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Abstract. The article provides conceptual and terminological apparatus of blended learning,
offers a version of interpreting the term «blended learning», and examines the current state of
this education format, its place, and its role in Kazakh and foreign higher (primarily linguistic)
education. Blended learning is seen to improve educational process efficiency. The authors
consider the issues of development, testing, and stage-by-stage evaluation of the proposed model’s
effectiveness. Diagnostic materials and results of monitoring the success of experimental work on
implementing blended learning in a language university are presented. During the experiment, a
supporting model of blended learning of a foreign language was developed, based on the formulated
methodological and organizational principles. As a result of the study, the authors concluded
that using blended learning in teaching a foreign language in higher education is pedagogically
expedient since blended learning can increase educational process effectiveness. The flexibility of
the blended learning model allows applying a student-centered approach, adapting the traditional
educational process to students’ individual characteristics. It also contributes to better use of time
in the classroom. Blended learning specificity provides for the need to select and structure a course
content in accordance with the peculiarities of the used model of blended learning of a foreign
language (material organization and distribution of educational activities between full-time and
distance components). Methods of organizing the educational process in blended learning involve
using modern pedagogical technologies based on the principles of a student-centered approach
and student autonomy.
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communication technologies. At the same time,
distance learning is not always pedagogically
information  and sound. It often does not assume the possibility of

technologies penetrate all real didactic communication due to the specifics

spheres of human activity, including education.
Their integration into the educational sphere
is becoming not just an actual trend, but a vital
necessity, a guarantee of its modernization.
One of the responses of education to this
challenge of our time was the development of
distance learning based on information and

of the distributed learning process and focus on
certain categories of population (people who
are unable to get educational services in the
traditional form due to various circumstances).
One way to solve this problem is to use blended
learning. Today, domestic education is going
through the initial stage of the formation and
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development of blended learning when the very
concept and content of this phenomenon has
not yet stabilized. The paper considers several
interpretations of the definition of blended
learning, which in the Russian-speaking tradition
is also called integrated (blended), combined
(mixed) or hybrid.

The main part. We proposed the definition,
based generalization of the stated
interpretations of the concept under study,
according to which blended learning is a

on

combination of elements of full-time and distance
learning, one of which is basic, depending on
the preferred model. This definition, in our
opinion, most accurately reflects the essence of
the phenomenon under consideration since it
fully represents its essential characteristics and
possible variations.

After modern scientific,
methodological, and specialized literature [1], as
well as periodicals devoted to blended learning,
distance learning and use of information and
communication technologies in the educational
process in higher education, we concluded
that in modern conditions, transformation of
modern education, blended learning allows one
optimally combining and using opportunities
and benefits of both traditional education and
distance learning [2].

Based on the results of the analysis of scientific
and methodological literature, we have identified
and formulated some limitations of distance
learning, as well as limitations of traditional
full-time education, which can be overcome
through using blended learning. In addition,
the analysis of scientific and methodological
literature suggested that blended learning can
increase educational process educational process

analyzing

effectiveness due to:

- modern pedagogical technologies that
incorporate the principles of personality-oriented
approach [3];

- increasing the degree of students’
autonomy (development of critical thinking and
research and search activity skills);

- model flexibility;

- more rational use of time in the classroom
due to preliminary study of educational material

through information and communication
technologies;

- taking into account students’ individual
psychological characteristics;

- a variety of methods of pedagogical
influence;

- increasing the volume of assimilated
material;

- model interactivity;

-increasing students’ information competence;

- possibilities of unlimited access to
information for teachers and students.

Blended learning is based on psychological
and pedagogical approaches and theories:
behavioristic (E. Thorndike, J. Watson, E. Ch.
Tolman and others) [4], cognitive (J. Miller,
A. Newell, G. Simon, ]. Piaget, J. Bruner and
others) [5] and constructivist (E. von Glazersfeld,
P. Watzlavik, U. Maturana, F. Varela, H. von
Foerster, G. Roth and others) [6].

The analysis of the above theories suggests that
within the framework of the modern education
system, itishardly possible to find a single optimal
theory, which implementation could fully ensure
the effectiveness of learning. Nevertheless, it
can be considered that in the context of modern
education transformation, the concept of blended
learning, built on constructivist principles, can
contribute to optimization of educational process
in teaching foreign languages.

