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Abstract. The article deals with the issue of training teachers to teach non-linguistic disciplines
in a foreign language using the Content and Language Integrated Learning. The relevance of the
problem is due, on the one hand, to the growing popularity of this approach in Kazakhstan, and
on the other hand, to the lack of well-trained professional teachers who are ready to implement
the SLIL approach in practice. The authors highlight the main characteristics of a CLIL teacher,
identifying the core competencies to formulate the so-called professional portrait of a CLIL teacher.
As a result, the authors provide a range of competencies and a list of necessary measures to be
taken when planning the training of CLIL-teachers.
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Introduction

Language teaching requires significant efforts
both from the students and teachers. Therefore,
educators try to find ways that would help to
make this process easier. One of the approaches
that can help to achieve this aim is Content and
Language Integrated Learning (hereinafter CLIL)
which has been gaining popularity in recent
years in Kazakhstan.

On a national level, it was repeatedly
proposed by the first president N. Nazarbayev
about trilingual education and the introduction
of modern methods in the process of teaching.
The Ministry of Education and Science of
the Republic of Kazakhstan supports the
implementation of the CLIL methodology which
can be important in creating a multilingual
Kazakhstan, providing better job opportunities,

professional advancement, and competitiveness
in a globalized world.

Universities of the Republic of Kazakhstan
actively participate in improving the system of
teacher training programs.

However, CLIL faces a number of problems
related to regulatory, scientific, methodological,
and resource support. A serious problem
is the provision of educational institutions
with qualified teaching staff who have been
retrained in the use of CLIL methodology, as
well as the appropriate level of English language
proficiency. CLIL is a fairly recent phenomenon
in Kazakhstan, and a more in-depth analysis
of this approach, as well as the degree of its
implementation compared to other countries, is
needed.

Therefore, this paper aims to define the
specific competencies of a CLIL teacher.
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Literature review

The acronym CLIL stands for Content and
Language Integrated Learning, a term that was
coined in 1994 by a team around David Marsh
and is used to describe models of bilingual
education where “language is used as a medium
for learning content, and the content is used in
turn as a resource for foreign languages” [1, p.12].

The CLIL method considers learning a foreign
language as a tool for learning other subjects.
Language learning goes through any subject
area, i.e. the lesson in which CLIL is applied is
not a foreign language lesson, but a subject lesson
in a foreign language [2].

Training of competitive specialists in
the labor market with the formation of the
necessary competencies in the framework of
the Bologna process as the final and qualitative
result of education is carried out in the context
of the competence approach - a strategic
direction in modern education. The change of
the educational paradigm to the competence
approach is connected with the requirements
in the preparation of a competitive and creative
personality. According to Russian scientists,
including Zimnaya I.A., Kuzmin N.V.,, Markov
AK. Khutorsky A.V, and other scholars, a
competency-based approach is a way to achieve
a new quality of education.

The European framework program CLIL
Teacher Education is a schematic tool to guide
the professional development of CLIL teachers.
Thus, according to the framework, there are eight
significant competencies that a CLIL teacher
should possess [3]:

Professional reflection (the ability to explore
and manage the various roles and responsibilities
of a CLIL teacher, to study and formulate their
own understanding and attitudes to generally
accepted teaching principles);

- CLIL fundamentals (ability to describe
the main features of CLIL, methodology, to
contextualize CLIL in relation to school, regional,
and/or national curriculum);

- Content and language awareness (ability to
identify relevant content and learning barriers,
to model strategies for the transition from

monolingual to bilingual/multilingual learning
and teaching, to scaffold language learning, to
link the problems of language consciousness
with educational content and cognition);

- Methodology and assessment (ability to
constructively give and receive teacher and peer
assessment/feedback, develop peer collaboration
and have a repertoire of collaborative strategies
and skills, support language progression with
the help of didactic strategies, develop CLIL
modules and lessons in the context of a specific
curriculum, create authentic and meaningful
learning environments and experiences for
students, formulate specific CLIL assessment
needs and objectives, and develop and implement
appropriate assessment tools) ;

- Research and evaluation (ability to conduct
experiments and research in collaboration with
colleagues);

- Learning resources and environment (to
maintain a triple focus on content, language and
learning skills, to create criteria for developing
CLIL resources (including multimedia) that
embed the core features of CLIL;

- Classroom management (ability to use
innovative technologies to promote student
communication, co-learning, and leadership);

- CLIL management (ability to describe ethical
issues related to CLIL, including gender and
other aspects of integration, apply community
professional learning principles, models and
strategies).

