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Implementing CLIL in teaching and teacher’s readiness to CLIL

Abstract. Implementing Content and language integrated learning (CLIL) approach in teaching
process (primary and secondary education) and teacher’s readiness to CLIL is regarded in this
article in order to suggest future actions to improve its development. Using CLIL approach
promotes multilingualism and multiculturalism in learners at an early age. In Kazakhstan,
CLIL is increasingly becoming a widespread approach to foster foreign language learning in a
classroom, but it is not easy to apply in teaching process and it requires a lot of effort to put
into practice. In a CLIL classroom, teacher plays an important role in determining success in
content knowledge through another language, therefore, teachers should be trained and qualified
in CLIL concepts in tertiary institution but due to lack of bad knowledge of English language it is
problematic in today’s world. In this article, such recommendations concerning the improvement
of multilingualism at the pedagogy faculty of the K. Zhubanov Aktobe Regional University
through CLIL technology is offered based on the research works on CLIL by us.
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Introduction

Science and education play an important
role in a globalized world. Education is a
very powerful tool for social change and
transformation and innovative teaching practice
that is the only way to improve the education
quality. Educational establishments should
educate students to achieve success during a
complex and interconnected world that faces
rapid technological, cultural, economic and
demographic change. Thus, it is necessary to
use innovative approaches in education aimed
at educating the future specialists who are
flexible in the modern context. Using modern
teaching methods and new approaches we can
enhance student’s engagement, motivation and

attainment in learning. One of the widely used
approaches in the world is Content language
integrated learning (CLIL) technology created
by David Marsh in 1994 as an attempt to join
language and content together through a foreign
language [1;1]. For the first time, CLIL technology
was applied in Jyvaskyld Finnish University and
in the country of the Netherland in the late 90s of
the last century.

Content language integrated learning is a
dual-focused educational approach in which
an additional language is used for the learning
and teaching of both content and language” [2;1].
Some CLIL scholars claim that the integration
of content and language learning distinguishes
CLIL from other existing approaches,
as immersion, whose main focus is content

such
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learning, and content-based instruction, which
is one of the approaches in the framework of
language education, although CLIL shares many
educational practices with existing approaches
[3;,1]. While other scholars claim that (CLIL) is
placed in the middle of a continuum between
approaches of English as a foreign language
(EFL), which emphasizes structural learning,
and the other polar, those of English as a second
language (ESL), which encourages natural
language acquisition [3;15]. CLIL is also used as
an umbrella term to include all the approaches
from immersion to student exchanges We take one
of the definitions of CLIL in Ikeda [4;32]., which
was described as a typical CLIL, where “academic
subjects such as geography or science are taught
in English by non-native content teachers’, since
it reflects the context of CLIL implementations
we investigate in this study. English medium
instruction (EMI) classes are included in the
definition of CLIL. CLIL was first introduced in
European countries in the mid-1990s to adhere
European Union’s (EU) multilingual policies. The
European Commission explicitly states that their
citizens should acquire “at least two community
languages in addition to their mother tongue’.
Mehisto, Marsh, and Frigols introduce core 30
features of CLIL [5;30]:

1. Multiples focus: supporting language
learning in content classes; supporting content
learning in language classes integrating several
subjects; organizing learning through cross-
curricular themes and projects supporting
reflection on the learning process.

2. Safe and enriching learning environment:
using routine activities and discourse; displaying
language and content throughout the classroom;
building student confidence to experiment with
language and content; using classroom learning
centers; guiding access to authentic learning
materials and environments; increasing student
language awareness.

3. Authenticity: letting the students ask for
the language help they need; maximizing the
accommodation of student interest; making
a regular connection between learning and
students’ lives; connecting with other speakers of
the CLIL language; using current materials from
the media and other sources.

4. Active learning: students communicating
more than the teacher; students help set content,
language and learning skills outcomes; students
evaluate progress in achieving learning outcomes;
favoring peer cooperative work negotiating the
meaning of language and content with students;
teachers acting as facilitators.

5. Scaffolding: building on a
existing knowledge, skills, attitude, interests and
experience; repackaging information in user-
friendly ways; responding to different learning
styles; fostering creative and critical thinking;
challenging students to take another step forward
and not just coast in comfort.

