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A review of conceptual theories on the nature of academic fraud

Abstract. The review-descriptive article examines the phenomenon of “academic dishonesty”
and conceptual theories of its origin. The authors consider self-efficacy theory, self-determination
theory, achievement goal theory, self-determination theory, goal achievement theory, planned
behaviour theory, operant conditioning theory, crime theory, neutralization theory, expected
value theory, and rational choice theory. According to the self-efficacy theory of A. Bandura
theory, learners who are unsure of their knowledge and skills, irrespective of their previous
achievements, cheat. The self-determination theory of E.L. Deci and R.M. Ryan sense of unmet
basic psychological needs for competence, autonomy, and connectedness to others increases the
likelihood of academic fraud. ].G. Nicholls” goal attainment theory determines that learners who
seek to avoid demonstrating poor performance are more likely to commit academic fraud. Within
1. Ajzen’s theory of planned behaviour the intention to act dishonestly can be explained by the
student’s own attitude to academic dishonesty, the subjective norms adopted in the educational
environment in which he or she is placed and the subjective assessment of the ease of committing
dishonest acts. Operant conditioning theory determines that if an act (i.e. academic fraud) has
been performed successfully, it is more likely to be repeated. In the theory of crime, academic
fraud is seen as dishonest behaviour by learners during learning activities. Factors influencing
the prevalence and frequency of dishonest behaviour of learners have been identified, such as low
self-control, the possibility of committing academic fraud, and the presence of positive attitudes
towards dishonest behaviour. According to the neutralization theory of G.M. Sykes, and D.
Matza dishonest practices of learners are explained by the fact that they do not consider them
as cheating but as morally acceptable phenomena. G.S. Becker’s expectation-value theory and
rational choice theory view academic dishonesty as a rational and weighted decision made by
students themselves, i.e., in terms of possible costs and benefits to them (economic approach).
Keywords: self-efficacy theory, self-determination theory, achievement goal theory, self-
determination theory, goal achievement theory, planned behaviour theory, operant conditioning
theory, crime theory, neutralization theory.
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Introduction

The Webster’s Dictionary defines academic
dishonesty as «intentionally engaging in
deceptive practices about one’s academic work or
the work of another» [1]. A number of studies in
the USA, Europe, and China show that between

75% and 90% of surveyed learners resort to
academic dishonesty during their university
studies [2, 5]. Dishonest behaviour of learners
has a lot of negative consequences: as a result of
academic fraud learners receive inflated grades,
but in fact, the future specialist does not have the
necessary knowledge, skills, and competencies for
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quality and effective performance of professional
activities.

In order to find
eliminate preconditions and prevent cases of
academic fraud, it is necessary to understand
why learners commit such actions and what
could be a reason to abandon them and study
honestly. To prevent dishonest behaviour (socio-
psychological decision-making mechanisms in
favour of dishonest behaviour) at university, it is
important to understand the reasons why learners
resort to academic dishonesty. This will allow
us to understand how to structure pedagogical
practices in the university in such a way as to
reduce the prevalence of dishonest behaviour and
motivate learners to learn honestly and consider
the theories that explain why learners engage in

effective measures to

dishonest behaviour.
Methodology

Motivational theories. Self-efficacy
theory. Motivational theories that examine the
factors that influence an individual’s own goal
attainment have a special place in academic fraud
research. These include self-efficacy theory, self-
determination theory and goal attainment theory.

According to the provisions of the self-
efficacy theory of A. Bandura [6], an individual’s
confidence in his abilities and skills affects
his self-assessment of his ability to perform a
particular task, which leads to the achievement of
the desired result. Learners who are not confident
in their knowledge are more likely to engage
in dishonest behaviour to achieve a positive
learning outcome in the presence of favourable
environmental factors.

In this
defined as dishonest behaviour which includes
ormalizing help to other students, plagiarism, the
use of cheat sheets and cheating in examinations.
The hallmark of this theory is the position that the
cognitive beliefs underlying motivated behaviour
are the result of an interaction between students
and the environment. An important factor
explaining academic cheating is considered to
be learners’ perceptions of their self-efficacy, in
other words, their academic capabilities. Thus,

theory, academic dishonesty is

according to empirical results, more learners
who are unsure of their knowledge and skills,
irrespective of their previous achievements, cheat.
This was confirmed in a study by Anderman L.H.,
Freeman T.M., Mueller C.E. [7], in which learners’
beliefs about their own abilities better predicted
cheating rates among them than their grade point
average.