In Kazakhstan, this method is only beginning
to gain popularity and little research has been
conducted. Thus, Zhetpisbayeva B.A. and
Kubeeva A. introduce the term: “CLIL-teacher
is a teacher of non-linguistic discipline with a
certain knowledge of a foreign language and
carries out his/her professional activity based
on CLIL-technology application”. They suggest
that the competencies of a CLIL-teacher reveal
in the context of Kazakhstani education by the
following functions [4, p.23]:

1. Training (CLIL
expected to have competencies in the area of
state policy of trilingual education, methods of
teaching, scaffolding, linguistic mechanisms of
intercultural communication, target language

function teacher is
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competencies for CLIL teaching at a level not
lower than B2-C1, etc.);

2. Educational function (areas of competency:
Knowledge of the principles and methods of
integration of universal and ethnonational values
as well as promotion of cultural awareness and
interculturality);

3. Methodical (the ability to make short-
term lesson plans, develop a methodology for
the development of language competencies,
contextualize CLIL training with regard to
the school curriculum, to choose educational
materials);

4. The research function (knowledge of the
methodology of research projects in the field of
multicultural and multilingual education, the
essence of CEFR, etc. Ability to analyze, and
evaluate the results of their activities, to carry out
pedagogical observation and diagnosis).

5. Socio-communicative function (knowledge
of psychology and pedagogy of communication
in a multicultural environment; ways of
teamwork and professional cooperation in the
framework of multilingual training, etc. It can
determine the appropriate type of CLIL, for a
specific educational situation, cooperate with
others to enhance students learning, and express
professional concerns to fellow teachers) [4, p.23].

Such scholars as B. Zhetpisbayeva, N.
Mazachova, and A. Kubeeva referred to the
fact that subject teachers who teach a subject
in a foreign language actively cooperate with
each other: exchange methodological findings,
cooperatively develop educational materials,
etc. Teachers are aware of the lack of knowledge
and skills for teaching the subject in a foreign

language [5, p.12].
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The following instruments for collecting data
were used concurrently in the study: the study
of literature, qualitative research method — oral
interview, and quantitative research method -
questionnaire. The questionnaire consisted of
ten questions and was used ranging from “yes”
to “no” and “other option”, as well as most of
the questionnaire tasks were with the choice of
one correct answer. These tasks were formulated
consciously because the theoretical model is
appropriate if it is detailed and projected on real
practice. Data collection took place in the 2020-
2021 academic years except for semi-formal
conversations with teachers which took place from
September to December 2020. In consideration of
this, data were initially managed manually but
lately, data were collected in Excel. The choice
of courses was based on the most representative
sample, namely the methodology of teaching
non-linguistic and language subjects, in the
same areas at different levels of education. This
contingent was chosen because they represented
different educational institutions and dealt with
CLIL.

The questionnaire was administered to master
students from various educational programs,
such as 7MO01704 - “Foreign language: two
foreign languages”, 7M06103 - “Information
systems”, 7M06104 — “Computer and Software
Engineering”, and 7M01511 “Computer
science”. The number of master’s students was
forty-six, whose ages ranged from 21 to 45.

Other participants of the research were
schoolteachers of the English language (40
teachers) and computer science (25 teachers) at
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Figure 1 — Proportion of respondents by gender
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secondary schools and gymnasiums located in
Nur-Sultan, who participated in the questionnaire
and interview. The age of teachers ranged from
20 to 50 with an average of 11,4 years of teaching
experience.

A graphical representation of the information
obtained after the questionnaire indicates the
ratio of females to males. Most respondents are
women, and most of them are English language
teachers 40,91 % and master’s students with
a major in “Foreign languages: two foreign
languages” 43,18%, teachers of “computer
science” (ICT) - 13,64%. Contrastively, a moderate
percentage of male participants may be explained
with the simple hypothesis: there is a gender
disproportion and feminization in the teaching
profession.

Results and Discussion

The questionnaire consisted of the following
ten questions:

1. What is CLIL?

2. What is the role of language in CLIL?

3. T have already taught content through L2?

4. What are the language demands of CLIL
subjects?

5. What types of resources are used in CLIL?

6. How can we use visual organizers in CLIL?

7. How can an English teacher help a content
teacher when an English teacher does not know
about a subject such as a computer science?