6. Co-operation: planning courses/lessons/
themes in co-operation with CLIL and non-CLIL
educators; involving parents in learning about
CLIL and how to support students; involving the
local community, authorities, and employers.

Content language integrated learning (CLIL)
in Kazakhstan primary and secondary education

Recently CLIL has also been taken in language

education in primary, secondary and tertiary
levels in Asian countries [6;1]. Kazakhstan is the
first Central Asian country to introduce the CLIL
approach for using three different languages as

a medium of instruction for different content

subjects as part of an ambitious national
language-in-education policy. The first president
of Kazakhstan, Nursultan Nazarbayev always
supports trilingual education. His purpose
was to produce Kazakh people with the proper
of selecting the living place, multilingual and
multicultural likewise the knowledge and skills in
science or to be ready to world education system,
equally with the people of the advanced countries
of the world to make a personality which will be
traced back to knowledge. The CLIL approach
can be the decision that integrates the content
of the curriculum and teaching in a foreign
language according to the Kazakhstan strategy
- 2050 the trilingual policy which is emphasized
equal acquisition of the third English language
in the multilingual country. A foreign language
is taught from the 1st class in Kazakhstan. Thus,
we can apply the CLIL approach in primary
education. Students are educated, enlighten

student’s
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and motivated as well as developed in English
foreign language (EFL) skills by CLIL approach.
CLIL does not only break the traditional
monotony but also motivates the students of the
target language. Applying the CLIL in primary
classrooms can broaden a child’s background and
conceptual mapping, develop brain and learning
and cognitive skills involved in subject learning.
For instance, in a Mathematic lesson, children are
taught how to say the numerals in English, basic
commands are taught in Physical Education
etc. As Mehisto, Marsh and Frigols said that
“language showers are primarily intended for
students aged between four and ten years old,
who receive between 30 minutes and one hour of
exposure per day. This includes the use of games,
songs, many visuals, realia, handling of objects
and movement. Teachers usually speak almost
entirely in the CLIL language. Routines are
developed and considerable repetition is used so
students know what to expect. This creates sense
of security, lowers anxiety and boosts learning”
[7;13], we should develop CLIL language slowly.
In Kazakhstan, only certain schools as Kazakh
Turkish Lyceums (KTL), state trilingual schools
and Nazarbayev Intellectual Schools (NIS) were
thefirstwhotried variousmethodstoteachKazakh
through the content of social science subjects,
such as Geography and History. For example,
NIS schools launched CLIL subjects which
are instructed in Kazakh, Russian and English
(NIS, 2014). Geography, History of Kazakhstan,
Kazakhstan in the Modern World and Law
Essentials are among subjects that integrate the
content and language in Kazakh using the CLIL
approach [8;2]. Today, in Kazakhstan, primary
school teachers use the CLIL method elements in
their subject to motivate learners’ interest and in
secondary school some subjects as the History of
Kazakhstan, Chemistry, Biology, Physics and IT
disciplines are taught in English. Many scientific
research works have shown that implementation
of the CLIL approach to education system
is good in understanding other subject than
traditional way of teaching because learners can
search information on subject widely in English
language in internet and do research as well as
brain’s potential will be enhanced.

Methodology

There are reviewed articles and works on the
(CLIL) which written about its implementation
and problems in primary and secondary schools
on applying the CLIL approach in education
process. The article reveals many challenges on the
CLIL implementation. For example, to implement
the CLIL approach in school is considered a
difficult task because of the deficiency of the
subject teachers with foreign language therefore
teachers who teach their subject through a second
or foreign language in the CLIL classes mostly
waste their time with translating materials
on subject. Also it is led to the discovery that
educators saw themselves as content teacher
and language teacher. This reticence was found
even in educators’ unwillingness on integrating
instructional materials
language classes. Problems of the CLIL teachers
were the English language proficiency level and
lack of the CLIL materials as well as collaboration
between language teachers and content teachers.
One more problem which I have understood is
scaffolding in the CLIL. The CLIL educators
need to scaffold their student to comprehend
material, but educators use limited strategies of

used in science or

scaffolding to help students in completing the
task. Scaffolding enhances learning and aid in the
mastery of the task, understanding new concepts
and developing new skills in a faster way as well
as develops higher order thinking (HOT) skills
and problem-solving skills of students.