We reviewed information and communication
technologies used in blended learning: e-mail,
programs, and services for creating presentations,
chat, video conferencing, learning management
systems, web forum, wiki, blog, social services, in
order to study their didactic properties and define
functions that contribute to the most optimal and
effective implementation of didactic tasks.

By analyzing both common and distinctive
features inherent in blended learning and
learning with information and communication
technologies support, we have identified the
criteria for their differentiation: - information
and communication technologies percentage
of in the educational process; - information and
communication technologies functions in the
educational process; - teacher’s role in educational
process.
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It should be emphasized that when defining
the didactic principles of blended learning,
“traditional” and “distance” didactic principles
were not replaced by fundamentally new ones,
but their content was refined and modified
considering the specifics of the blended learning
form. Considering the specific features of this
form of education, we have identified the key
principles for designing a blended learning
system [7]. These include:

1. principle of pedagogical approach
priority in educational process design;
2. principle of taking into account

technological readiness level;

3. principle of pedagogical expediency of
information technologies use;

4. principle of correspondence of blended
learning model to the learning conditions;

5. principle of components
interconnectedness in a blended learning model;

6. principle of pedagogically grounded
distribution of educational material and
educational activity types between full-time and
distance components;

7. principle of interactivity.

We grouped and described the
factors that determine effective and successful
implementation of blended learning in teaching
foreign languages. Our proposed categorization
of the selected factors (at a university level, at
a teacher’s activity level, at a student’s activity
level) can be further refined, supplemented, and
expanded. This initial attempt is important for
analyzing and planning organization of blended
learning in the specific conditions of a university
and course program, as it is a «starting point»,
a guideline for rational planning of a blended
learning system.

We have developed generalized classification
of existing blended learning models [8], which
made it possible to identify and describe
three blended learning models: a supporting
model, a replacement model, and e-learning
center model. We formulated an algorithm
for constructing a model of blended learning
in a foreign language, identified principles of
organizing educational material in blended
learning courses, methodological principles of

have

organizing educational process in the form of
blended learning, gave detailed description of
the five stages (analysis, planning, development,
implementation, and evaluation) of creating a
blended learning model

The pedagogical experiment was carried out
based on History, Philology, and International
Relations Faculty, at the Department of Foreign
Languages and Translation Studies, at East
Kazakhstan University after Sarsen Amanzholov
during one academic year (2020-2021). During the
experiment, we developed a supporting model
of blended learning, based on methodological
and organizational principles which we had
formulated. This model was tested in the
training course «Specialized professional foreign
language», which is included in the curriculum
for students enrolled in the educational program
6B01703 Foreign language: two foreign languages
(45 students took part in the experiment).

The modified course is based on the idea of

international telecommunication project,
where communication is carried out through
video conferencing, as well as through real-
time messaging (chat). Such projects are created
for communication of students from different
countries and cultural worlds, with the aim of
developing their socio-cultural and informational
competencies and preparing them for successful
self-realization in a multicultural world [9]. As
part of the project, each university communicates
with its partner over a four-week period. Thus,
during the semester, each university meets
with three different partners. English acts as
an intermediary language. Such a project,
which is oriented towards academic mobility
and into international education,
fully corresponds to the concept of the course
«Specialized professional foreign language»,
which provides the possibility of its inclusion
into the curriculum.

As part of “face-to-face” component, classes
were held in the classroom both without
communication with partner universities (“local”
classes), and in the form of video conferencing
and communication with remote participants
in chats [10]. Communication with partners
through video conferencing and chats, within

an

inclusion

BECTHVIK Espasuiickozo Hayuonarvrozo yrusepcumema umenu /1.H. Tymuaesa.

Cepus IMedazozuxa. lcuxorozus. Couuorous

Ne 2(139)/2022 103

BULLETIN of L.N. Gumilyov Eurasian National University. Pedagogy. Psychology. Sociology Series



Methodological and organizational conditions for the implementation of blended learning...

Table 1. Evaluation of effectiveness of teaching students in groups
according to the selected criteria

Group 1 Group 2 Group 3
Criterion Before the After the Before the After the Before the | After the
experiment | experiment | experiment | experiment | experiment | experiment

average assessment of
students’” communication and

. . 67 73 80 82 82 86
speech skillslevel in classroom
lessons (in percentage)
essay (grade point average) 16 20 18 23 21 22

the framework of this work, is considered as
“face-to-face” component, since the teacher and
students were not separated by time and space
(which is inherent in distance learning) but were
in the same classroom during classes. The first
two “face-to-face” local classes were devoted to
a group discussion of the goals and objectives of
the course, as well as detailed acquaintance of
students with specifics of working on the blended
learning model. During the course, students were
asked to complete two projects, presentation, and
discussion of which took place in person. At the
end of the course, a traditional full-time test was
carried out [11].