8. How can we choose materials and how can
we adapt them for CLIL?

9. Which activity types are most suitable for
CLIL?

10. What makes CLIL language learning
different from traditional language learning?

Incorrect answers
B Other option
50; 50% 48,3; 48%

Figure 2 — Answers to the 9th question

Correct answers

After analyzing the questionnaire data, Figure
2 highlights that there are still educators who do
not know about the studied method even though

many of them teach the subject in English. Due to
these results, it can be stated that school teachers
had more problems during the passage of this
questionnaire as the percentage of incorrect
answers belonged to them.

Computer science teachers 15

English Language
Teachers

Master students {code of
major - 611011900)

Master students {code of
major - 6M070300)

0% 20% 40% 60% 30% 100%

Figure 3 — Answers to the first question

Regarding the question “What is CLIL?" (see
Figure 3), 76% of the total respondents, chose
the correct definition: «CLIL is a dual learning
method in which an additional language is used
to learn and teach both content and language».
In addition to this, 24 % of respondents could not
find the right definition.

8%
100% . 66%
3, 51% 5 3% o
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What is therole of What types of Which activity types  How can we
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Figure 4 — Answers to the questionnaire.

Moving on to the question «What is the role of
language in CLIL?» (see figure

4) the data reveals that 42 % of responders
gave the correct answer, while 51 % of
respondents could not give the correct answers
as seen in Figure 4. Later we asked this question
in an interview. Overall, these figures are rather
surprising, we’ve noticed that 32% out of 42%
of the correct answers were given by master’s
students in the faculty of Philology and the
rest 10% - by master’s students in the faculty of
information technology. In contrast, about 51% of
the wrong answers were given by school teachers.
Moreover, the results of the next two questions
shown in the graph were similar. It should be
noted, however, that the results might be affected
that the master’s students of the L.N. Gumilyov
studied the course «CLIL methodology».
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The interview consisted of two phases, an
interview, and card sorting. Besides, the interview
consisted of 16 questions. In total, 10 professors
of the L.N. Gumilyov Eurasian National
University and 65 school teachers participated
in the interview. Most of the University teachers
were trained abroad, they took the course
«CLIL methodology». Teachers of discipline
«Methods of teaching computer science» have
passed a language training abroad, meanwhile,
professors of discipline “Methods of teaching
foreign languages” have passed the course
“CLIL methodology”. As for school teachers, the
majority of them have taken advanced training
courses at the educational center “Orleu” or other
local educational courses. After 9-month courses
in English, teachers were issued a certificate
confirming the English language level - C2.

Interviewing teachers was a good way to
analyze information regarding their teaching
experience, education, and implementation of
CLIL in their classes.

Interviews with teachers and professors were
recorded on a smartphone and later the answers
were transcribed (Manzo, 1996). The questions
posed below have been designed for teacher
interviews:1. Give an example of something that
makes an English lesson “CLIL".

2. Give an example of something that makes a
Subject lesson “CLIL".

3. What is hard CLIL?

4. What is soft CLIL?

5. Name the 4Cs of CLIL.

6. Does CLIL help students develop both
language and subject awareness?

7. What is your greatest challenge in the CLIL
experience?

8. Give examples of lead-ins and warm-ups
for CLIL lessons?

9. What is your favorite website for the CLIL
lessons?

10. Describe your most successful CLIL
activity.

11. How can your colleagues support you in
implementing CLIL?

12. How are learners tested on their speaking?

13. What competencies should a CLIL teacher
have?

14. Does CLIL require more subject awareness
than English language teachers possess?

15. Is CLIL possible with intermediate-level
English students?

16. What is the role of language in CLIL?

Teachers were asked to describe successful
CLIL activities, but only 35% (23) of them
described the appropriate activities that are
suitable for the CLIL lesson (many of them
mentioned such activities as gap filling, matching,
and multiple-choice).

To the question “Give examples of lead-
ins and warm-ups for CLIL lessons?”48% (35)
correct answers were given. More than 52 % of
the teaching staff could not give an example of
acceptable lead-ins and warmups for the CLIL
lesson.

The school teachers were again asked the
question “What is the role of language in CLIL?”,
but teachers could not plainly understand how
to answer this question. And then the question
was paraphrased to “In which situation do you
use Kazakh/Russian in CLIL classroom?” and
none of the teachers said “I never use Kazakh/
Russian”, most of them responded that they
give only terminology in English, and explain
the topic in L1. To know whether the CLIL
methodology is good for learning a language or
content, the following question was asked: “Does
CLIL help students develop both language and
subject awareness?” By contrast, 86, 6% did not
consider CLIL as a useful methodology either for
learning a foreign language or subject.