Results and Discussion

Reviewing many articles on implementing
the CLIL in education process in other countries,
it was noted that many researchers did pilot
project on the CLIL implementation to examine
its feature and the outcomes of the CLIL. It was
revealed that countries implemented the CLIL
had the challenges in the pre-CLIL period that
we are experiencing now and outcomes that the
CLIL lessons prepare learners for future studies
and working life; develop their multilingual
interests and attitudes; promote their cognitive
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flexibility and linguistic competence at the CLIL
classroom. The schools implemented the CLIL are
modern, and their educators are promoters of an
international way of life. Alcaraz-Marmol studied
60 in-service primary school educators towards
CLIL, comparing the attitudes of teachers who
had either received the CLIL training or who had
not. The results reveal several clear differences,
that the CLIL-trained teachers included more
diverse resources and activities in their classes
while the teachers without CLIL training had less
variety [9;40]. Additionally, studying subjects in
a second language or foreign language open the
door for academic mobility: students obtaining
educational training in English have greater
opportunities to continue their studies in other
European and non-European universities [10;
83].

To conclude, with regards to the beneficial
results of the implementation of the CLIL
program, Coyle points out that the CLIL
methods have the potential for “providing
opportunities involving problem-solving, risk-
taking, confidence building, communication
skills, extending vocabulary, self-expression and
spontaneous talk” [11;2]. The CLIL approach
helps produce life-long learners who study
the world, are motivated toward that learning,
and who have the self-confidence to be strong
communicators and collaborators in the real
world. These beneficial results may clarify why
the CLIL approach is supported in Europe in other
countries. In most European countries such as
the Czech Republic, Slovakia, Austria, Germany,
Estonia, Bulgaria, Poland, and Romania, the CLIL
is applied at primary and secondary education
and other countries as Belgium, Italy, Spain,
Finland, Wales, Scotland, Poland and Romania,
activities in a second language are organized
from pre-primary education. In Kazakhstan,
teachers face many problems in implementing the
CLIL in teaching as insufficient content teacher’s
knowledge about the CLIL, their low English
level and material support. For example, teachers
face in content-language integrated lessons in
NIS schools included the low proficiency in the
foreign language of students, vocabulary, and the

lack of teaching materials was revealed. Teachers
experience several challenges in using the CLIL,
such as low English proficiency of some local
teachers and students, the lack of joint seminars
and CLIL materials, and the lack of collaboration
between team teachers. Some of the challenges
are addressed by applying differentiation,
scaffolding strategies, and tutoring [12;15]. In
regular schools, problems teachers faced
the CLIL classroom consist of the language
proficiency of not only students but also some
subject teachers or content teachers, they need
help on applying the CLIL approach in classroom
and scaffolding in CLIL, language knowledge.
Subject teachers in regular schools need teaching
materials and some training courses on the CLIL
approach. Subject teachers in regular school have
a short training courses (one or two weeks) at the
national center of improvement qualifications
ORLEU, but it is not covered all the needs of the
teacher. Many possible problems we have on the
CLIL implementation such as a high level of time
consumption for preparation of the instructional
material; learners and educators have a limited
level of foreign language knowledge and not
enough the CLIL method knowledge, therefore
it is required to prepare the CLIL teachers in
tertiary education with competencies identified
by Marsh, Maltjers and Hartiala [13;2]:

1. Language/Communication

¢ sufficient target language knowledge and
pragmatic skills for CLIL.

in

¢ sufficient knowledge of language used.

2. Theory

e comprehension of the differences and
similarities between the concepts of language
learning and language acquisition.

3. Methodology

¢ ability to define linguistic difficulties.

¢ ability to use communication/interaction
methods that facilitate the understanding of
meaning.

e ability to use strategies for correction and
modeling good language usage.

* ability to use dual-focused activities which
simultaneously cater for language and science
aspects.
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4. The learning environment

e ability to work with learners of diverse
linguistic/cultural backgrounds.