To combat dishonest behaviour within this
theory, the authors suggest helping students to set
short-term goals: the student’s self-efficacy beliefs
will increase and the likelihood of cheating may
be reduced. Teachers should encourage students
to be motivated to do well and do well, even if the
student fails, teachers should deal positively with
such failures and motivate students to continue
their work.

Self-determination  theory. The  self-
determination theory of E.L. Deci, RM. Ryan
[8] is based on the theory of intrinsic/extrinsic
motivation. Intrinsic motivation is the desire
to engage in learning activities because of
the interest and enjoyment of doing them.
The external motivation of a student is the
performance of a learning activity because of
external factors to the activity. Such as receiving
a high grade, praise, desire to avoid punishment,
etc. Within the framework of this theory, the
authors consider reasons for behaviour in terms
of satisfying three needs: competence, autonomy
and connectedness with others.

A study by Y. Kanat-Maymon, M. Benjamin,
A. Stavsky [9] found that learners who are
guided by external motivation are more prone
to cheating and other dishonest practices when
performing academic tasks.
basic psychological competence,
autonomy and connectedness to others increase
the likelihood of academic dishonesty. However,
these factors were found to be insignificant in
a study by T.B. Murdock, and E.M. Anderman
[10], as the university environment plays a role

Feeling unmet
needs for

in shaping student motivation, which is not
considered in this theory.

In order to prevent unfair behaviour, the
authors suggest meeting the needs of learners
and maintaining learner autonomy by avoiding
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rewards and punishments. To support the
learners” need for competence, teachers should
provide constructive feedback and clear guidance
on assignments, which will allow students to
better understand the expectations of teachers.
To meet learners’ need for connectedness
with others, trainers should establish friendly
relationships with students so they know that
their opinions will be listened to.

To meet the needs of learners, teachers should
develop unique and interesting assignments for
them and allow students to check and grade their
own and fellow students” work. It is important
to provide tutorials where students can discuss
one-on-one with the teacher about the issues and
challenges they face in their work.

Goal achievement theory. Goal attainment
theory by J.G. Nicholls [11] considers motivation
as a goal to achieve which human activity is
directed.

This theory distinguishes two main directions:
mastery goal (desire to gain necessary knowledge
and skills) and demonstration goal (desire to
demonstrate one’s abilities). In empirical research,
the demonstration goal is usually referred to as a
superficial approach to learning, which leads to
negative emotional, cognitive, and behavioural
consequences in learning activities.

Goal attainment theory has been successfully
applied in the study of academic cheating. It has
been used to identify factors that explain learners’
engagement in dishonest behaviour: learners’
orientation to demonstrate competencies and
the tendency to avoid demonstrating low
competencies, as they are associated with a
superficial approach to learning. Thus, learners
seeking to avoid the demonstration of low
competence are more likely to commit academic
dishonesty.

These findings are supported by empirical
studies [12], which show that mastery-seeking
learners are less likely to cheat than those
who are externally oriented. However, some
subsequent research has established the benefits
that a demonstration orientation also provides.
It has been suggested that this theory needs to
be revised to emphasize the potential of both the
mastery target and the demonstration target.

Experts believe that in order to prevent
dishonest behaviour of learners, teachers should
motivate learners to master and learn the subject
and reduce the emphasis on getting good grades,
because, with student motivation focused on
mastery, learners are less likely to commit
dishonest behaviours in learning activities [13].

However, if the learner has both a mastery
orientation and a demonstration orientation,
perhaps an effective strategy would be to have
sessions where they are required to present their
projects and progress on them in front of fellow
students and lecturers. The trainees themselves
could act as a teacher in the classroom. The way
in which they could explain new material in a
clear and interesting way and engage their fellow
students would be an indicator of their success.
On the one hand, they themselves need to be well-
versed in the material they are explaining, and on
the other hand, they will be demonstrating their
knowledge in front of an audience.

Behaviourist theories. Theory of planned
behaviour. (theory
of planned behaviour I.Ajzen and operant
conditioning theory B. F. Skinner) deal with
behavioural concepts that deal with learning.

The theory of planned behavior I. Ajzen’s
theory of planned behaviour [14] assumes that a
person’s behaviour is the result of three types of
beliefs: a person’s attitudes towards behaviour,
subjective  perceptions of social
(subjective norms) and perceived behavioural
control.