Given the data from the interviews, it is clear
that the professors received additional CLIL
training. The training increased the participants’
knowledge of CLIL, thereby providing them
with improved tools for teaching in English.
13% of the respondents had completed 6 months
of CLIL training and language courses abroad.
5 subject teachers 6.66% had taken language
courses abroad. The rest of the respondents have
taken local courses. About 31% have three years
of experience teaching CLIL, and only 52 teachers
(69%) are new to teaching CLIL.

The second part of the interview relates
directly to card sorting. The purpose of sorting
the cards was to properly assign a variety of

412 Ne 1(138)/2022

A.H. T'ymunes amvirdazor Eypasus yammog yrusepcumeminivy XABAPIIBICEIL

edazozuxa. Ilcuxorozus. Oreymemmarny cepuscol
ISSN: 2616-6895, eISSN: 2663-2497



A.M. Yessengaliyeva, D.S. Tilimissova

Table 1. Card sorting

The results of the correct answers The results of the incorrect answers
Type of Tasks
Number Percentage Number Percentage

1. Activities 32 42,67 43 57,33
2. Lead-i -

ead-ins, warm-ups, 10 13,33 65 86,67
games
3. Materials 29 38,67 46 61,33
4. Objectives 17 22,67 58 77,33

activities, assignments, and materials appropriate
to the CLIL method (see Table 1).

The data of card sorting describe an
illuminating instance of the responders’
knowledge of CLIL methodology. 58,5% of
responses are equivalent to “incorrect answer”
and 41,5% correspond to “correct answer”.
During this task, respondents had difficulty
sorting out the relevant tasks associated with
the CLIL methodology. Moreover, respondents
confused the assignments of other methods with
those of the CLIL method. According to these
findings, it can be assumed that this situation
varies depending on the teachers’ knowledge
background, and training. The findings thus
suggest that there seems to be a difference in
practice and knowledge between those educators
with CLIL methodological training abroad and
those with local training. This is an indication
that many teachers are not prepared to teach
subjects in English, and many were forced to
teach subjects in a foreign language without
sufficient knowledge. This could be related to the
fact that school subject teachers have not taken
CLIL and English language courses at a proper
level. The findings of the card sorting paint an
interesting, in some ways surprising picture of
the current research, the difference between both
groups of teachers are highly significant.

The course “CLIL in foreign language
teaching” is taught three times a week (quantity
of credits 3) for a total of 135 hours. This course
is designed for one semester, lesson formats
are distributed as follows: lectures - 30 hours,
seminar lessons - 15 hours and independent
work - 90 hours. The purpose of the discipline
is to introduce master students to the concepts
and terms about teaching and learning that are

central to CLIL and to give them opportunities to
do test practice with CLIL sample tasks and a test
paper; to introduce students to some of the main
theories, approaches, and activities in CLIL and
to encourage analysis of their usefulness to their
learners and learning contexts.

In this course, each practical lesson (seminar
lesson) was conducted cooperatively with
master students of the faculty of Information
Technology. Master students were trained in
practice to interact and plan a lesson together
as future subject teachers and foreign language
teachers.

After passing this course, master students can
properly develop the lesson by fostering creative
and critical skills, selecting the learning material,
using assessment for improving students
learning, adapting and selecting materials to
content and language curricula, guiding learners
in learning new terminology, raising student’s
inquisitiveness about the country and culture
related to the learning language, use appropriate
CLIL activities (lead-ins , warm-ups, games),
support content teachers, integrate content from
different fields of knowledge.

According to the trilingual education
program, such subjects as mathematics, biology,
chemistry, physics, and computer science (ICT) at
the secondary level are taught in English. Schools
use materials and books that have been compiled
and developed by local and foreign scholars.

