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Abstract. The article explores the Massive Open Online Courses (MOOCs) opportunities
for teaching and learning from a teaching and technological perspective. It also takes a look at
the complexities that come along with new current global emergency such as the COVID-19
pandemic. MOOCs have been introduced as an alternative powerful teaching platform that orients
learners to open and participatory educational resources, and at the same time, supports the idea
of lifelong networked learning. The purpose of this study is to review MOOCs characteristics,
as compared to those offered on international and national platforms. Furthermore, considering
the future of higher education, we discuss the opportunities and challenges MOOCs may bring
to Kazakhstan’s higher education system. The findings indicated that the MOOCs as alternative
forms of education have the potential to promote lifelong education, eliminate barriers in the
learning process and provide equal opportunities in education. Most of the offered courses on
national platforms are of a lecture nature, without any opportunities for students to interact and
give feedback within the framework of the one lecture/module. In addition, further work is needed
to develop the digital literacy of facilitators and students, which is a key factor for the successful
participation and completion of the MOOC course. The study asked MOOCs developers to explore
various other initiatives outside of traditional educational institutions to meet new student needs
in the open higher education market.

Keywords: pedagogical model, open and distance learning, massive open online courses
(MOOCs).
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Introduction

Education has been severely affected by the
COVID-19 pandemic worldwide. The global
emergency has forced the national education
systems to refocus their attention on e-learning,
and the strategic importance of quality, open-
access multimedia learning tools as massive open
online courses (MOOCs) to keep the education
in operation. The role of online presentation
and dissemination of the required knowledge

becomes more apparent than ever (Siemens [1],
Cormier & Siemens [2], de Waard, [3], Atiaja
& Guerrero-Proenza [4], Garcha, Mkwizu, &
Sharma [5]). The researchers state that MOOCs
offer the great didactic potential for higher
education in general and language learning
and teaching. Massive Open Online Courses
(MOOCs) have been introduced as alternative
powerful learning platforms that orient students
to open and participatory educational resources
and at the same time support the idea of
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lifelong networked learning. George Siemens,
one of the founders of the original MOOCs,
highlights that MOOC models are targeted
to emphasize creation, creativity, autonomy,
and social networked learning while learning
approaches are focused on knowledge creation
and generation [1]. Cormier and Siemens affirm
that the MOOC:s are designed to provide learners
with opportunities to network and cluster of
people with the same interests, to create groups
for collaborations, which eventually last beyond
the course and even extend into or link with a
larger community [2]. They state that the MOOCs
goal is not predetermined by a set syllabus; the
MOOCs may be part of a university’s program
that leads to earning credits, but they do not
make it the sole or even the primary goal of the
course. According to de Waard the MOOC:s is
a non-defined pedagogical format to organize
learning and teaching on a specific topic in an
informal, online, and collaborative way that
enables learners to use multiple sources to
reach the learning goals [3]. Thus, we believe
that the MOOCSs entail acting in favor of active,
participative, and collaborative learning to
increase the goal attainment since knowledge is
shared with peers.

The relevance that MOOCs are acquiring is
due to the fact that they are educational courses
with two significant concepts: they are open
and for mass. The idea of openness in education
means, from students’ perspective, freedom of
participation and commitment, and transparency
of content of educational resources and its design
from teachers’ perspective. Course massiveness
refers to its technical capability to enroll different
numbers of students with no differentiation to
their backgrounds, languages, ages, and cultures.
One important feature about MOOC:s is that it is
not just educational content presented online for
free; itis a matter of interactions and evolvements.
In fact, participation is the key feature of MOOCs
when students are enrolled for successful course
accomplishment.

Thus, MOOCs can be interpreted as a course
designed to orient students to open, large-
scale participatory, and didactically organized
educational resources on a specific topic, available
via the web.

The current MOOC literature categorized
MOOCs into two main types: “cMOOCs” and
“xMOOCs”. The “c” in “cMOOCs” stands for
the “connectivist” philosophy. This is the model
that was initially suggested by Downes [6,7] and
Siemens [1]. This model of the course structure
enables students to learn by seeking information
themselves and sharing it with other members of
the learning community, with less dependence on
the instructor’s supervision. Their learning is also
not evaluated by instructors because all learners
pursue different things.