Under this theory, an individual’s attitudes are
his or her assessment of utility and willingness
to take certain actions. Subjective norms are an
individual’s perceptions of specific behaviours
as influenced by the judgment of others. And
perceived behavioral control is a person’s
subjective perception of the presence or absence
of an opportunity to perform certain actions.
However, critics of this theory say that it does not
accurately predict individual behaviour.

In research, the intention to act dishonestly
can be explained by the student’s own attitude
towards academic dishonesty, the subjective

Behaviourist  theories

pressure
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norms adopted in the educational environment in
which he or she finds himself or herself, and the
subjective assessment of the ease of committing
dishonest acts. The perceived ease of committing
a dishonest act depends on such factors as the
established sanctions for dishonest behaviour,
the attitude of the teacher, etc. A modified version
of I. Beck and I. Ajzen includes a fourth variable
— moral obligation, indicating the expectation
of compliance of a person’s behaviour with the
norms of morality accepted in society [14].

The success of this theory in studying academic
fraud has been confirmed in the research of T.D.
Carpenter, ].L. Reimers [15], where was found the
relationship between intentions to act dishonestly
and dishonest behavior itself.

C.J. Armitage, and M. Conner [16] found
that moral obligations play an important role in
this theory and that this variable contributes to
the predictive abilities of the theory of planned
behaviour. However, the same researchers say
that the disadvantage of this theory is that it does
not include variables such as self-identity, self-
efficacy, and past behaviour of the student.

As methods to combat cheating, the
researchers suggest influencing student attitudes
toward dishonest behaviour, normalizing the
consequences of such cheating to students
through specific ethics courses, as well as setting
rules and penalties for dishonest behaviour. In
addition, universities should prevent academic
cheating by, for example, installing quality
plagiarism detection software to help avoid
inappropriate borrowing.

The theory of operant conditioning. The
term operant conditioning was introduced by
B.F. Skinner [17] used it to describe behaviours
that have an impact on the environment. It occurs
when an action has to be performed in order to
complete a task. If an action has been performed
successfully, it is more likely to be repeated.
Critics of this theory, however, argue that this
approach fails to account for many aspects of an
individual’s behaviour.

Through the application of this theory to
the study of academic dishonesty, a conceptual

model was created in which dishonest behaviour
is viewed as operant conditioning and the level
of honesty in the university is viewed as the
environment. When a student is given a task,
they can complete it honestly or dishonestly,
when dishonest behaviors are committed at the
university there may be consequences that either
promote dishonest behavior or inhibit it. The
consequences that lead to dishonest behavior
affect the possibility of its recurrence and student
attitudes towards it, which has been confirmed
by empirical research. In most cases, the
principle of operant conditioning has been used
in conjunction with other theories, as it does not
address the causes of student dishonest behavior.

According to the findings, it is important not
only to develop and apply measures to prevent
student cheating but also to try to form an honest
academic environment in which learners will be
actively involved in learning activities, which
will reduce the level of academic cheating.

Common to behavioral theories is the need for
an honest academic environment, which can be
shaped by continuously informing learners about
ethical values, imposing severe penalties for
dishonest behaviour, and involving all learners
in active learning activities.

Theories of deviance. Theory of crime. Many
studies have analyzed the reasons for students’
deviant behaviour in terms of deviant behavior
theories including the theory of crime and the
theory of normalizing. Deviant behaviour is
human behaviour that deviates from accepted
social norms and which leads to certain sanctions.
In works applying those theories, student
cheating is considered a crime. Theories of
deviance are used to explain why some students
do not follow established social norms. However,
if in the student community more than 80% of
students admit to dishonest behaviour during
studies, the question arises as to what is the norm
and what is deviant behaviour.

According to M.R. Gottfredson, and T. Hirschi
[18], all people, in certain life situations, may feel
the urge to commit a crime, some successfully
cope with it and others succumb to this urge. The
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ability of people to refrain from deviant impulses
is the result of self-control, which depends on the
environment.

In studies aimed at studying academic
dishonesty, which is based on this theory, the
dishonest behavior of learners during academic
activitiesis considered a crime. Factorsinfluencing
the prevalence and frequency of dishonest
behavior in learners have been identified, such
as low levels of self-control, the presence of the
possibility of committing academic dishonesty,
and the presence of positive attitudes toward
dishonest behavior.