The ninth-grade information
communication technology (computer science)
lesson is conducted in English and Kazakh/
Russian using CLIL. On average, there are about
30 students in class, and therefore it is divided
into two groups of 15 students. ICT lesson is
held once a week for 40 minutes and only about

and
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15 minutes of the lesson is held in English. The
level of English proficiency of the teacher should
not be lower than B1. First, the teacher welcomes
the students, gives instructions in English, and
introduces new words (terminology) with a
translation into Kazakh/Russian. Explanation of
the topic is carried out by the teacher in Kazakh/
Russian. After explanations, the teacher shows
authentic video material on a new topic, thereby
modeling the language situation and forming the
speech competence of students. In some schools,
ICT lesson includes the simultaneous presence
of both teachers interacting in a CLIL context.
English teachers work alongside teachers of
ICT or other subjects to offer guidance on the
language they need in their classes. In this case,
English teachers take on the role of «consultants»
to subject teachers. The language that learners
study in a CLIL context is not a common foreign
language learning in a traditional language
lesson. It is a tool for communication in the
framework of the subject under study. The main
task is to communicate and be able to express their
thoughts in a foreign language on the subject,
and not to learn only the grammar and syntax
of the language. CLIL helps learners to improve
English and gain knowledge in other subjects.
ICT books are written in English and therefore
not all learners understand what is written. See:
https://expresspublishing.kz/itc-9/

In the preceding section, it was revealed that
some teachers were initially reluctant to use
additional language to teach their subjects. As
well as interaction with the language teacher
in the classroom, referring to the compressed
amount of time to teach the subject and still need
to leave time to explain the special terminology in
a foreign language. Up to 57 % of the interviewed
teachers felt the strain and the time limit.

To recapitulate the findings of the interview,
it is possible to highlight the competencies of a
successful CLIL content teacher, according to
subject teachers (see Figure 5). First of all, he/
she must have competence in CLIL policy; can
formulate key elements of the CLIL approach;
can read theoretical materials in L2; can use
specific terminology; can use L2 to explain
and present information; can cooperate with
language teachers; can adapt authentic material
from foreign countries, etc.

Content
~ knowledge |-
Methodolog
Yy

Foreign

CLIL policy
language

Interculturali
ty competencie
5
Colloboratio
N Course
nwith other L
tea.‘:hers . B

Figure 5 - Areas of competencies of subject
teachers.

English teachers work alongside subject
teachers performing the role of language
assistant. They act as language informants,
prepare supplementary activities and provide
rich input approaching a topic from different
perspectives.

According to the CLIL-methodology, language
awareness becomes a tool for studying the subject.
At the same time, attention is focused both on the
content of the texts and on the necessary subject
terminology. This is facilitated by carefully
selected teaching materials not only for the
subject matter, but also for language training:
lexical and grammatical units and structures, and
all types of speech activities (reading, speaking,
writing, and listening).

English is taught two hours per week for
elementary school students (grades 1-4) and
three times per week for high school students
(grades 5-11).

The CLIL method is student-oriented and the
teacher should foster high-order thinking skills
about language and use a wide range of strategies
for scaffolding language use.

The English language book is organized into
8 modules, each module integrates topics in the
CLIL program, such as biology, art, literature, etc.
See: https://expresspublishing.kz

The wuse of modular teaching allows
highlighting its advantages of implementation
in the educational process. Students learn a
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Figure 6 — Illustrations from English books for 1st, 4th and 8th grades.

sufficiently large amount of language material,
which is a full immersion in the natural
language environment language structures,
which contributes to the replenishment of the
vocabulary of the student subject terminology
and prepares learners for further study and
application of the knowledge and skills.

English language textbooks «Smiles for
Kazakhstan» are developed for grades 1-4, and
English language textbooks «Excel”, and «Laser»
is developed for grades 5-11.

After analyzing the page «Time for CLIL»
in the English textbook for the first grade, on
the topic “Mixing colors”, we set out that after
the lesson, children will be able to distinguish
between primary and secondary colors, how to
get a secondary color by mixing two primary
colors. The teacher must first explain how to mix
the two primary colors to get a complementary
color. And only after that the task of independent
or group work should be given. The teacher can
develop cognitive skills through activities such as:
«Learners look at color combinations and color in
missing colors» By the end of the lesson, learners
will be able to understand and pronounce the
terminology for the art lesson (See Figure 6).

After studying English language textbooks
from grades 1-11, we can point out that at each
grade level English is integrated with other
subject areas (See Figure 6). Types of tasks are
designed according to the level of complexity,

built with an emphasis on the subject content,
its understanding, verification, and subsequent
discussion. Tasks stimulate independent and
creative activity.