5. Development of the teaching materials

¢ ability to adapt and exploit materials.

¢ ability to select complementary materials on
a given topic.

6. Assessment

¢ ability to develop and implement evaluation
and assessment tools. Coonan (1998) outlines the
characteristics of educators of CLIL as follows:

¢ educators of CLIL learn to develop and to
use methodological approaches adapted to the
specific CLIL learning context;

¢ educators of CLIL become more aware of
the language features and non-language features;

¢ educators of CLIL become more responsible
for language learning and development;

¢ educators of CLIL learn to understand the
importance of content in the language processing;

¢ educators of CLIL learn how to cooperate
with other teachers and schools

The CLIL approach is also the result of a
combination of four principles known as the
4Cs Framework conceived by Coyle (as cited in
Guillamon & Renau, 2015). Thus, a successfully
implemented CLIL lesson should combine:

¢ Content:
acquisition of knowledge of a content subject.

¢ Cognition: concerning the mental processes
occuring in the integration of both language and
concept learning.

¢ Communication: regarding the use of the
vehicular language and its proper establishment
in the subject lessons at the hands of the learner.

¢ Culture: regarding as an important part
of the CLIL approach. Students should have
knowledge of the culture and history of both
languages.

referring to the auspicious

Conclusion

Using Content language integrated learning
(CLIL) approach in classroom is great motivation
for teachers and learners in learning content and
language. Unfortunately, previous primary and
secondary in-service teachers in Kazakhstan

were not trained at the University on CLIL
methodology. CLIL lessons in regular schools are
conducted only by teachers who have experience
or have special training on CLIL by themselves
or attended CLIL courses organized by CLIL
trainers and who are fluent in English. In 2017,
12,000 teachers were taught how to teach their
subject in English organized by the Ministry
of Education and Science of the Republic of
Kazakhstan.

To conclude, the content language integrated
learning approach needs developing in primary
and secondary education. If learning content
through languages has been practicing in
Kazakhstani tertiary education, for secondary
schools it still needs developing and determining
ways of launching [14;1]. CLIL implementation in
primary and secondary education process is not
easy and it takes a long time to put into practice.
Therefore, future teachers should receive specific
methodological training, which can provide
them with solid knowledge on theoretical and
practical CLIL principles [15;20].

To launch the CLIL approach in primary
school, tertiary education should prepare pre-
service teachers for CLIL approach; develop
their intensive foreign language knowledge
and content knowledge according to syllabus
contents as well as CLIL methodology (the
use of graphic organizers, Bloom’s taxonomy,
Cummins’s BICS and CALP). For example, Dutch
universities offer CLIL courses where students as
well as Master students obtain training on CLIL
methodology and participate in CLIL teaching
internships. After CLIL lessons, students will
have desire to learn something new and design
lesson materials. However, due to lack of teacher
who can create CLIL classes for the students
studying at the Primary Teaching Degree, it
is problematic to apply it in teaching process.
Academic staff working at the Primary Teaching
Degree is not sure to conduct CLIL classes. Some
teachers may have good command of English
but they are not sure to conduct it, and some of
them have no sufficient linguistic competence
to deliver academic subject in English. Subject
teachers with foreign language knowledge are
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needed to apply CLIL approach, unfortunately,
the large number of educators are unable to meet
this requirement because many subject teachers
are untrained basically in a foreign language. One
of solution to this issue is co-teaching, in which
language teachers read certain modules of certain
disciplines in the curricula. Punwalai Kewara
and Denchai Prabjandee pointed out in their
research that to produce CLIL educators, a clear
concept should be shared by the stakeholders
from the administration level to the classroom
level. Also, official pre-service programs where
content teachers can use to prepare themselves
as CLIL teachers and in-service teacher training
programs that can serve teachers’ needs
are in constant need. A framework for the
professional development of CLIL teachers in
the Thai context should be developed [16;96].
As Thailand, we should develop pre-service
teacher training programs with theoretical and
practical aspects of CLIL and train them for
CLIL rather they will be CLIL educator or not.
In particular, students studying at the Primary
Teaching Degree know and understand the
importance of English language that English is
anyway needed language for their future life in
globalized world. Not only students should have
interest in English, but also universities should
also have interest in internationalization of their
programmes and degrees. Nowadays, teacher
should be competitive who can use innovative
methods in future teaching process and develop
new skills as well as scaffolding in CLIL.
With scaffolding educators can do interesting
lessons and involve every student in learning
by breaking up into chunks and providing a
concrete structure for each. Mariya Leshchenko.,
Yuliana Lavrysh., Kateryna Halatsyn believe that
CLIL brings a lot of innovations into universities:
rethinking of traditional language learning
strategies, transformations in conducting field-
related lectures, changes in students’ attitude
towards language learning,
facilitation of students’ autonomy, metacognitive
skills  development, enhancing
teachers continuous professional development.