The letter “x” describes MOOCs’ “extended’
nature. The xMOOC structure depends on an
online learning model rather than on blended
learning (cited by AlDahdouh et al. [8]).
Researchers state only online participants are
presented in xXMOOC, which also got a lot of
criticism from the connectivists [1, 2, 5, 6, 7, 8].
According to connectivists tend to xMOOC,
follows instructivist course design in which
learning goals are predefined by the instructor,
while xXMOOC’s supporters argue that xMOOC
relies cognitive-behavioral pedagogical
practices [9].

Generally, most of the commercial MOOCs
(edX, Coursera, Udacity and FutureLearn) use
a cognitive-behavioral pedagogical model that
conceives learning as a creative and social process
of interdisciplinary transfer and integration of
knowledge.

In light of the COVID-19 pandemic, our study
seeks to explore the MOOCs opportunities for
teaching and learning from a discourse analysis
perspective with the aim of demonstrating the
principal problems and challenges of MOOCs and
how these could be overcome from a teaching,
technological and organizational perspective.
The purpose of this study is to review MOOCs
characteristics, as compared to those offered in
international platforms. Furthermore, in light
of the future of higher education, we discuss
opportunities and challenges MOOCs may bring
to Kazakhstan’s higher education system. To
address these didactic concerns, the following
research questions were formulated:

1. What are the principal opportunities and
challenges of MOOCs?

on
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2. How could the challenges of MOOCs be
overcome from a teaching, technological and
organizational perspective?

Methodology

The idea of MOOCs found allies among
academic institutions and rapidly became a
potential solution in the context of educational
reforms. According to the Class Central MOOCs
Report (2019), the total enrolment to MOOCs
reached 101 million learners worldwide for 2018
[10]. There are single MOOCs with a number of
students exceeding the entire number of students
enrolled in some universities.

However, integrating and adopting MOOC
in educational institutions worldwide is still
questionable. Criticisms on different online
courses began during the early stages of open
multimedia learning resources and continued
the integration of information and
communication technologies learning
platforms. Numbers of theorists and practitioners

until
and

are concerned about differences of MOOCs with
other forms of online learning when the virtual
classroom had been discussed for decades, online
video lectures are available for free on YouTube
or iTunes U, and forums for online interaction are
widely used on the net [11, 12,13].

In relation to the MOOCs definitions given
above, it is essential to understand the differences
between the MOOC with other educational
resources. For instance, researchers (Siemens &
Cormier [2], deWaard [3], Hiltz [11], Conole [12])
differentiated the MOOCs from ‘regular’ online
courses in the following aspects:

- Unlike an online course that focuses more
on content, MOOCs are focused on dynamic
building up of context around the content. Each
MOOQOC:s gathers around it a repository of content
— reference links, resources, participant blogs,
podcasts, videos, and others.

- Participants in a MOOCsSs come together from
varied backgrounds without entry qualifications
and it has not aimed at awarding credits, while
online courses are assigned to learners, typically
by the organization they study or work in for a
degree or a diploma.

- The content in a MOOC evolves dynamically
through learner’s participation, creation of user-
generated content, and collaboration. The MOOC
enhances dialogue among students; provides
activities for collaboration, autonomous and
self-regulated learning, pattern sensing, and
problem-solving activities.

- as a result, MOOCs require a set of digital
skills beyond the ability to take courses online
and attempt multiple-choice questions. MOOCs
require online collaboration and facilitation
skills. Meanwhile, online courses require basic
computer skills in navigation.

So, in a broader sense, MOOCs create online
collaborative learning communities, which are the
most desired environment in the post-industrial
era of education when the present teaching and
learning practices have to be rethought and
redesigned to respond to the specific needs and
realities of this new era [3].

The mass attention was triggered to MOOCs
due to launching the learning content created
by a university or other educational institution
and offered via MOOC platforms: Udacity
(June 2011), Coursera (April 2012), edX (April
2012), Canvas (November 2012), FutureLearn
(December 2012), and XuetangX (October 2013).
The Class Central MOOC Report (2019) states
that Coursera remains the leader with 37 million
learners, followed by edX (18 million), China’s
XuetangX with 14 million, Udacity (10 million),
and the UK’s FutureLearn platform rounds out
the top five global providers with nearly nine
million students [10].