Anumber of studieshave shown an association
between lack of self-control and the presence of
the physical possibility of dishonest behavior
with the frequency of dishonest behavior and
have also found that learner attitudes towards
academic dishonesty influence the prevalence of
such practices. A study by A.U. Bolin [19] stressed
that there is no direct relationship between the
level of self-control and academic dishonesty
without considering the factor of students’
positive attitudes towards dishonest behavior.
In this case, this theory would be considered
incomplete.

Codes of honor should be developed to
combat dishonest behavior. Students should be
made aware of the codes and signed individually,
formalization will ensure agreement with the
established rules and the consequences for
breaking them, possibly an effective procedure
to combat academic dishonesty. Students should
also be given the opportunity to comment on and
refine the code, which is likely to encourage their
involvement in the process. Enforcement of the
code of honor should be monitored by the student
council and the university ethics committee.

Neutralization theory. The neutralization
theory of G.M. Sykes, D. Matza [20] demonstrates
how the process of neutralization relieves a person
from responsibility for dishonest behaviour,
thereby eliminating or reducing the feeling of
guilt. The authors of this theory identified several
neutralization techniques that are used to justify
deviant behaviour. Within this theory, dishonest

practices by learners are explained by the fact
that they do not see them as cheating, but as
morally acceptable in the university. Research has
confirmed the validity of neutralization theory
to explain the reasons for committing academic
dishonesty, e.g., learners may deny that there are
negative consequences of cheating at university.

There were identified two factors as
influencing the frequency of committing
academic cheating such as the perception of the
educational environment and learners” attitudes
towards dishonest behaviour. A correlation was
also found between learners’ satisfaction, their
neutralization of the learning environment, their
focus on completing assignments, and their
tendency to justify academic cheating.

In order to prevent it, researchers suggest
interventions in the holistic pedagogical process.
For example, even simple changes such as
friendly communication with students and
the introduction of group work have a positive
effect on aspects of the educational environment
related to academic cheating. According to
theories of deviance, students should be made
aware of what is considered honest and dishonest
in the university and help them to maintain an
honest academic environment through active
involvement in university life as well as by
neutralization the relationship between the
university and the student.

Theories that view the student as a rational
actor. Expectation and value theory. This group
of theories includes the expected value theory
and rational choice theory. They view academic
fraud by learners in terms of its possible costs and
benefits, i.e. dishonest behaviours are rational
and deliberate decisions made by the student
him/herself.

The expectation and value theory of
E.J. Watkinson, S. Dwyer, A.B. Nielsen was
developed in education in the work of J. Eccles
and A. Wigfield [21]. According to this theory,
motivation in performing a certain task depends
on two factors: the expectation of success in
performing it and the value of this success. In
this context, the expectation is defined as an
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individual’s beliefs about how well he or she will
perform in the near or long term. The value of
the task, in turn, refers to an assessment of the
possible risks and the effort required to complete
it.

In academic fraud research, this theory
focuses on students” cognitive perceptions of the
learning situation and identifies 2 factors that
influence the decision to commit academic fraud:
the expectation of success from a dishonest task,
such as getting a high grade on a diploma, and
the academic value of the task, which refers to
the opportunity to be caught and punished. In
studies of academic dishonesty both of these
factors were confirmed, the reasons why learners
did not commit dishonest acts were the existence
of a sufficiently high opportunity to be caught and
punished, the insignificance of the subject matter.
It follows that learners’ dishonest behaviors
may be determined not only by their desire for
gain at minimal cost but also by the academic
environment that may feed their desires.

A number of papers suggest that students
should be educated about the importance
of academic integrity and the application of
punishment, according to the University Charter,
to perpetrators of academic dishonesty.

Rational choice theory. The rational choice
theory of G.S. Becker [22] viewed social behavior
in terms of an economic approach. According to
the terms of this theory, an individual evaluates a
crime by modeling the possible costs and benefits
to themselves of committing it, and the rationality
of the decision depends on the individual’s basic
goals and beliefs.

When the provisions of this theory were
applied in studies of academic dishonesty, three
factors were found to be associated with the
commission of dishonest behavior by learners:
the existence of minimal costs, such as a low
possibility of punishment or receiving a non-
strict punishment, and large benefits, such as
receiving grades higher than expected, and
student perception of the academic situation. The
importance of these factors has been confirmed
in a number of studies of academic dishonesty

in which, as with the expected value theory,
researchers have concluded that if the probability
of being detected for dishonest behavior is low
and punishment for cheating is minimal, students
will be more
dishonesty to achieve their intended goals.