Much attention was paid to developing
supporting distance the
form of a training course designed mainly to

a component in

support educational and organizational and
methodological
process itself. The choice and successful use of
the learning environment is due to its philosophy
[12] based on constructivist principles, didactic
properties of the environment, as well as didactic
potential of the tools that make up it.

The pedagogical experiment was carried out

activities and educational

as follows: in the first and second semesters of
the 2020-2021 academic year, communication
with the first and third partner universities
was carried out in the traditional form (control
groups), and with the second - in the form of
blended learning (experimental group), in order
to trace dynamics of changes in results and, on its
basis, draw a conclusion about the effectiveness
of the form of blended learning.

Diagram 1. Evaluation of effectiveness of teaching students in groups

according to the selected criteria

Evaluation of effectiveness of teaching students in groups

essay (grade
point average)

O Group 3 After the experiment
W Group 3 Before the experiment
O Group 2 After the experiment

criterion

—

O Group 2 Before the experiment
W Group 1 After the experiment
O Group 1 Before the experiment

average
assessment of
students’
communication
and speech
skills level in
classroom
lessons (in
percentage)

20 40

60

80 100
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To determine the degree of «increase» in the
training effectiveness we compared the average
quantitative indicators in percentage and in
points in the control and experimental groups
for each of the selected criteria. Evaluation was
carried out based on criteria for evaluating oral
answers and written statements, parameters for
evaluating presentations, criteria for checking
creative written works [13], as well as considering
the control system for evaluating courses [14].

Analysis of the data in Table 1 allows us to
conclude that according to the selected criteria,
students prove an increase in the learning
effectiveness (see Table 1 and Diagram 1.
Evaluation of effectiveness of teaching students
in groups according to the selected criteria).

Table 2 shows the indicators for assessing
students” individual performance in 3 groups
(they regularly attended classes and participated
in the experiment), as well as the average
efficiency indicator for the entire group (see Table
2. Indicators of training effectiveness in groups),
both under experimental conditions and without
it.

Table 2 Indicators of training effectiveness in
groups (Average level of efficiency)

effectiveness, %
No /it Before the After the
experiment experiment
group 1 70 74
group 2 71 78
group 3 79 84

In all three groups, there is an increase in
training effectiveness indicator, which indicates
that the chosen form of training contributes to an
increase in the educational process efficiency (see
Diagram 2. Indicators of training effectiveness in
groups).

The pedagogical experiment also revealed
that conducting classes in the form of blended
learning, due toits limited prevalence, is currently
not a completely customary form of education
for students those enrolled in educational
programs (6B01703) Foreign Language: Two
Foreign Languages and (6B02301) Translation
Studies. Therefore, it seems to us appropriate
to carry out preliminary orientation work with
students [15] to explain the specifics of the course
organization and implementation, its didactic
goals, and objectives. However, during the
experiment, students showed positive attitude
towards working in the form of blended learning;
they also appreciated the educational value of the
course components.

An analysis of the students” work in face-to-
face classes showed that their use of the materials
presented in the course (texts, glossary, questions,
etc.) had a beneficial effect on the quality of
intercultural communication in direct contacts
via video conferencing, as the students” answers
became more meaningful, clear formulated and
logical.

This is also confirmed by the results of
questionnaires and interviews conducted with
students, reflected in the diagrams in Figure 1
and Figure 2. The first question (In your opinion,

Diagram 2. Indicators of training effectiveness in groups

Indicators of training effectiveness in groups

group 3
Q W effectiveness, % After the
g group 2 experiment
> O effectiveness, % Before the
experiment
group 1
60 65 70 75 80 85
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Figure 1. The results obtained based on the analysis of students” answers to the first question: In
your opinion, did the training materials on the supporting site (texts, glossary, associative cards, tests)
help you in communicating with partners via video conferencing and in chats?