and content

students’

Nevertheless, a lot of work should be done so
that CLIL will become sustainable and traditional
approach to foreign language learning [17;24].
Students of the Primary Teaching Department
are not trained on CLIL at the K. Zhubanov
Aktobe Regional University. They study English
language as foreign language discipline in the 1st
year and professional-oriented foreign language
in 3rd year. But in these English lessons, students
are not trained methodologically in teaching
subjects in English. The CLIL is applied only
in Natural Science, Information Technology,
Mathematics and Physics departments.
Especially, the roles of English in higher
education have changed from “subject” in esp
courses to “tool” in eMI settings, and “subject,
tool and mediator” in CLIL programmes
[18;297]. However, in future we may achieve
the CLIL instruction on pre-service teacher
development through implementing trajectory
aimed at teaching 50% Primary Teaching
Degree disciplines in Kazakh, 20% disciplines
in Russian and 30% disciplines in English and
get an early implementation of CLIL approach
in primary education in order to develop
primary schoolchildren’s foreign language skills,
sensitizing them even deeper on different issues,
and educating them for being active in lessons
and responsible person. Nevertheless, different
scholars have argued in favor of an early
implementation, which can provide learners
with more communication and interaction
opportunities from a younger age and because
primary school teachers can take advantage
of the different subjects, they teach to establish
interconnections [19;140]. Early implementation
can provide primary schoolchildren with more
motivation in learning from a younger age and
also primary and secondary school teachers
may have opportunity to integrate the different
subjects, they teach to establish interconnections.
Pre-service teachers won’t need any courses
on language acquisition and CLIL knowledge
in teaching after graduation if we start now to
train them on CLIL methodology. Then we can
implement CLIL successfully in primary schools.
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A.E.Ernszbaena, C.C.Cerirenona, M.K.2Ka3bikoBa
K.2Kybaros amuvindazor Axmebe eripAix yrusepcumemi, Axmebe, Kasaxmar
CLIL TeXxHOAOTHSICBIHBIH OKBITYJa icKe achIpbIAybl )kKoHe MyFaaiMHiH CLIL-re aaiibIHABIFbI
Annoranus. Makaaaga oky npouecie (OacraysIi koHe opTa 0iaim Gepy) IToH MeH Tiaai KipikTipin oKpITY