P. Bourdieu argues that learners cheat because
they want to and their choices are not based
on rationality [23]. However, even from this
perspective, the dishonest behavior of learners
cannot be interpreted solely by their egoistic

inclined to commit academic

desires.
Conclusion

The analysis and classification of the theories
used to study academic fraud have allowed us
to identify a wide range of practices to combat
dishonest behavior, which is recommended for
implementation based on the results of empirical
research. Based on the identified practices, the
theories of academic fraud can be divided into 2
groups. The first group of theories includes those
that believe that teachers should prevent the
dishonest behaviour of learners, e.g. by providing
activities, their
learners to acquire new knowledge and skills,
and helping them to set short-term goals. The
second group includes theories that recommend
that universities implement measures to combat
dishonest behaviour. For example, creating codes
of conduct, introducing sanctions for cheating
for learners, and fostering an honest academic
environment so that learners report dishonesty of
their fellow learners and teachers are prepared to
take appropriate action when cheating is detected.
Identifying the essence and theories that explain
academic fraud by learners is the first step to
investigating this phenomenon within the project
«Academic Fraud by Postgraduate Education
Subjects (Case Study of National Universities)».

extracurricular motivating
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A.A. Cei3abikOaeBa, Y.M. O06airanntbaposa
Abati amoindazor Kasax yammotk nedazozuxarvt yrusepcumemi, Aamamol, Kasaxcmar

AKaAeMI/IﬂAI)IK AAasIKTBIKTbIH TabOmMFraThI Typaabl TYKbIpbIMAaMaAbIK TeOpusidap¥a oAy

Angarna. [lloay-cumarrama MakKadachblHAa «aKadeMUSABIK alasKTHIK» (peHOMeHi >KoHe OHBIH Iaiiga 0o-
AYBIHBIH TY>KBIPBIMAAMaAbIK Teoplsidapbl KapacThpbldasbl. ABTOpAap ©3iH-e31 Oarasay Teoplsichl, ©3iH-031
aHBIKTay TEOPUCH, KOA JKeTKi3y MakcaTTaphl TeOPMUICHI, ©3iH-031 aHBIKTay TeOpIsIChl, MaKcaTKa >KeTy Teo-
PVEICHI, >KOCIIap/aHfaH MiHe3-KYABIK TeOPUCH], OIePaHTThl KOHAMLNSAAY TEOPUCH], KBIAMBIC TEOPUACH,
OeliTapallTaHABIPY TEOPMACHL, KYTideTiH KYHABLABIK TEOPUACHI, YTBIMABI TaHAAy TeOPMUACHl KapacThIpbLAFaH.
Osingix TmimMaiaix TeopusichiHa colikec A. banaypaHbl aaaBIHFBI KeTicTikTepiHe KapaMacTaH, o3 OiaiMmi men
AarablaapblHa CeHiMAL eMec CTy4eHTTep ecenTeH mbrapadbl. D./. decu, P.M. PaitaHHbIH ©3iH-031 aHBIKTay Te-
OPSICBHIHBIH HeTidiHAe Ky3bIpeTTidikke, gepOecTikke >koHe DacKkalapMeH 0ailAaHBICTBI HETi3Ii IICHXOAOTVIABIK
Ka’KeTTiliKTepre KaHaraTTaHOAy aKageMIIABIK adasKTHIKTHIH BIKTMAaAABIFBIH apTThIpaAbl. MakcaTTapra SKeTy
Teopusacel Jx.JAX. Hukoaac Temen HaTioKe KepceTyaeH aydak OOAFBICH KeAeTiH CTyJeHTTep aKaldeMMsABIK
aaasKTHIK JKacayFa OelliM eKeHiH aHBIKTalAbl. JKocnapaaHFaH MiHe3-KyABIK TeOPILICH aschiHAa V. DitseH agaa
eMec dpeKeT eTy HMeTiH CTYAeHTTiH aKaJeMIIABIK aJasKThIKKa KaThIHACKL, 04 OpHaJacKaH Oiaim Oepy opra-
CbIHJAA KaOblaJaHFaH CyOBbeKTUBTI HOpMaJdap >KoHe apaMABIK dpeKeTTepAiH KeHiaairiH cyObekTusTi Oarasay
apKBIABL TYCiHAipyTe 60aaabl. OnIepaHTTH KOHANIIVIOHEPAEY TEOPVIICHL eTep dpeKeT (SFHM aKadeMUABIK asla-
SIKTBIK) COTTI >Ky3ere achlpblica, OHAA 04 KaliTa ’KacaAybl MYMKIiH eKeHiH aHbIKTaliabl. KplaMbIc TeopusceiHAa
aKaJeMISIABIK aAasKThIK CTYAeHTTePAIH OKYy ic-opeKeTi Ke3diHAeri apaMABIK 9peKeTi peTiHAe KapacThIpblaabl.
OKyIIbLAapABIH apaM MiHe3-KYAKBIHBIH TapaAybl MeH JKMiairiHe acep eTeTiH pakTopaap aHBIKTaAAbl, MBICAABI,
©3iH-031 DaKplAayAbIH TOMEH AeHrelli, akageMIIABIK alasKThIK >Kacay MYMKIHAIT JKoHe apaM MiHe3-KyABIKKa
KaTBICTBI JKaFbIMABI Ko3KapacTapAblH 0oaysl. beiitapantaHaslpy TeopusichiHa cavikec I'M. Carixc, 4. Mama
0iaiM aaymIpLAapAbIH apaMABIK 9peKeTTepi 0aapAbl a4asKThIK eMec, MOPaAbAbIK TYPFbIAaH KOAallAbl KyObLABIC
AeIl caHaTBIHABIFBIMEH TYcCiHAipizeai. KyTy skoHe KYHABLABIKTap TEOPUICH JKoHE YTBIMABI TaHAAY TEOPILICHI
I'. C. bekep akageMMsABIK aAasKTBIKTBI CTYA@HTTiH 031 KabblagaraH YTHIMABI JKoHe TeHrepiMAi Ieltim peTinge
KapacTeIpaAbl, SIFHM Oap YIIiH MYMKIiH IIBIFEIHAAP MeH Maliga TYPFbICBIHAH (SKOHOMMKAABIK TICiA).