90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

number of students (%)

yes no

students' answers

not always

did the training materials on the supporting site
(texts, glossary, associative cards, tests) help
you in communicating with partners via video
conferencing and in chats?) got the following
answers: 14% - yes; 5% - no; 81% - not always,
because of the time shortage (See Figure 1. The
results obtained based on the analysis of students’
answers to the first question).

The second question (How convenient is
the proposed form of education - educational
information and communication technologies
support of traditional full-time education?) got
the following answers: 10 students — convenient;

4 students - not convenient; 31 students - very
convenient (See Figure 2. The results obtained
based on the analysis of students” answers to the
second question)/

The success of the experiment proved that the
use of a supportive blended learning model helps
to increase the effectiveness of teaching a foreign
(English) language as a means of intercultural
communication.

The success of the experiment shows that the
developed supporting model of blended learning
contributes to an increase in the effectiveness of
teaching a foreign (English) language as a means

Figure 2. The results obtained based on the analysis of students” answers to the second question:
How convenient is the proposed form of education - educational information and communication
technologies support of traditional full-time education?
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of intercultural communication and can be
successfully applied in a language university.

We identified a number of problems that
require further research within the framework of
the methodological approaches proposed in the
work: developmentand implementation of along-
term, well-planned strategy for using blended
learning in the educational process, overcoming
students” unpreparedness for intensive use of
information and communication technologies
in the learning process,
assistance in implementing information and
communication technologies in the educational
sphere via seminars, training courses for teachers
in the framework of professional development
programs [16].

methodological

Conclusion

In the course of theoretical and practical study
of the problem of blended learning effectiveness
in a foreign language, we obtained the following
results: - we have proved the pedagogical
expediency of using blended learning of foreign
languages in higher education as contributing
to the increase in teaching effectiveness [17];
- we have found that blended learning allows
us to adapt the traditional learning process to
students” individual characteristics, to improve
perception and assimilation of educational
material by taking into account their individual
psychological characteristics; blended learning is
optimal from the point of view of the ratio of the
time used / labor costs and student’s educational
activities results, and also allows more rational
use of time in the classroom; - we proposed
classification of blended learning models based
on the didactic principles of blended learning,
as well as factors that determine its effective
implementation in teaching foreign languages; -
we presented a detailed step-by-step description
of the mechanism (algorithm) for implementing
the model of blended learning a foreign language;
- we have formulated methodological and
organizational principles for developing training
courses in blended learning, taking into account
specifics of the subject (foreign language), current
trends in development of language education

in higher education and shift in emphasis in
defining educational goals at the present stage; -
we have theoretically substantiated methodology
for organizing teachers” and students’ activities in
the form of blended learning in foreign language
in a language university [18]; - we have identified
principles of thematic selection and structuring
content of a language course in the form of
blended learning (distribution of forms of work
and types of educational activities between
full-time and distance components); - we have
presented scientifically based methodology for
organizing educational process in the form of
blended learning, which involves use of modern
pedagogical technologies that reflect principles
of student-centered learning and contribute
to development of students’ critical thinking
and skills of independent search and research
activities; - we have developed pedagogical
foundations of blended learning of a foreign
language, didactic materials and methodological
tools that can be used: in textbooks for blended
and distance learning of a foreign language for
students of language universities, as well as for
specialists in various fields, in lecture courses and
seminars on computer linguo-didactics, methods
of teaching foreign languages in language
universities, in research programs dedicated to
development of blended learning projects, as part
of special courses or elective courses for students,
to improve teachers’ qualifications.

Within the framework of blended learning,
it is possible to create such an educational
environment where the student feels more
comfortable, turning into an active participant
(subject) of the educational process, when self-
study skills are stimulated, self-planning of
one’s own educational trajectory, search, and
processing of large amounts of information using
modern communication technologies, continuing
education.

The teacher acts as a consultant, «facilitator»
of the educational process, leading students to
independent solution of educational problems, to
independent acquisition of knowledge. In these
conditions, possibilities of developing graduates’
personality as a modern competent specialist
multiply.
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YHMBepcuTeTTE IIET TiZiH apasac OKBITYABI JKY3€Te acbIpyAbIH dJicTeMeaiK JKoHe
YMBIMAACTBIPYIIBIABIK, IAPTTaPhI