(CLIL) Taciain enrisy >keHe MyfaaiMHig CLIL-Te 4aiibIHABIFEI, OHBIH aAJarbl YaKbITTa JaMYbIH >KaKcapTy Mak-
caTpiHAa OipHelre apekeTTepAi YChIHY Maceaeaepi Kapacteippiarad. Cabak Oapriceinga CLIL Taciain Koasa-
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Hy OacTayblIIl CBIHBIII OKYIIbLAaPbIHBIH KOIITiAAiAiK IIeH KeIl MajeHNeTTiAdiKKe KY3bpeTTiAiKTepiH 4aMbITajbl.
Kasipri kezge Kaszaxcranga CLIL mreTea TiAiH CBIHBIIITa OKBITYABI KeHiHeH KO0A4aHa OacTaabl, Oipak OHBI OKBI-
Ty IIpolLieciHAe K0AAaHy OHall eMec >KoHe OHBI K0AJAaHy yAKeH Maceae 0oabin otelp. CLIL ayauropuscsiHAa
My¥FaaiM meT Tiai apKplabl IoH OolibHINa OidiMAeri KeTicTikTepai aHBIKTay OapbIChIHAA MaHBI3ABI PO OVIHai-
ABl, COHABIKTAH MYFaaiMaep >Korapsl oKy opHbiHAa CLIL aaicTemeci OOJibIHIIa OKBITBLAYBI SKoHe OidikTiairi 60-
AyBI Kepek, Oipak aFbLAIIBIH TiAiH Haap OizeTiHAiKTeH Oy A Kasipri 91eMae yaKeH 11po6.1eMa 00ABIII TaOblAaABI.
Makazaaga ocsl IpoO.1eMaHbI 3epTTereH FaAbIMAapAbIH eHOeKTepiH sepaeelt oTeipsi, 0i3 K. OKybanos
aThIHAAFBl AKTO0e OHipAiK MeMAeKeTTiK yHuBepcuTeTiHiH nejaroruka ¢paxyasretingeri CLIL apKblabI KemTia-
AlAiKTi >KaKcapTy Typaasbl ©3iMi3AiH OipHeIeoi - TKKBIPHIMAAPbIMBI3ABI Y CHIHABIK,.
KiarTik cesgep: CLIL texnoaorusceH icke acsipy, CLIL-re myraaimaepai aasipaay, CLIL TexHOAOTMSICHIH
3eprTey, Oacraysblit 0iaiM, OKBITY daicTepi.

/AL.E. Erm3baeBa, C.C. CerrernoBa, M.K. JKa3bikoBa
Axmioourckuti pezuonarvtviti yrusepcumem um. K. OKyoarnosa, Axmobe, Kasaxcmar

Peaansarmsa CLIL B oOy4enmi 1 roTOBHOCTD yunTteas K CLIL

Annporanust. B cratbe paccMaTpuBaloTcs BHeApeHUe I104X04a IIpeAMeTHO-s3bIKOBOTO MHTeTPHMPOBaHHOIO
ooyuenns (CLIL) B yueGHBIN Ipollecc (HagaabHOe 1 CpeJHee oOpazoBaHme) u noaroroska yunreas Kk CLIL c
11e4bI0 IIpeAA0KeHNU I IT0CAeAYIOINX AeMICTBIUI 10 yAy4IleHIo ero passutus. Vcrmoaszosanue CLIL- moaxoaa
pasBuBaeT MHOTOS3bIYME ¥ MHOTOKYABTYPHYIO KOMIIETEHTHOCTD Y yJaIlliXCsl HauaAbHOTo obpasosaHms. B Ha-
crosmmee spems CLIL mmpoko ncnoapsyercs npu oOy4eHNUN MHOCTpaHHBIM sA3bIKaM B Kaszaxcrane, HO ero uc-
I10Ab30BaHNe B yueOHOM IIpoIjecce HEIIPOCTO U Jake mpobaemaTndHo. B mporjecce odyuenns (CLIL) yunrean
UTpaeT BaXKHYIO pOAb B AOCTVKEHUM ycIleXa, ITI09TOMY I1eAaroru 40AXKHbI ObITh 00ydaThCsl cBoeMy IpeAMeTy B
BBICIIIMIX Y4eOHBIX 3aBeAeHMAX Ha MHOCTPAHHOM S3bIKe. A DTO SABASETCs Cepbhe3HON IpoDAeMOIt 13-3a I1A0XOTO
3HaHIUs aHIAMIICKOTO si3bIKa. B cTaThe Ha OCHOBe aHaAM3a HaYYHBIX CCAEAOBAHUIT APYTUX YIEHBIX 11O JaHHOIA
rpobaemMaTiKe HaMU IPeAA0KeHbl HeKOTOPhIe PeKOMeHAALNH 110 yAydIleHnIo MHoros3brams yepes CLIL-Tex-
HoA0rMIO Ha ¢akyapTeTe negaroruku 8 API'Y nmenn K Kybanosa.

Karouesbie caosa: peaansanus CLIL, noaroroska yanreaeii k CLIL, nccaegosanne CLIL, HagaanHOe oOpa-
30BaHIe, MeTOAbl OOyueHMI.
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