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The effectiveness of using Instagram to build writing skills in
language classes

Abstract. One of the most important components of language learning is students’ involvement.
The ability to engage students in the classroom can be a difficult task or responsibility for
foreign language teachers. Engaging students in writing programs is a challenge and a major
responsibility of teachers. The technology era has brought with it a lot of conveniences. The rise
in popularity of social media and social networking sites has opened new avenues for people to
communicate in more genuine ways. Thanks to technological progress, it is easier for language
learners to find methods to improve language acquisition and increase the level of engagement.
Social media platforms are also used for educational purposes, because of their importance.
The purpose of this study was to determine the effectiveness of using social media platforms to
improve students’ writing skills. The study employs a qualitative research method design. As a
data collection instrument, there were used semi-structured face-to-face interviews. The study
was conducted in a total of 4 Instagram writing implementations throughout the 8-week writing
course period in the academic year of 2020-2021 (spring term) at the Foreign Languages Teaching
Department of Khoja Akhmet Yassawi International Kazakh-Turkish University. At the end of
the study, all participants were interviewed. The findings of the study state the positive attitudes
toward the usage of Instagram in writing classes.

Keywords: Instagram, Writing, Language Learning, Technology, social media, SNS (Social
Network Service/Site).

DOI: https://doi org/10.32523/2616-6895-2022-139-2-198-205

Introduction

When we use technology effectively, in
education it may benefit and empower both
language learners and instructors. It can
lead to an emancipatory learning experience
when used to increase student involvement.
There have been numerous approaches for
incorporating technology into and out of the
classroom to engage students. The widespread
use of technology and the large array of
information available on the Internet has laid the
framework for significant changes in language

teaching and learning environments, as well as
instructional techniques and devices. Choosing
the appropriate strategy for engaging learners
in learning settings is regarded as one of the
most difficult tasks. Some social networking
sites [SNSs] in particular, such as Facebook
and Instagram give language instructors extra
options for motivating students and improving
the classroom experience [1]. Many researchers
have been drawn to the use of social media in
writing workshops. For example, Fithriani, Dewi,
Daulay, Salmiah, and Fransiska [2]. According
to the findings of the study, participants found
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using Facebook for their writing classes to be
an effective and practical way to improve their
writing skills by increasing their confidence in
using the target language as a communicative
tool to learn a language and improve themselves
completely. The study found that using Facebook
in writing classes had a favorable impact on
students. Writing courses appear to be difficult
for students to engage in because writing is
regarded as a passive and difficult-to-improve
skill [3]. To address this issue, the current research
examines whether incorporating Instagram,
one of the most popular and widely used social
networking sites, as a pedagogical learning tool
in writing classes for Kazakh EFL students has
any positive effects on students” engagement in
writing classes and overall performance using
Instagram. Even though the impact of Instagram
integration in particular writing classes has
been thoroughly investigated with university-
level EFL learners [4] and private high school
students [5], little research has been done on
student perceptions and the effects of Instagram
integration on learners’ writing performance in
foreign languages.

The study’s primary goals are to determine
the influence of Instagram on students” writing
achievement, changes in involvement, and
attitudes on incorporating Instagram into writing
programs. The research questions addressed to
evaluate and measure the mentioned purposes of
this study and this question is:

What are students’ perspectives on the use of
Instagram in writing classes?

Literature Review

For the last few years, Instagram has reached
a younger and more diverse audience than other
social networking sites. The young population
started to spend less time on Facebook, which
is the other most popular social networking site,
and Twitter and more time on Instagram. Since
Instagram users are much younger than other
popular social media platforms, Instagram has
also become a fun learning tool for learners,
which is a fundamental contribution to students’
learning processes. Instagram provides learners

opportunities to write in multiple modes.
Multimodality is a way of writing being
implied in many different modes. Posting a text
with a picture or photo attached may create
multimodality in the writing process since it
enables two modes such as text and image. This
way of multimodality in writing assists students
to deliver the correct message and express the
real meaning of the writing. On Instagram,
students may write captions as text, and they
may use these captions to describe pictures or
photos which they also may upload on the same
platform. This way, students may write texts on
Instagram, and it is beneficial for especially visual
learners. This type of writing provides students to
avoid blank page syndrome. Since the integration
of SNSs in the language learning environment
provides opportunities for language learners to
be able to share their stories both in and outside
the classroom, helps them to be able to discover
the power of their personal voice, it is a great tool
in the educational context.