Angatna. Makasaga apadac OKBITYABIH TY>KBIPhIMAAaMaAblK, -TePMUHOAOTUSABIK aIlllapaThl KapacThl-
pblAFaH, «apajac OKbITYy» TepMUHIHIH MHTepIIpeTalyAChIHbIH HYCKAChl YCBIHBIAFaH, 0iaiM OepyAiH Ocbl Ty piHiH
Kasipri >Kargaiibl, OHBIH Kasak >KoHe IIeTeAAiK >Korapbl (OipiHIIi Ke3eKTe AMHIBUCTUKAABIK) OiaiMaeri opHEI
MeH peai 3epTTeareH. Apasiac OKbBITy - OKY YAepicCiHiH THMiMAIAITiH apTTHIPY 94ici peTiHAe KapacThIpbliajbl.
ABTOpAap YCBIHBLAFaH MOAEAbAIH THIMAiAiriH a3ipaey, TecTiaey >KoHe KesdeH-Ke3eHMeH Daralay Maceseaepin
KapacTeIpAbl. AMarHoCTUKaABIK MaTepualjap MeH TiAAiK YHUBEPCUTETTe apadac OKBITYyABI €HTi3y OOMBbIHIIA
DKCIIEPUMEHTTIK JKYMBICTBIH TaOBICTBIABIFBIH OaKbliay HoTVKeAepi YChIHbIAFaH.DKCIepUMeHT OaphIChIHAA
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Methodological and organizational conditions for the implementation of blended learning...

TY>KBIPBIMAAAFaH 9iCTeMeAiK KoHe YIBIMAACTBIPYIIBIABIK IIPUHIMIITEPTe HeTi3geareH apadac TiaAl OKBITY-
ABIH KOCaAKbl MOJeai >Kacaaabl. 3epTTey HOTVKeCiHAe aBTOpAap >KOFapbl OKYy OpHBIHJA IIeT TidiH OKBITyJa
apazac OKBITYy (pOpMachiH KOAJaHy I1eAarorMKaAblK TyPFhIdaH OPLIHABL JeTeH KOPBITBIHABIFA Keadeal, oMTKeHi
apaaac OKbITY OKY IIPOLIeCiHiH TMiMAiAiTiH apTTHIPYbl MYMKIiH. ApaAacThIpblAFaH OKBITY MOAEAIHIH MKeMAiAiri
OKyIIblAapra OarbITTaAFaH 94icTi KoAAaHy¥Fa, 49CTypAi 6iaiM Oepy IporieciH OKyIIbLAapABIH KeKe epeKIIelik-
Tepine Geltimaeyre MyMKiHAiK Oepeai. By conpiMen Katap cabaKTa yaKbITTLI TUiIMAl ITaligaAaHy¥Fa bIKIIaA eTeA.
Apazaac OKBITYABIH epeKIIeAiri et TiaiH apaiac OKbITYAbIH KOAJaHbLAFaH MOAeAiHiH epeKIleAiKTepiHe caikec
KyPCTBIH Ma3MYHBIH TaHJay MeH KYpPBLABIMAAY KasKeTTidiriH kaMTaMacel3 eTedi (MaTepuaaabl YIBIMAACTLIPY
JKoHe OKY ic-opeKeTiHiH TypaepiH Oeay apacblHAa YaKbIT IIeH KaIlIBIKTHIK KOMITOHeHTTepi). OKBITY ITpolieciH
apaJac OKBITY TypiHAe YIBIMAACTBIPY 94iCi OKYIIIbIFa OarpITTaAraH ToCiA MEH OKYIIbLAapABIH gepOecTiri npuH-
OUNTepiHe HeridgeAreH Kasipri 3aMaHFbI e arorMKaAblK TeXHOAOTMSAAapAbl KOAAAHYABI KO3ALAL.

Tyiiin cesaep: apasac OKBITY, IIIeT Tidi, yHMBEpCUTETTe KAITBIKTRIKTaH OKBITY, CTyA€HTTepre OarpITTaAFaH
T9CiA, CTYAEHTTiH gepOecTiri.