These growing trends towards greater
massiveness and openness of online learning
opportunities in higher education create a
suitable environment for Language Education
as well. Web 2.0 and Web 3.0 technologies
that support interaction and problem-solving
activities, authentic materials, peer assessment,
collaborative projects, and many other options
are successfully meant for interactive and
authentic language learning environments even
at the international level.

Because of the breathtaking popularity
of MOOCs, this paper addresses the basic
characteristics of MOOCs and their implications
for Kazakh higher education.
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Figure 1. Main Characteristics of MOOCs

2.1 Opportunities of MOOCs in higher education

This alternative learning platform orients
students to open and participatory educational
resources and at the same time supports the
idea of lifelong networked learning in higher
education. Furthermore, the MOOCs provide
higher education with a new business model for
funding structure; and act as self-improvement
toolsforinstructors. Growingevidence proves that
MOOC:s are being used by professionals for their
self-directed learning [12]. According to the Class
Central MOOC Report 2019, 101 million students
enrolled in MOOCs worldwide took MOOCs
for both personal and professional purposes
[4]. A vivid example of business opportunity is
illustrated by the John Hopkins University case,
in which it made $3.5 million with the sale of
certificates for its Data Science Specialization
courses [14]. This opens up opportunities for
students or professionals seeking recognition for
their learning endeavor, a low-cost full degree
completion, and qualifications.

Another opportunity is regarding openness
in higher education. The new disruption can
shift higher education providers toward more
affordable and accessible, as well as profitable
institutions. The openness is discussed in four
areas: Open Curriculum, Open Learning, Open
Assessment, and Open Platform [14]. The open
curriculum equips learners with their own
designed learning scheme, enabling them to
mix courses and several disciplines according
to their personal interests. Open learning is
aimed to promote instructor’s collaboration,
either between peers or between institutions.
Open assessment changes the traditional ways
of course evaluation by having a peer-to-peer
or crowd-sourced assessment, as well as on-
demand accreditation for learners. Moreover,
MOOC goes beyond

enhancing students-

learning experience to enhancing managers” and
employees’ skills by providing in-service training
courses, thereby upgrading their skills base
and curriculum vitae. Therefore, with MOOC,
there is eliminated the campus-based time
requirement for working professions. Among
other benefits, MOOC provides researchers with
well-structured data about learning patterns
across various MOQOCs, ease the teaching and
learning of several educational areas and topics,
and finally foster collaborative research among
communities. Lastly, open platforms enable the
different platforms to share.

2.2 Challenges of MOOC in higher education

There are considerable issues of MOOC and
the major concerns of MOOCs are (1) High
Dropout Rate, (2) MOOC Pedagogy Quality, and
(3) MOOC Accreditation.

1. Dropout is acknowledged that MOOC
has high withdrawal rates of students failing
to complete the course, to the total number of
enrolled students [15]. Koutropoulos & Hogue
clarify that the size of MOOCs is often seen as
a strength, but it is challengeable. They consider
the students that take MOOCs are often the ones
that need face-to-face instruction the most. These
same students end up never finalizing a course.
For instance, a MOOC offered by Coursera in
2012, on Functional Programming Principles
in Scala, registered a completion rate of 19.2%.
Koutropoulos & Hogue state most MOOCs have
completion rates of less than 10% and little is
known about the experiences of non-completing
MOOC participants [ibid]. Someway, the high
dropout rate in MOOC could be due to its
pedagogical design. Regarding this, Pietkiewicz&
Driha assume that while designing the MOOC it
is important that students get newly acquired
skills and competencies recognized by the
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higher education institution or employer. This
approach encourages them to take up courses
for the purpose of personal and professional
development [16]. Relevantly, this can lead to
recognition and a decrease in dropout rates.