Many studies imply that language learners
acquire the target language in novel ways by
incorporating social media platforms into their
learning processes and that instructors may
include these new platforms in their teaching
processes [6-7]. According to the research done,
the potential benefits and prospects of SNSs in L2
learning and teaching environments are growing
and developing. In a similar vein, Halvorsen [8]
sought to show that SNSs improve language
learners” motivation, identity development,
critical thinking ability, autonomy, and teamwork
in a study conducted in Japan.

Microblogs on Twitter were utilized in
another study by Antenos-Conforti [9] to aid
language acquisition by offering input from
university students enrolled. The researcher
routinely monitored students’ tweets on Twitter
and provided feedback based on the substance
of their tweets as well as the accuracy of their
language use. SNSs aided learners in reducing
their «affective filter» while talking with
people, improving their enthusiasm to use the
target language in their communications, and
developing their vocabulary and grammatical
use in the target language, according to the
results of the survey.
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SNSs have several drawbacks for learners as a
pedagogical tool in the language learning setting,
in addition to their advantages in language
learning. The research study by Prasojo, Habibi,
Mukminin, Taridi, and Saudagar [10] aims to look
into the benefits and drawbacks of using social
networking tools into English writing classes.
It can be difficult to get signals or connections
for learners to connect since some internet
providers may cause problems with signals and
connections, and learners must have a good
quality operator to be able to type and transmit
their work from wherever they are.

According to Leis [11], using Twitter in a
language classroom can be successful and even
beneficial in fostering learning autonomy for
students who have a high level of self-confidence
in the target language. On the other hand, for
those who are less confident and lack the drive
to use Twitter as a language learning tool, it may
induce anxiety. Sani and Bature [12] found fewer
positive results of SNSs in language classrooms
in their study, stressing the highly poor effect
of unguided SNSs use in L2 learners’ writing
lessons in Nigeria. They discovered that students
in the research study struggled with grammar,
lexis, and punctuation marks in their writing.

Anderson [13] investigated the hurdles of
SNSs in a language learning context, including
adoption issues, cultural opposition, pedagogical
variables, privacy concerns, and institutional
constraints. Anderson also points out that social
media platforms are not conducive to teaching
because they may involve explicit debates
on homogeneity and may lack the necessary
resources. Farr and Murray [14] list a number of
popular and free social media sites that could be
utilized in language lessons to aid the learning
process and encourage learners to participate
more actively in the language learning
environment.

Instagram has attracted a younger and more
varied readership than the other socialnetworking
platforms in recent years. Young people began
to spend less time on Facebook and Twitter and
more time on Instagram, the other most popular
social networking site. Instagram has become a
fun learning tool for learners, which is a crucial
addition to students’ learning processes, because

Instagram users are significantly younger than
other major social networking platforms.

Additionally, Instagram allows students to
utilize hashtags to share their work with others
for cooperation and to learn from one another
through communicating socially [15]. Instagram
is a social media site where learners spend hours
accessing material [16], and it is also available
on a variety of mobile devices, making it more
appealing for usage as a pedagogical tool in
language learning and teaching processes [17].
As a result, students’ writing becomes more
transparent and engaging because they can
share postings and interact with one another on
Instagram [Shafie & Mahadi, 2019].