M.A. CepeOpstHUKOBa
Bocmouno-Kasaxcmanckuii yrusepcumem umenu Capcena Amarikorosa, Yemo-Kamenozopck, Kasaxcman

METOAI/I‘IECKI/IQ VI OpraHM3allMIOHHbIE yCAOBMsI peaan3anny CMeIaHHOTO o6yquI/m
MHOCTPaHHOMY SI3bIKY B By3e

AnHOTanmus. B craThe MPMBOAUTCS TTOHATUITHO-TEPMUHOAOTMIECKII amlllapaT CMEITaHHOTO OOYJYeH,
IpeJaraeTcsl BapMaHT TPaKTOBKM TepMUHA «CMeIllaHHOe OOyuJeHMe», UCCAeAYIOTCA COBpeMeHHOe COCTOSHIe
9TOI POPMBI OOYIeHIs, eé MeCTO U POAb B Ka3aXCTaHCKOM U 3apYOe>KHOM BBICIIIEM (B ITePBYIO OUepeas, SA3BIKO-
BOM) oOpasoBaHyy. CMelIaHHOe OOyJyeHIe paccMaTpUBaeTcs Kak crrocod MmosbieHs 9¢pdeKTuBHOCTU yued-
HOTO TpoIjecca. ABTOpaMI pacCMOTPEHBI BOIIPOCH pa3pabOTKM, ampobanmy U IMODTAITHON oneHKN P dek-
TUBHOCTU TIPeAA0XKeHHOI Mojean. IlpuBejeHbl gmarHOCTMYeCKUe MaTepuaAbl M pe3yAbTaThl MOHUTOPMHIA
YCIIEITHOCTY DKCIIePUMeHTaAbHOl paboThl IO peaan3aly CMeIIaHHOTO O0y4YeHNus B A3BIKOBOM By3e. B xoze
DKCIIepuMenTa Oblaa padpaboTaHa HOAAep>KUBaIOIIasg MOAeAb CMEIIaHHOTO OOYYeHMs MHOCTPAHHOMY SI3BIKY,
OCHOBaHHasI Ha cPOPMYAMPOBAHHBIX METOAMYECKUX VI OpraHU3aI[MOHHBIX IIPMHIIMIIAX. B pe3yabpraTe mpose-
AEHHOTO VICCAe]0BaHMs aBTOPHI IIPUXOAAT K BBIBOAY O TOM, YTO UCII0Ab30BaHUE (POPMBI CMEIIaHHOTO 0DydJe-
HILSL B OOYYEHNMM MHOCTPaHHOMY SI3BIKY B BBICITIENT IITKO.A€ T1earormJyecKy 11e1ecoo0pasHo, Tak KaK CMeIllaHHOe
oOyueHne CIIOCOOHO ITOBBICUTDL DPPEKTUBHOCTH yueOHOTO mporecca. ['MOKOCTL MOgeAn cMelIaHHOro odyde-
HILS TTO3BOASIET IPUMEHNUTh AMIHOCTHO-OPVEHTHPOBAaHHbIN TI0AX0/, ajalTHpOBaTh TPaAUIIVIOHHEIN YIeOHbIIN
Ipouecc K MHAMBUAYaAbLHBIM OcOOeHHOCTsM ydammxcsi. OHa Takke criocodbctsyer Ooaee paliiOHaAbHOMY
MCTII0AB30BAaHMIO BpeMeHM Ha ayAuTopHOM 3aHATun. Crreruduka cMemaHHOTO oOydeHUs IpejycMaTpuBaeT
HeoOX0AMMOCTh 0TOOPa U CTPYKTYPUPOBaHNS COAep>KaHUA Kypca B COOTBETCTBUM C OCOOEHHOCTSIMU MCTIOAB-
3yeMOI MOJeAM CMeIIaHHOTO OOyJeHUs MHOCTPaHHOMY S3BIKY (OpraHM3aIliIo MaTepuaja U pacrpejeleHne
BUAOB y4eOHOIl AesSTeABHOCTI MeXAY OUHBIM M AMCTaHI[MOHHBIM KOMIIOHeHTaMm). MeToauKa OpraHu3anmm
yueOHOrO Iporiecca B (popMe cMelIaHHOTO OOyueHMsI IpeArioaraeT UCI0Ab30BaHMe COBPEMEeHHBIX I1eAarory-
9JeCKMX TeXHOAOTUI, OCHOBAaHHBIX Ha IPUHIIMIIAX AMYHOCTHO-OPMEHTUPOBAHHOIO II0AX04a I aBTOHOMHOCTH
y4aImxcs.

Karougesnie caoBa: cMelnianHOe 0OyJeHNe, MHOCTPAHHBIN S3BIK, AUCTAaHIIVIOHHOe OOyJeHNe B By3e, AMIHOCT-
HO-OPUEHTUPOBAHHBI I104X0J, aBTOHOMHOCTB CTYA€HTOB.
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