2. The MOOC design quality concerns refer
to teaching and learning practices in MOOC.
In the previous section, we’ve mentioned two
MOOC types, which are cMOOC and xMOOC.
It is relevant to mention Siemens’s [1] belief
that the knowledge is built upon students’
activities emphasizing connectivist approach for
student’s participation and self-orientation in
MOOC (cMOOC is mentioned) design. Downes
characterized four principles of pedagogical
practices for cMOOC: autonomy, diversity,
openness, and interactivity. Downes reports
that those pedagogical principles will assist to
enhance students’” autonomy and improve self-
directed learning, by defining their learning
goals and organizing learning activities and
interactions [7]. According to Milligan et al., high
self-directed students establish specific goals
related to the course content, its effect on their
professional needs and the structure of their
learning around the development of content
knowledge and expertise [17].

While c¢cMOOC developed higher order
thinking, xMOOCs were primarily based on
interactive media, such as lectures, videos and text
that followed a behaviorist pedagogical practice.
The students watch a series of videos (lectures),
read recommended articles, and solve quizzes.
This seems unfavorable as no pedagogical
innovations in xXMOOC are introduced. Siemens
summarizes the difference between cMOOCs
and xMOOCs as follows, “cMOOCs focus on
knowledge creation and generation whereas
xMOOC:s focus on knowledge duplication.” [1]

It is relevant to mention that being a new
industry many MOOCs rely heavily upon
untrustworthy  peers and  unconstructive
feedback. While there are first-rate modules
available from MOOCs, most platforms do not
offer the progress rate of courses that traditional
universities offer. Monitoring the quality is crucial
to improving the characteristics of MOOCs. Of
course, more research is still needed to enhance
MOOC pedagogical practices.

3. MOOC Accreditation or non-accreditation
is another subtle shortcoming of MOOCs. This
means that MOOCs do not grant academic credits
for finalizing them. The possible confirmation of
taking up a MOOC is a certificate of attendance of
completion. Even though the courses themselves
are free of charge — obtaining any kind of evidence
that one has been enrolled or completed such
a course is often issued upon a fee. Moreover,
universities and colleges generally do not
recognize MOQOCs certificates of completion
obtained by students, and these certificates are
not considered in the labor market.

Although there are various pros and cons of
MOOCs, we should bear in mind that they offer
remarkable courses without tuition for people all
around the world which enable lifelong learning.

2.3 MOOC implications in Kazakhstan

Definite contribution to the development
of online education in Kazakhstan made the
following regulatory documents:

* the State program on the development of
education in the Republic of Kazakhstan for 2011-
2020. (about an introduction of an e-learning
system);

* The Plan of the Nation - 100 concrete steps
(Step 79 - about increasing the competitiveness of
graduates and increasing the export potential of
the educational sector);

* The State Program on the development of the
service sector in the Republic of Kazakhstan until
2020 (paragraphs 57-59: About the organization
of massive online courses (MOQC:s).

As a result, some attempts have been made in
the Republic of Kazakhstan to introduce distance
education through massive open online courses.
Launched back in 2014, the National Open
Education Platform (http://omc.moocs.kz) was
established by leading universities in Kazakhstan.
It creates and promotes open learning as a new
element that will contribute to the availability
and quality of knowledge in the higher education
system. The Open Education platform offers
online courses in basic undergraduate disciplines
taught in higher education institutions in
Kazakhstan.

The next big step was the organization of the
«Open University of Kazakhstan» OPENU.KZ.
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The Open University of Kazakhstan is a kind of
educational platform offering free access to online
courses from leading universities and teachers of
the country for everyone without restrictions.
The goal of the project was not so much to make
money, but rather to raise the intellectual level of
the country’s population.

Following the major countries in creating
and offering courses on MOOC platforms, some
leading Kazakh universities such as Several
Kazakh universities (al-Farabi Kazakh National
University  (https://open.kaznu.kz), Eurasian
National University (https://mooc.enu.kz),
Narxoz (https://narxoz.online/mooc/mooc.html),
Buketov Karaganda State University (https://
info.ksu.kz/?page_id=10205) Astana Medical
University (http://mook.amu.kz) and others
have started to incorporate and use MOOC for
their students and the public by introducing their
own developments to launch the OPENU.KZ
platform. It currently contains video lectures on
various directions of science and education. A big
drawback in the provided content to the Platform,
in our opinion, is the lack of various types of
control of knowledge and skills acquired during
the study of certain courses. Also, the issuance of
certificates has not yet been envisaged.