Referring back to the results of the interview,
there are several competencies that a CLIL
teacher should possess. Teachers who teach
English highlight the «sufficient competencies of
a CLIL teacher»:

- sufficient ability to be proficient in a
foreign language/target language;

- the ability to work with students of
various language / cultural backgrounds;

- the ability to adjust and use materials;

- theability touselinguistic differences and
similarities to develop metalanguage awareness;

- the ability to increase students’ interest in
the culture related to L2;

- the ability to identify the language
components students need for oral or written
comprehension and produce support material;

- the ability to pick up learning materials,
structure them, or otherwise adapt them as
needed;

- the ability to use a dual focus that
simultaneously serves language and subject
aspects.

At the same time, effective CLIL instruction
requires the teacher to have two specializations:
one in the language subject and one in the non-
language subject.

BECTHWK Espasuiickozo Hayuonarvozo yrusepcumema umenu /1.H. Tymuaesa.

Cepus Iedazozuxca. Icuxoroeus. Coyuorozus

No 1(138)/2022 415

BULLETIN of L.N. Gumilyov Eurasian National University. Pedagogy. Psychology. Sociology Series



The features of formation of professional competencies of CLIL-teachers

Conclusion

The purpose of this study is to describe
the effective competencies of CLIL teachers.
Sufficient teacher development requires various
forms of highly professional development.
The results of the study showed that the CLIL
methodology is not fully understood by teachers.
Many of the educators in the study reported
that CLIL was not beneficial to their students
and expressed concern about their teaching
experience. Unfortunately, there was no research
conducted in Kazakhstan on the implementation
of the CLIL methodology. The findings from the
interviews and questionnaires indicate that:

- Thebestresults were shown by professors
and master’s students;

- Subject teachers and English teachers
had difficulties with the card sorting tasks, the
vast majority of teachers did not cope with CLIL
lesson selection activities, lead-ins, and warm-
ups.

- The professors demonstrated a fairly high
level when performing tasks on card sorting.

Based on all of the competencies offered by
the participants during the interviews, the core
competencies of the CLIL teacher were identified
as follows:

- Foreign language competencies for
teaching in a CLIL context (ability to use BISC
and CALP);

- Alackofknowledgeintheareaof National
Education Program and CLIL Policy (ability
to integrate CLIL program into Kazakhstani
educational process);

- Cooperative-work (ability to co-teaching,
and cooperate);

- Competence in using ICT;

- Intercultural competence;

- Knowledge of other disciplines.

As mentioned above, school teachers have
taken courses in English and CLIL methodology.
However, the authors believe that such short
courses will not prepare teachers for CLIL.

To summarize, the review of interviews and
questionnaires among teachers and master
students related to the CLIL methodology
presented in this article allows us to draw the
following recommendations:

1. The training program for subject teachers
intending to teach their subject in the context
of CLIL should be implemented at the higher
education level, which requires certain changes
at the legislative level. Currently, it is carried out
so separately that it is extremely difficult to talk
about the existence of a single system.

2. At the university level we should develop
three-year multilingual distance education in
two areas for teachers already working in the
education system, without interruption of work,
but with reduced training hours. The duration
and intensity of which would allow subject
teachers to master the foreign language and learn
the CLIL methodology in detail, and foreign
language teachers to gain additional knowledge
of their chosen subject and learn the CLIL
methodology in detail.

3. At the level of higher education, introduce
a master’s degree program for CLIL - teachers to
train specialists in the subjects of the natural and
mathematical cycle.

The developed curriculum should contain a
practical component that will allow students to
gain their own experience of using this method
in the teaching phase. It is necessary to develop
our model of CLIL teacher training, taking
into account the domestic model of education
and strategic plans for the development of
Kazakhstan. This method is not quite simple,
so it is necessary to undergo quality training, to
study the structure, methodology, and policy of
CLIL in Kazakhstan.
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A.M. Ecenraauesa’, 4.C. Tuanmmcosa?
; .
I.H. I'ymunres amoindazor Eypasus yammuix ynusepcumemi, Hyp-Cyaman, Kasaxcman
M. Axmorra amuvindazsl baukypm memaexemmik nedazozukarvix ynusepcumemi, Ya, Peceil