The above-mentioned studies aimed to
determine students’ engagement and overall
perceptions toward the use of social networking
sites in certain activities in the language learning
process. The results of these studies indicate that
integrating SNSs into language learning activities
had a positive effect on learners” engagement.
Additionally, it was revealed that the application
of social media played an increasing role in
learners’ motivation and willingness to language
learning, and it was also concluded that the use
of SNSs in the language learning and teaching
environment assisted both language learners
and instructors by providing them socially,
collaborative and interactive ways of learning
and teaching. In all, the body of the studies in the
literature shows that the integration of SNSs helps
learners become more encouraged and engaged
in the process of language learning and Web
2.0 language learning activities have a positive
impact on the level of student engagement in the
language learning environments consisting of
motivation, collaboration, and interaction.

Methodology

The study employs a qualitative research
method design. As a data collection instrument
semi-structured face-to-face interviews were
used. The study was conducted in a total of 4
Instagram writing implementations throughout
the 8-week writing course period in the academic
year of 2020-2021 (Spring term) at the Foreign
Languages Teaching department of Khoja
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Akhmet Yasssawi International Kazakh-Turkish
University. At the end of the study, 7 participants
were interviewed. Participants were asked eight
open-ended questions during the semi-structured
face-to-face interviews. Questions for the face-to-
face interviews were derived from a prior study
on the impact of Facebook on EFL students’
English writing performance [Kamnoetsin, T.,
2014]. Thematic analyses were used to analyze
the data.

Findings and Discussion

The following themes were revealed from the
results of the findings:

Learning with SNSs. The usage of technology
in the classroom today plays a significant part in
the learning process. Because today’s students
can use a variety of electronic gadgets to aid
their learning, incorporating technology into the
teaching and learning environment should not
be overlooked. In the interviews, participants
were invited to share their thoughts on the usage
of technology. Some of the extracts from the
interviews are below:

“..Having the ability to use technology was
one of the main benefits of using Instagram in our
writing classes. I use technology frequently in my
daily life, particularly on social media platforms such
as Facebook, Instagram, and Twitter. We must live
with them. So why not incorporate them into our
classrooms as well? I enjoy writing in general, but
with this technique, I began to appreciate it much
more” (Participant 3).

“This was my first-time using Instagram to study
a language, and 1 like it. Because I use Instagram
daily. When 1 first started posting my articles on
Instagram throughout this approach, I didn’t feel
obligated or compelled to do so. However, every time I
am in a writing class where we practice the usual style
of writing, I am bored and even unwilling to write”
(Participant 6).

The semi-structured interviews revealed
that all of the participants were enthusiastic
about using the Instagram strategy in writing
workshops. They all said that incorporating
Instagram into their writing was good and

effective in the learning process. During the
interviews, students discussed the significance
and impact of including images or photos in
their writing pieces. It was discovered that, when
compared to the traditional way of writing, the
feature of posting a picture or photo related to
the students’ writing tasks on Instagram, sharing
their opinions, and being able to give feedback on
each other’s work, had an impact on stimulating
their motivation in writing.

Joy. According to the interviewers’ responses,
all of the participants had a good time during
the Instagram writing classes. The students’
statements revealed that they all had a good time
integrating Instagram into their writing lessons,
despite the fact that they normally found writing
classes uninteresting and were not always willing
to participate. As said by one of the students:

“Integrating Instagram into the learning process
really made it more enjoyable. I'm not a big fan of
writing classes, but the Instagram writing assignments
were a lot of fun. Even Instagram piqued my curiosity
in learning how to write. The photographs we posted
were also quite useful in expressing my thoughts in
writing...” (Participant 1).

“... The best part of using Instagram into our
writing workshops was making it more authentic,
entertaining, and fun. I found it amusing and thought
to myself, «Why not write like this instead of using a
paper and a pen?» because I despise writing in both
my original language and English “(Participant 2).

“...Instagram makes learning more enjoyable. I
was no longer bored, and Instagram was attacking my
desire to learn to write. The illustration is quite helpful
in expressing my thoughts in writing” (Participant
4).

