak OacTaybIIl CBIHBII MyFaldiMaepiH dasipaay OaFrdapAaMachklHa YINTiAAl OKBI-
TYABI €HTi3y YCBIHBLAABI.

Tyiiin cesaep: Ooaamak GacTayblIll CBIHBIIT MyFaaimMAaepi, IToH MeH Tiaai kipikripin okpity (CLIL), ymriaai
0i4iM, aFbIAIIBIH TiAiHAE OKBITY.

AL.E. Ermzbaesa’, M.K. JKasbikosa’, A.C. Mycrosmmosa? /1.C. CbIabIk®
TAxmiobunckuii pezuonarvroti ynusepcumem umenu K. 2Kyoanosa, Axkmooe, Kazaxcman
23anadno-Kasaxcmancwuii Meduyunckuii Ynusepcumem umenu M.Ocnarnosa, Axmobe, Kasaxcman

MoTuBanms Oy AyImx yauTeaeil HauaabHOIO OO0ydeHNs K M3y YeHIIO
AHTAMVICKOrO s3bIKa 1o MeToanke CLIL

Annporamis. 3a rocaejHee AecaATUAeTHe IIPerlojaBaHe Ha aHTAMIICKOM SI3bIKe PacIINpIAOCh, OCOOEHHO B
cepe Briciero odpasopanust. OgHaKO MOTUBALIM CTY A@HTOB UrpaeT BaxkHyI0 poab B CLIL oOyuenne, mostomy
MBI PeIINAN ITPOTeCTUPOBAaTh MOTUBAITNIO OYAYIIIUX yINUTe A€l HauaAbHOTO OOYUeHMs B M3Y4eHNN aHT AUIICKO-
ro si3b1Ka ¢ rnmomMonbio texHoaornu CLIL nocae 8 negear CLIL oOydyeHms: KOTopoe B 9TOM I'OAy IPOBOAMUTCS
B KayecTBe dKcrepuMeHTa. MOTUBAIIMOHHBIN OIIPOCHUK OBLAO MCIIOAB30BaHO B uccaejoBanun. Iloayuyennsie
AaHHBIe CBUAETeALCTBYIOT O TOM, UTO IOYTU BCeM CTyJeHTaM HPaBMUTC M3ydaTh MaTepuadbl Ha aHTAMIICKOM
SI3BIKE, M OHU MIMEIOT CaMyIO BBICOKYIO MOTMBAIIMIO K M3yYeHUIO YHUBEPCUTETCKUX AUCITUIIANH Ha aHT AU ICKOM
SI3BIKE U B CAeAYyIOIeM Toay. B 3akarouenne pekoMeHAyeTcs BKAIOUUTDb TPeXbI3bIuHOe 00pasoBaHue B IIporpam-
MY IIOATOTOBKM OYAYITINX yuuTeAell HadaAbHbIX KAaCCOB, YTOOLI OBITH TOTOBBIMM K TPEXDA3BITHOMY OOYUIEeHHIO.

Karougesnie caosa: Oyayrmine rperojapaTeAn HadaAbHOTO OOYU€eHIs, ITpeAMeTHO-A3bIKOBOe IHTETPUPOBaH-
Hoe obyuenue (CLIL), TpexbaspiuHOe oOpasoBaHme, 0OydeHre Ha aHT AUICKOM S3LIKe.
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