Tyiiin ce3aep: 03iHAIK THIMAIAIK TEOPUACH, ©3iH-031 aHBIKTAay TEOPMACH, JKeTiCTiK MaKcaTTaphl TEOPUACH,
©3iH-031 aHBIKTay TEOPIICHI, MaKcaTKa >KeTy TeOpVIICH, JKOCIapAaHFaH MiHe3-KyABIK TeOPHUsChl, OIlePaHTThI
KOHAMIINSIAAY TEOPVIICH, KBLAMBIC TEOPUSCHL, OeliTapalTaHABIPY TEOPUACHL.

A.A. Coi3zapikOaeBa, Y.M. AOGaurani6aposa
Kasaxckuil nayuonarvruiil nedazozuveckutl ynusepcumem umeru Abas, Aamamut, Kasaxcmarn

063013 KOHIEIITyaabHbIX Teopmﬁ[ IIpUpOA4bl akageMNIeCKOTO MOIIeHHYIeCTBa

Annoramis. B 0630pHO-ommcaTeAbHO CTaThe paccMaTpuBaeTcs peHOMeH «aKaleMITdecKoe MOIIIeHHIYe-
CTBO» U KOHIIEIITyaAbHbIe TEOP €TI0 IIPOVCXOXKAEHII. ABTOpaMI PacCMOTPEHbI Teoprist caMO9(PPeKTIBHOCTH,
Teopysl CaMOOIIpeeAeHNs], Teopus IeAeil AOCTVKEeHI s, TeOPIs caMOAeTepMIHAINU, TeOPUs AOCTKeHI 11e-
Aell, Teopus 3allAaHMPOBAHHOIO IIOBEAEHNsI, TeOPIsI OIIePAHTHOTO OOYCAOBANMBAHNUS, TEOPUSI IPECTYIIAeHI,
Teopys HeMTpaAu3aluy, TEOPUs OKIAAeMOI LIEHHOCTH, TeOpUs pallOHaAbHOro Beidopa. CoraacHo teopun
camosdPexrusHOCcTH A. Bandura, crinceiBaloT Te oOydaloniuecs, KOTOpble He YBepeHBI B CBOVX 3HaHIMAX M Ha-
BBIKaX, He3aBUCUMO OT MX IPeAIeCcTBYIOINX AOCTV KeHui. B ocnose Teopun camogerepmunanun E.L. Deci,
R.M. Ryan 4yBcTBO Hey40BAETBOPEHHOCTVI OCHOBHBIX IICHXOAOTMYECKIX IIOTPeOHOCTe N B KOMITeTeHIINY, aBTO-
HOMMUU U CBSI3aHHOCTY C APYTUMM YBEAUYVBAET BEPOSITHOCTDL aKadeMIUecKOro MoeHHdecTsa. Teopust 4octu-
xenus 11eaeit J.G. Nicholls onpeaeasiet, uto obyuaroniuecs, crpeMsiuecs n3dexKarh 4eMOHCTpaI[MIO HU3KOTO
pesyabTara, B OOABIIIET CTeIIeHN CKAOHHBI K COBepIIIeHNIO aKajeMUIeCcKOro MOIIIeHHIYecTBa. B paMkax Teopun
3aIl1aHMPOBAHHOTO ITOBeJeHIs [ Ajzen HaMepeHNe ITOCTYIIUTD HEYECTHO MOYKET OBITh OOBSICHEHO OTHOIIIEHEM
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A.D. Syzdykbayeva, U.M. Abdigapbarova