Proficiency. The respondents stated that, as
a result of the Instagram strategy, they learned
to write more effectively and correctly, resulting
in greater grades on their writing examinations
between mid-track and final writing exams.

“...I believe it aided my improvement in English
writing because I now feel more secure in writing than

BECTHVIK Espasuiickozo Hayuonarvrozo yrusepcumema umenu /1.H. Tymuaesa.

Cepus IMedazozuxa. lcuxorozus. Couuorous

Ne 2(139)/2022 201

BULLETIN of L.N. Gumilyov Eurasian National University. Pedagogy. Psychology. Sociology Series



The effectiveness of using Instagram to build writing skills in language classes

I did previously. When I write something in English,
I am accustomed to thinking in English” (Participant
7).

“When I compare my mid-track writing score to the
one I received on the final writing exam, I can clearly
see the improvement. Apart from the usual in-class
writings I had during this track, I believe Instagram
writings helped me enhance my writing. I began to
write better, and I became more inspired and excited to
write” (Participant 5).

Practicality. During the interviews, the
respondents were asked to express their
thoughts on using the Instagram technique
versus the traditional way of writing in terms
of the differences and impacts that they provide
to learners, and the responses revealed that the
Instagram technique was more practical for
their writing classes than the traditional way of
writing. Some of the responses are:

“..It allowed me to save time by allowing me to do
my writing assignment anywhere and at any time.”
(Participant 1).

“..It was more efficient than writing with a pen.
There is no need for paper, a pen, or an eraser. All I
have are my fingers. It took me around thirty-five to
forty minutes to write on Instagram instead of the
thirty-five to forty minutes it took me to write on
paper. This demonstrates the instrument’s utility as a
writing tool for me” (Participant 3).

“.It was easy that we could utilize online
dictionaries instead of a regular dictionary while
writing on Instagram. Because we are not permitted
to use dictionaries in our regular writing classes.
However, I believe that not being able to utilize a
dictionary while writing limits our ability to write
well” (Participant 5).

All the interview participants expressed
positive attitudes toward the usage of Instagram
in writing classes and the benefits of including
Instagram as a learning tool in the language
learning process, based on their responses to the
interview questions.

The findings of the current study are
comparable to those of Handayani [2017],

who found that students had a highly good
attitude toward using Instagram as a teaching
writing activity in the classroom. Students who
were interviewed believed that incorporating
Instagram into their writing helped them improve
their overall performance. They indicated that
the Instagram strategy gave them opportunities
to practice their writing skills, and that it was the
useful pedagogical tool for them to improve and
reinforce their writing abilities. These findings
support those of Akhiar et al., 2017; Anggraeni,
2010; Rinda et al. 2018; Shazali et al. 2019, namely
that the Instagram strategy motivated students in
producing better writing.

Conclusion

This research study aimed to investigate
whether the integration of Instagram assisted to
promote student engagement in writing classes
and how this integration helped to enhance the
engagement of the students. The study found
out the dimensions of student engagement
performed in the writing classes with the use of
Instagram.

Firstly, the use of Instagram in writing classes
promoted student engagement to a great extent.
It was found that it assisted learners to have
more fun in writing classes, enhanced learners’
motivation for writing tasks, presented higher
effectiveness in students’ writing success and
provided practicality majorly. Besides, the
writing activities on Instagram were perceived as
positive and engaging by the participants since
these activities were easy to complete anytime
and anywhere.

Secondly, the learners in the study performed
social engagement, cognitive engagement,
behavioral  engagement, and  emotional
engagement in the integration of Instagram in
writing classes. According to the mean scores
of the findings of the study, it indicated that
the overall feedback received from the students
was mostly positive. Additionally, the students
mostly considered Instagram as a motivating
and enjoyable mobile language learning tool in
classroom learning.