In view of the above, the educational
environment of Kazakhstan needs integration
with existing platforms of open education in
order to popularize it in the higher education
system in Kazakhstan. It is necessary to work out
in more detail the mechanism for recognizing
learning outcomes on the portals of massive
open online courses. As mentioned above, a huge
step has been taken by the Ministry of Science
and Education of the Republic of Kazakhstan
to ensure the introduction of new technologies
into the educational environment of Kazakhstan.
Also, this issue is raised at the level of the
country’s leadership with annual messages.

Discussion

Leaving aside the challenges of disruption due
to the COVID-19 pandemic which has blighted
MOOCs from the outset, it is recommended to
overcome their main deficiencies, particularly
regarding their learning outcomes. There is the

potential for a solution to the problems which
would contribute to the development of Higher
Education). In that, it is necessary to strengthen
and rebuild these virtual learning environments
with a pedagogical, technological, and
organizational vision; in such a way as to avoid
failure, to improve rates of course completion,
and attain globalization of knowledge. In this
way MOOCs will help to satisty the demands of
society in the 21st Century; where active, creative,
and reflexive learning is needed within an open
and collaborative environment, rich in tools and
technologies and multimedia content to allow
participants to develop, apply and practice skills,
and achieve significant learning results. For
these reasons, we believe that it is necessary that
MOOCs conform to certain characteristics, adopt
strategies for digital learning and incorporate
more technological tools:

- Use technologies such as artificial
intelligence, data mining, and web semantics
for motivating and intending participants to
complete the course;

- Keep precisely to the characteristics of
MOOC:s to promote students’ development via an
open, online, and transparent learning platform;

- Define and develop rubrics to assess the
quality of available massive online courses, taking
into consideration characteristics necessary for
effective learning;

- Develop digital literacy to enable learners
to apply the diverse possibilities provided by ICT
in educational contexts;

- Design problem-solving content using
interactive tools such as gamification, 3D
gadgets, video conferencing services, and mobile
applications so that students will be challenged
to overcome obstacles and settle problems.

Leaving aside the problems which have
blighted MOOCs from the outset, there are
suggestions for a need to overcome their main
deficiencies, particularly with regard to their
results. There is the potential for a solution to
the problems which would contribute to the
development of Higher Education in order to
enable online learning to achieve efficiently by
incentives for reflection, facilitating dialogue,
promoting  collaboration, applying theory
learned in a practical way, promoting creativity.
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In that case, it is necessary to strengthen and
rebuild these virtual learning environments with
a pedagogical, technological, and organizational
vision; in such a way as to avoid failure, to
improve rates of course completion, and attain
globalization of knowledge. In this way MOOCs
will help to satisfy the demands of society in
the 21st Century; where active, creative, and
reflexive learning is needed within an open and
collaborative environment, rich in tools and
technologies and multimedia content to allow
participants to develop, apply and practice
skills, and achieve significant learning results.
For these reasons, we believe it is necessary that
MOOCs conform to certain characteristics, adopt
strategies for digital learning and incorporate
more technological tools such as gamification,
augmented reality, 3D, telepresence, and mobile
technology in such a way that the student is
challenged to overcome obstacles and solve
problems.

Further, we observe what different activities
are structured to create engaging and efficient
content in MOOCs. The authors acknowledge
that designing an open online course (OOC) is
a complicated task and needs a huge amount of
effort and resources. So, we intend to provide
an overview of the procedure involved in
developing an online course. As well as any other
digital training course, the OOC is composed
of various educational modules with different
structures and formats. An educational module is
a unit like a “course hour” for attending classes.
Each module has a specific purpose and should
be planned and organized to fulfill it. These
Modules consist of different “elements” including
text documents, multimedia documents (videos,
photos, PowerPoint documents, flash animations,
Google Docs, Prezi, podcast, etc.), or interactive
questioning for comprehension. Each element
also has its own specific goal so the module is not
overloaded. This goal is aimed at achieving the
Course goal. It is advisable to have at most 10-
15 elements for all parts of the Module- Lead-in,
Main Stage, Follow-up Discussion, and Feedback.