CaMOTO CTyJeHTa K aKaJeMUYecKOMY MOIIeHHIYECTBY, CyObeKTUBHLIMI HOpMaMu, MIPUHATEIMU B 00pa3oBa-
TeABHOI1 cpee, B KOTOPOII OH HaXOAUTCS, ¥ CyOBeKTUBHOM OIIeHKOI AeTKOCTY COBePIIeHNsI HeUeCTHBIX ITOCTYII-
k0B. Teopust onepaHTHOTO 00y CA0BANBAHUS OITpeJeseT, 4TO ecAu AelicTBHe (T.e. aKajeMIIecKoe MOIIIeHHIJIe-
CTBO) OBLA0 OCYIIIECTBACHO YCIIEIITHO, TO OHO C D0AbIIell BePOATHOCTBIO OyAeT coBepllieHoO ITOBTOPHO. B Teopun
MpecTyNAeHNIs aKajeMIJeckoe MOIIeHHIYeCTBO pacCMaTpUBaeTCsl KaK HeuyecTHOe IoBeJeHre O0yJaromXcs
BO BpeM:I y4eOHOII AeATeAbHOCTH. brran BrigeaeHs! paKTOPEI, BO3AeTICTBYIONMe Ha PaclipOCTpaHeHHOCTh I Ja-
CTOTY HEYeCTHOTO ITOBeAeHN s 00yJaloIXcsl, TaK/e KaK HU3KII YPOBeHb CAMOKOHTPOAS, HaA91e BO3MOXKHO-
CTU COBEPIIEHNS aKajeMIIeCcKOTO MOIIIeHHIYeCTBa ¥ HaAndue OA0XKUTeAbHBIX YCTAaHOBOK TI0 OTHOIIEHNIO K
HedgecTHOMY rtoBegeHuio. CoraacHo Teoprm Henitpaausarym G.M. Sykes, D.Matza neuecTHBIe TTpaKTHKM O0Y-
JaoUuXcsa OObACHAIOTCA TeM, YTO OHYM He CYMTAIOT X MOIIEHHMIECTBOM, @ MOPaAbHO IIPpUeMAEMbIMU SBAeHN-
svu. Teopust o>XmAaHMIT M TIEHHOCTe U Teopst parjuoHaasHoro Beioopa G.S. Becker paccMmarpuBaeT akageMu-
gyecKoe MOIITeHHIYEeCTBO KaK palioHaAbHOe U B3BellleHHOe pellleHle, IPUHATOe CaMIM CTyAeHTOM, T.e. C TOUKK
3peHMs BO3MOKHBIX 445 HUX U3AePyKeK U BBITOJ (9KOHOMIIECKII IT0AX0J).

Karouesnie caoBa: Teopus camodPpPeKTUBHOCTH, TeOPUs CaMOOIIpeAeAeHIs], TeOpusl 1ieAell JOCTUKeHIs,
Teopusi caMoJeTepMMHAIINN, Teopus AOCTVKeHUs: IleAell, TeOpWs 3aIllAaHMPOBAHHOTO ITOBEAEHUs, TeOpPILsT
OIlepPaHTHOTO 00YCAOBAMBAHNS, TEOPUS IIPECTYILACHIS, TeOPIs HeTpaAu3aliim.
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