Thirdly, according to the results of students’
academic writing achievement scores in their
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final writing exams compared to their mid-term Additionally, the students found it easier to
exams, it was concluded that the quality of the give feedback on their peer’s writing outlines
students” writings improved. Mistakes such as by using Instagram. It is easy to integrate the
missing topic sentences and irrelevant sentences technology to provide and receive feedback
or insufficient supporting statements in a because today’s language learners have already
paragraph decreased bit by bit. adapted to it.
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M.CenTosa’, 3.)KymaTaesa’
'Koxa Axmem Slcayu amoindazol Xarvikaparvlk kasax-mypix ynusepcumemi, Typxicman, Kasaxcman
?Hasapbaes ynusepcumemi, Hyp-Cyaman, Kasaxcman

Tia aspicTepiHge >Ka3blabIM JaFABICBIH KaABIITAaCThIpyaa VIHcTarpaMAbl KOA4aHY ABIH TUiMAiAiTi

Angarna. Tia yiipeHyaiH MaHBI34bI KOMIIOHEHTTepiHiH Oipi - cTyaeHTTepail Oeacenaiairi. Tia myraaimaepi
VIIiH CTyAeHTTepAi cabakka TapTa 0iay Kypaeai, opi >KayanTsl MiHAeT. ATall ailiTKaHAa, CTYAeHTTepAiH >Ka-
3BIABIM AaFABLAAPBIH XKeTiaAipyAi KaMTaMachl3 eTy - 0y Kell JKaFJaiida MyFfaaiMaepAiH Herisri JkayalkepIriai-
ri. Texnoaorus Asyipi KerTeren >kaHaAbIKTap €HIi34i. ©AeyMeTTiK jKelidep MeH O4AapAblH TaHBIMaAAbIFbIHBIH
apTybl agaMAapAbIH IIbIHaMbl KapbIM-KaThIHAC JKacayblHa MYMKIiHAIKTep amThl. Byrinri Texnoaornsaasix mpo-
rpecTiH apKachlHAa Tia yiipeHylidepre Tia yipeHya4i >KakcapTy >koHe KapbhIM-KaTbhIHAC JeHTeliH >KoFapblla-
Ty 94icrepin Taby oHaliblpak. ©AeyMeTTiK Meaua IraaTgopmasapsl 4a MaHbI3ABLALIFBIH €CKepe OTBIPHII, OidiM
Oepy MakcaThiHAA TaligalaHblaAbl. Bya sepTreyain MakcaThl OKYIIBLAAPABIH Ka3y AarAbLAapbIH >KaKcapTy
YIIiH 91eyMeTTiK Meaua I1atpopMadapblH KOAAaHYABIH TUIMAIAITiH aHBIKTay 00A4Bl. 3epTTey >KYMBICBIHAA
camaAbl 3epTTey 94ici K0AdaHblaaabl. JepexTepai >KuHay Kypadbl peTiHae JKapThlaail KYpPhIABIMABIK OeTrie-0er
cyxOarTap Koa4aHbLAABl. AxMeT flcaym aThiHAaFB XaablKapaablK KasaK-TYpPiK YHUBepCUTETIHIH IIeT TiagepiH
okwITy pakyasteTiHge 2020-2021 oKy >KBIABIHAA (KOKTEMTi ceMecTpJe) 8 anTaablK SKashLABIM KypCHl KeseHiHje
Mucrarpamaa xar >Ka3yAblH 4 TypAi Tociai Koa4aHbLAFaH ToXKipube >Xyprisiaai. 3eprrey coHbHAa OapAbIK Ka-
TBICYIIIBLAApAAH cayadHaMa aAbiHARL CaparnTaMa HoTV KeAepi KashlAbIM cabaKTapbhlHAa MHCTarpaMAbl KOA4a-
HYABIH THiMAl acepi Dap eKeHAiriH KepceTTi.

Tyitia cesaep: Instagram, >kasplabIM, Tia yilpeHy, TeXHOAOIMsAAap, 2AeyMeTTik Meaua, SNS (aaeymeTTik
>Keal KbI3MeTi/ cairT).