During the lockdown, podcasting has become
the most popular method for distributing
multimedia audio and video files over the
Internet. Podcasts are defined as audio files that

are published online. These files are recorded
with  the educating,
entertaining, you name it, purposes [18]. In the
field of education, access to podcasts (1) reduces
learners’ stress and anxiety, (2) engages in
other activities while learning, and (3) provides
learners with varying study habits. Furthermore,
podcasts are suitable for people who like to study
on the go, as well as for learners with particular
needs [18, 19].

The next step for consideration is how to
start integrating the course content, quickly
and efficiently. We can assume that preparation
of your course structure ahead of time is an
effective approach for developing your course.
From pedagogical perspectives, it is efficient
to divide essential knowledge into multiple
chapters that each correspond to a dedicated
module and formulate several questions for each
module and gather all documents in various
formats for each module (PowerPoint, video,
text documents, etc.). This approach allows
creating a positive online learning community.
Learning activities like posting journal entries
on discussion forums, blogging, contributing to
wikis, or submitting collaborative assignments
developing
learners’” communication, critical thinking, and
creative skills. Moreover, a required, automated,
and anonymous peer review system is needed to
ensure that learners get thoughtful feedback on
their work from fellow students. The point is that
learners would not get credit for their assignments
submitted until they received feedback for their
assignments from course fellows. It gets learners’
grades and comments on other anonymous
students’ assignments. It is time-consuming,
but it reinforces the content, gives learners an
opportunity to learn from each other, and of
course, gives them personalized feedback from
peers. The suggestions for designing educational
materials for MOOC are given in Table 1.

intent of informing,

create favorable conditions for

Conclusion

The literature review covers the MOOC
phenomenon from two distinct perspectives:
their impact on education institutions and
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Table-1
Educational Materials Characteristic

Elements

Characteristic

Educational video

Video should include at least 60% of the Module material.

The duration of each video should be 4 to 7 minutes (depending on the
content)

The video should be clear, 720p or High Definition

Video presentations should be visualized with photos, charts or/and diagrams

Video should be often stopped and ask students to answer a simple question
about the content of the video

Video instructions should be clear, attractive and easy to follow by learners.

The instructions should not only provide information, but also to help learners
apply their learning through interactive learning activities.

Presentation

Presentations should contain useful additional material (e.g. presentation
slides, springs, files Zip, resources)

Presentations should contain useful additional material (e.g. presentation
slides, springs, files Zip, resources)

Recommended applications to create presentations are: PowerPoint, Keynote,
and Prezi

Text document

Online literature (such as an eBook) should be available in each course

Combination of elements on each page (if possible), such as text, image
without overloading the page

Combination of Text documents on each page (if possible), such as text, image
without overloading the page.

Online literature (such as an ebook) and articles should be available in each
Module.

The available documents / essays of each course should be downloadable.
[Technical]
The documents/essays of each course should be downloadable

Quizzes

Interactive questions should be of different types (multiple choice; True/False;
essay and others)

Questions should be interactive and engaging

Interactive questions should be

Set points, attempts, time limit for each question.

Set quiz duration, pass/ fail conditions, then export the project to the output

that you want.

learners. However, the MOOC is a welcome or a
threatening prospect for HEISs, there is consensus
that MOOC:s offer education institutions a lever
for transition. The researchers express the view
that MOOCs will not challenge traditional forms
of University teaching and learning in ashort-term
period, but the majority of researchers forecast

wide and sudden changes and disruptions to HEIs
from MOOCs. Researchers assess MOOCs as a
challenging environment that might discourage
or disorient many users, as witnessed by the low
percentages completing. However, the literature
also shows that mere completion is not a relevant
metric, that learners participate in many valid
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ways, and that those who complete MOOCs have
high levels of satisfaction. In addition, the studies
state that MOOCs have the potential to promote
lifelong education, eliminate barriers in the
learning process and provide equal opportunities
in education.