CLIL myraaimaepiHiH KociOM Ky3bIpeTTiAiriH KaapIITacTRIPy epeKmeaikrepi

Angarna. Makasaja IoHAIK-TiAAIK KipiKTipiareH OKBITY 94icTeMeciH IaligalaHa OTBIPBII, IejarorrapAnl
IeT TidiHAe TiAAiK eMec IIOHAEPAl OKBITYFa Adasgpaay Moceleci KapacTelpblaabl. by mpobaeMaHbIH ©3€KTiiri,
Oip >xarpiHaH, KazaxcraHga OKbITyFa geTeH OCBHI TOCiAAiH ecin Kele >KaTKaH TaHBIMaAAbLAbIFbIHA JKoHe eKiHIIIi
>KarbIHaH, OCBI 94iCTeMeHi IIpaKTHKaja icKe achIpyFa AalbIH Ilegarorrapanl daspAaay >KyJiieciHiH ic XKysiHnae To-
AbIK 60AMaybIHa 6aliAaHBICTEL O0ABII TYp. I1oHAIK-TiAAiK MHTeTpanuslaHFaH OKBITYABIH 1€ 4arorbl OpBIHAAT-
TBIH Herisri pyHKIMAAapABl aHBIKTayFa, II9HAIK-TiAAIK MHTerpalMsAaHfaH OKBITYABIH I1€4aTOTILIHBIH KociOn
IIOPTPeTiH KaABIITAaCTHIPY YIIIiH OHBIH KY3bIpeTTepiHiH HeTisri OarbITTapbIH aHbIKTayFa epeKIlle Hazap ayAaphbl-
aaapl. Hotmokecinge asropaap CLIL-iegarorrapAbIH KY3BIPETTiAIK Ti30eciH JKoHe OKBITYABI KOCIIapAay KediHge
KaOblajayFa THiCTi ITapajapAbl aHBIKTaALL.

Tyiiin ce3aep: moHAiK-Tiaaik Gipikripiaren okpiTy, CLIL, meaaror, Ky3bIpeTTiaik.

A.M. Ecenraanesa?, 4.C. Tmanmmcosa?
'Eepasutickuii nayuonarvroui ynusepcumem um. /.H. I'ymuresa, Hyp-Cyaman, Kazaxcman
?bawcupckuii 20cydapcmeenolil nedazozueckuii yrusepcumem umenu M.Axmyarol, Yea, Poccus

Ocob6enHOCTI pOPMIPOBAHISI IIPOPeccMOHaabHBIX KoMIeTeHuii yunTteaei CLIL
AnnoTtamms. B cratbe paccMarpuBaeTcst BOIIPOC ITOATOTOBKM I1€4aroroB K IIperojaBaHMUIO Hes3bIKOBBIX

AVICIIUTIAVH Ha MTHOCTPaHHOM SI3BIKE C MCIIOAB30BaHNEeM MeTOAVIKY ITPe/JMEeTHO-I3bIKOBOTO NHTEIPUPOBaHHOIO
oOyueHMs1. AKTyaZbHOCTD A@HHO ITp00O.1eMBbI 00yCA0BA€Ha, C OAHOI CTOPOHEI, pacTyIIell IOy ASPHOCTBIO DTO-
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ro roaxoja K obyuenuio B Kazaxcrane 1 mpakTu4ecKy IIOAHBIM OTCYTCTBIEM CHCTEMBI IIOATOTOBKMU I1€4aroros,
TOTOBBLIX PeaAn30BLIBaTh AaHHYIO METOAVKY Ha IIpakTuKe — ¢ Apyroi. OcoOoe BHUMaHNE yaeAs1eTcsl BOIIpocaM
BBISBAEHISI OCHOBHBIX (PYHKIINIA, BBIIIOAHSIEMBIX I1€4aroroM IIpeJMeTHO-AI3BIKOBOTO MHTETPYPOBAHHOIO O0Y-
JeHNs1, OIpeAeAeHNIO TAaBHBIX 004acTell ero KOMIIeTeHIUiT 4451 GOPMIPOBAHILI TaK Ha3blBaeMOIo IIpodec-
CHOHaABHOTO ITOPTpeTa IeJarora IpeaMeTHO-I35IKOBOTO MHTETpYpOBaHHOIo 00ydyeHs. B pesyapTate aBTOpHI
oIpeAeAsIIOT KPyT KOMITETEHIINIA 1 BBIABASIOT IIepedyeHb HeOOXOAUMBIX Mep, KOTOpble CTOUT IIPUHSATD IIPY MAa-
HuposaHuy oOydennst CLIL-rieaaroros.
KaroueBble caoBa: mpe MeTHO-A3BIKOBOe NHTerprposaHHoe oOydenne, CLIL, meaaror, KomreTeHIIUm.
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