M.CenTosa’, 3.)KymaTaesa®
IMexoynapodnviii kasaxcko-mypeykuil ynusepcumem um. Xooxa Axmema Hcayu, Typrxecman, Kasaxcman
?Hasapbaes ynusepcumem, Hyp-Cyaman, Kasaxcman

DPPexTnBHOCTD MCcI0ab30BaHMs Instagram B popMupoBaHII HAaBBIKOB MMICbMa
Ha sI3bIKOBBIX 3aHATHIX

AHHOTaHI/Iﬂ. OAHI/IM 13 HanbOAee Ba>KHBIX KOMIIOHEHTOB N3y4deHN: sI3bIKa SIBAJETCA ydacTue CTyAeHTOB.
Z],Aﬂ npenoAaBaTeAeIZ sI3bIKa BO3SMOKHOCTDb BOBAE€KATb CTYACHTOB B 3aHITIS MOJKET OBITh CAOKHOII 3agauen nAn
00s13aHHOCTHIO. B YaCTHOCTH, obecrieueHue y4qacTimsl CTYACHTOB B IIMICbMEHHBIX 3a4aHVIIX SIBASIETCA HpO6AeMOIZ
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11, 1o OABIIIEN YacTy, OCHOBHOV 0Os3aHHOCTBIO IIperojaBaTeaeil. Dpa TeXHOAOIWI IpUHecAa MHOTO yA0OCTB.
PocT momny AspHOCTM COITMAALHBIX CeTel M CaiiTOB COIMAAbHBIX CeTell OTKPBLIA HOBBIE BO3MOXKHOCTH A5 OOIITe-
HusA A104eil. Baarogaps cerognsinnemMy TeXHOA0TMYECKOMY ITPOTPecCy U3yJalOIIUM SI3BIK Aerde HaliTU MeTOAb,
MO3BOASIONINE YAYUIIUTh YCBOEHME sA3bIKa M IOBBICUTH YPOBEHb BOBAeUeHHOCTU. [1aaTgpopMel cormaabHBIX
ceTell TaKKe MCI0Ab30BaAUCh B 00pa3oBaTeAbHBIX LIeASX, YAUTBIBAs UX BAXKHOCTD. LleAb10 9TOro 1ccaeaoBaHmsl
6p110 onpesesenne dPPeKTUBHOCTU MCIIOAb30OBAHMS 114aTPOPM COIMAABHBIX CeTell AAs yAydIIeHMs HaBbl-
KOB IIJIChbMa ydamuxcs. B mccaegoBanum mcrioap3yeTcs KaueCTBeHHBIN MeTO/ MccaejoBaHus. B kauectse mu-
CTpyMeHTa cOOpa 4aHHBIX UCII0Ab30BaANCD I10AYCTPYKTYpUPOBaHHbIe AMYHbIe MHTePBLIO. Vccaeaosanne Ob110
IIpOBeJeHo B 4 cayyasx peaamsanuu mucbMa B Instagram B Tedenne 8-HeaeALHOTO Iepuoja Kypca IuchbMa B
2020-2021 yuebHOM roAy (BeceHHMI ceMecTp) Ha (paKyabTeTe IIpertojaBaHls MHOCTPaHHBIX A3BIKOB MeXXAyHa-
POAHOTO Ka3axCKO-TypelKoro yHusepcurera umenu Xoaxu Axmera flcayu. ITo okonyanum mccaesoBaHmst Bee
Y4aCTHUKM ObLAM OIpOIeHbl. Pe3yAbTaTsl Mccae0BaHNs TOBOPST O II0A0XKUTeABHOM OTHOIIEHUH K MCII0Ab30-
BaHmIo Instagram Ha ypokax mmcbma.

Karouesnie caosa: Instagram, nmcbMo, nsydeHne s13bIKOB, TEXHOAOIMM, coliaabHble cetnr, SNS (cormaan-
Has ceTh/caiT).
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