This paper has presented a comprehensive
review of MOOC:s situation and its implication
for Kazakh higher education success. It is
suggested for decision-makers in higher

education institutions to look more closely and
learn from other different initiatives outside
traditional institutions to meet the different
needs of new groups of learners in an open
higher education marketplace. However, there is
still much to be explored and investigated as the
external environment continues to change over
time as qualified open-access resources are found
to be a key factor in Kazakhstan’s response to the
pandemic.
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Opportunities and challenges of MOOC: perspectives for Kazakh higher language education

A.b. Jana6exosa, E. Tamknin, 4.b. Mykarosa
Abviaail xan amuvindazul Kasax Xarvikapaiolk KamotHacmap xate
arem mirdepi yrusepcumemi, Aamamol, Kasaxcman

JKAOK-TBIH MYMKiHAIKTepi MeH KMBIHABIKTapPbI:
Ka3aKCTaHABIK )KOFapFBI Tiagik 0iaim Oepyaeri mepcrieKTuBa

AnpaaTtma. Makasaga OKBITY MeH OKyJarbl >Kammail amslk oHAanH Kypc (PKAOK) myMkiHAIKTEpI OKBI-
TYLIBIABIK JK9He TeXHOAOTUSABIK TyprblgaH KapacTolpblaraH. ConpiMen katap, COVID-19 nmangemusce cu-
SIKTBHI JKaHa 94eMAiK TeTeHIIle JKardaiiMeH Oipre 004aThIH KMBIHABIKTapFa Hasap aygapbraaasl. JKAOK 6iaim
aAympLAapAbl allIbIK KoHe KaThICBIMABIK, OiaiM Oepy pecypcrapbiHa OarbITTaliThIH, COHBIMEH Oipre emMip GOIibI
JKeAiAiK OKBITY MAEACBIH KOAAAMTHIH OadaMa KyaTThl OKBITY alaHBI peTiHAe eHrisiaai. MakaiaHBIH MaKcaTbl
JKAOK crmaTraMasapbiH XaAbIKapaAblK 11aTdopMalapMeH cadbICThIpa OTBIPHIII KaiiTa Kapay 6045l Tabblaa-
Abl. COHBIMEH KaTap, >Koraphl OiaimMHiH O0oaamarsr TypreicbiHaH 613 JKAOK-To1H Kaszakcrangarsl >Korapsl 0iaiM
Oepy XylieciHe oKeAeTiH MYMKiHAIKTepi MeH MaceaeaepiH TaakplaaiiMbIs. deprreyaep JKAOK-ToiH 6iaim Ge-
Pyain aapTepHaTUBTI TYPi peTiHae emip Goiibl OiaiM Oepyai AaMBITYFa, OKY IIpolleciHAeri KedepTidepai >Ko1oFa
>KoHe OiaiMm Oepyzeri TeHAIK MYMKiHAiKTepiH KaMTaMachl3 eTyre MyMKiHAik OepeTiHiH KopceTTi. ¥ CBIHBLAQTBIH
OTaHABIK KYPCTapABIH KOIIIiAiri AeKTOPABIK CUIIaTTa: 49Pic/MOAYAb asChIHAA CTYAEHTTEpMEH ©3apa opeKeTTe-
Cy >KoHe Kepi OariaaHbIc MyMKiHAiri >kok. ConbimeH Katap, 3eprrey JKAOK KypchiHa coTTi KaThICy >K9HE OHEI
asKTayAbIH IIeNTyIi GpakTopsl O0ABII TaObLAATHIH OKBITYIIIBLAAP MEH CTYAeHTTepAiH IUQPABIK cayaTThLALIFHIH
AaMBITy OOJIBIHIIIa OAaH 9Pi JKYMBIC JKYPri3y KaxkeTTirin >koHe JKAOK o3ipaeynrizepinen amrbIK >Korapsl 6iaiM
Oepy HapHIFbIHAA CTYAEHTTEPAIH JKaHa KaXkeTTiAiKTepiH KaHaraTTaHABIPY YIIiH AacTypai Oiaim Oepy mexkeme-
JAepiHeH TbIC Dacka Ja OactaMadapapl 3epTTey KaKeTTiriH aHBIKTaAbl.

Tyitin cesaep: IleAarormkaablK MOAeAb, alllbIK JKoHe KaIIbIKTBIKTaH OKBITY, JKallllall alllblK OHAaiH KypcTap

(CKAOK).

A.b. Jana6exosa, E. Tamknin, 4.b. MykaTrosa
Kasaxciuil yrusepcumem mexoynapooHolx omHoueHul u
MUPOBLLX A3b1K06 UM. Abviaail xana, Aavamot, Kasaxcman

BosmoxxnocTy u Be130861 MOOK: mepcrieKTuBbI
Ka3axCTaHCKOTO BBICIIETO sI3bIKOBOTO OOpa30oBaHIAs

Annoramus. B »Toii craThe 1MCCAeAYIOTCS BO3MOYXKHOCTUM MacCOBBIX OTKPBITHIX OHAalH-Kypcos (MOOK)
AAsl IperiogaBaHius 1 OOy4eHNs C I1eAarornd4eckoil M TeXHOAOTMYeCKOll Touek 3peHusi. Takke paccmaTpusa-
JOTCST CAOKHOCTH, CBsI3aHHBIE C HOBOI TeKyIIlel I100aAbHOI Ype3BhIYaliHON CUTyalf/el], TaKOl Kak IaHAeMIs
COVID-19. MOOK 651411 BBeAEHEI B Ka4ecTBe aAbTepHATVBHON MOIIHOI 0Oydalomierl n1at(popMbl, KOTopas
OpPMEHTHPYeT yJaluXcs Ha OTKPBITEIE U COBMECTHBIE OOpa3oBaTeAbHbIE PeCYPChI U B TO JKe BpeMsI IIoAAepKI-
BaeT UAEeI0 CeTeBOro OOyJeHNs Ha IIPOTSKeHNN Beell JKu3Hu. Lleapio gaHHOTO Mccae 0BaHNS SBAAETCA 0030P
xapakrepuctuk MOOK B cpaBHeHUN C XapaKTepuUCTUKaMI, IIpejdaraeMbIMII Ha MeXAyHapOAHBIX M HalMO-
HaAbHBIX M1aaTgopmax. KpoMe Toro, B ceeTe OyAyIero BLICIIEro 00pa3oBaHUs Mbl 0OCYyKAaeM BO3MOXKHOCTH
u rpo6aemsl, Koropsie MOOK MoryT npuBHecTH B cucteMy BhIciiero oopasosanus Kasaxcrana. IToayuennsie
Aannsle rmokaszaan, yto MOOK kak aapTepHaTusHbIe POPMBI 00Opa3doBaHMsl MOTYT CIIOCOOCTBOBATh HEIIpepPhIB-
HOMY 0Opa30BaHMIO, YCTPaHATL IIPEIATCTBIS B IIpoliecce OOyueHNs: 1 obecrieunBaTh paBHbIe BO3MOXKHOCTH B
oOpasosaHuy. boApIMHCTBO IMpeaaaraeMbIX KypPCcoOB Ha HAaIIMOHAABHBIX I11aT(opMax HOCAT AeKLIMOHHLII Xa-
pakrep, 6e3 KaKux-A100 BO3MOXKHOCTeI 4451 CTYAE€HTOB B3aIMOAeICTBOBATh U AaBaTh 0OpaTHYIO CBA3b B paMKax
oAHOI Aek1um / Moayas. Kpome Toro, HeoOXoAmMa JdaabHelimas paboTa 1o pa3BUTHIO IT1(POBOI TPaMOTHO-
CTHU TIpeTiojaBaTelell U CTYA€HTOB, UTO ABASETCSA KAIOYEeBBIM (PAaKTOPOM AAs YCIEITHOTO YJacTus M 3aBepIile-
Hua Kypca MOOK. B nccaegosannm paspaborankam MOOK 1nipeaaaraercst IpoAOAXKUTD U3y9eHUe Pa3ANIHbIX
VHUIIMATUB 3a IpejeAaMy TPajUIIMOHHEIX y4eOHBIX 3aBejeHMil 445 YAOBAETBOPEHM: HOBBLIX IOTpeOHOCTen
CTYAEHTOB Ha PhIHKE OTKPBLITOTO BBICIIIEIO OOPa3OBaHIL.

Karougesbie caoBa: megarormyeckasl MOAeAb, OTKPBITOE M AMICTAHIIMOHHOE OOyYeHIe, MacCOBbIe OTKPBITLIE
onaaitH-Kypcel (MOOK).
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