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Introduction. Modernization of the higher education system on the basis of the National
Qualifications Framework is a priority for the development of education in the Republic of Ka-
zakhstan in the global educational space. Gradually, the vocational education of the Republic of
Kazakhstan accommodates to the countries of the Bologna process.

In the Lisbon Convention “On the Recognition of Qualifications Related to Higher Edu-
cation in the European Region” (1997) the concept of international recognition of the results of
education was formulated. After signing the Bologna Declaration (1999), criteria for the interna-
tional recognition of the results of education began to be developed, the methodology of which
was called as the competence approach. The Republic of Kazakhstan, becoming a member of the
Bologna Process (2010), gradually began to integrate into the European system of higher educa-
tion.

The aim of the article is to reveal the correlation between professional competence and

research competence in modern professional standards of a teacher, developed by the countries
participating in the Bologna process. Furthermore, to determine the place, scope and structure of
a teacher’s research competence, on the basis of which the research competence is described in
the educational standard of higher education.
The National Qualifications Framework of the Republic of Kazakhstan (2016) corresponds to the
European Qualifications Framework and education levels (2011). In these documents learning
outcomes are specified in three categories: knowledge, skills and competence [1, 3 p.]. On the
basis of the National Qualifications Framework of the Republic of Kazakhstan, a professional
standard “Teacher” (2017) was developed that describes the competence of the corresponding
level of education, serving as parameters for the assignment of qualifications in the field of pro-
fessional educational activities.

Discussion. In the National Qualifications Framework of the Republic of Kazakhstan,
professional competence is defined as “readiness and ability to act rationally in accordance with
the requirements of the labor sphere, methodically organized and independently solve tasks and
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problems, and self-assess the results of own activities” [2, 2 p.]. In this document, knowledge is
defined as theoretical, skills as cognitive and practical, and competence as the ability to apply
knowledge and skills in professional activities. The National Qualifications Framework provides
a structural description of the requirements for personal and professional competence, knowledge,
skills and competencies, their specification is carried out in professional standards.

In the professional standard “Teacher” of the Republic of Kazakhstan (2017) the following
five labor functions are identified: training, educational, methodical, research, socio-communica-
tive [3, 2 p.].

The first labor function involves the ability to design and conduct training sessions, to use
new learning technologies, to learn to acquire knowledge independently.

The second function is educational that introduces students to the system of social values,
builds the educational process taking into account national priorities, develops a favorable educa-
tional environment for the implementation of the cultural and language needs of students.

The third labor function examines the ability to provide methodological support for the
educational process, to determine methods and techniques, to form general educational skills and
abilities of students.

The fourth labor function is research, it is indicated that a teacher must be able to plan and
conduct research of the educational environment independently, to know the research methods in
pedagogy.

The fifth labor function of a teacher is a social-communicative that involves interaction
with the professional community, the ability to initiate innovative ideas, and involve students in
the system of additional education [3, 50 p.].

In the professional standard “Teacher” of the Republic of Kazakhstan, the following per-
sonal and professional competence are distinguished, a teacher:

1) shows the respect for the personality of the student and makes a positive contribution to
the educational achievements of students;

2) understands the importance of friendly relations with colleagues during the teaching
process;

3) is able work in the conditions of the pedagogical community of the school;

4) is able to reflect on his/her own practice and make changes;

5) adequately responds to constructive criticism and recommendations;

6) has an understanding of the aspects of personal professional development and constant-
ly strives for improvement;

7) researches and evaluates innovative school practice and uses the results of research and
other external evidential sources in order to improve its practice and the practice of colleagues;

8) knows the methodology of pedagogical research;

9) is able to analyze and reflect on his/her own practice;

10) takes responsibility for the planning process in order to achieve effective school
practice;

11) collaborates with colleagues for professional growth;

12) is able to work in a team, tolerantly perceive social, cultural and personal differences;

13) shows the ability for successful and positive communication in the state and other
languages [3, 62 p.].

The list of personal and professional requirements for a teacher includes thirteen groups
of competences, five of which are personal (1, 2, 5, 6, 12), eight are professional (3, 4, 7, 8, 9, 10,
11, 13).

In the professional standard “Teacher” of the Republic of Kazakhstan, the correlation of
personal and professional requirements for a teacher is 40% — 60%. Among the professional re-
quirements, an independent unit is the research activity of a teacher, which includes six require-
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ments:

1) the ability to use the results of the diagnosis of students’ individual characteristics;

2) the ability to identify needs and difficulties in learning;

3) the ability to use the methods of joint reflection with colleagues in the context of prac-
tice study, the ability to plan and conduct studies of the educational environment;

4) knowledge of the principles and research methods of the educational environment, ed-
ucational research;

5) knowledge of research methods in pedagogy;

6) knowledge of psychological and pedagogical monitoring methods of students’ activities
[3,52p.].

A teacher’s research activities in the Republic of Kazakhstan are regulated by a separate
group of requirements, which equals to 50% of professional requirements.

The modern teacher’s professional standard of the Republic of Kazakhstan is written in
strict accordance with the international requirements for teaching, as evidenced by the compara-
tive content-analysis of teacher’s professional standards of the Russian Federation, the Republic
of Belarus and Great Britain.

Analysis of scientific literature shows that the professional standard of a teacher (2011) in
Great Britain is a document that defines the content, structure, and values of professional activity.
This document reveals the following professional and personal requirements for a teacher:

1) demonstrates consistently the positive attitudes, values and behavior which are expect-
ed of pupils;

2) knows pupils’ capabilities and their prior knowledge, and plan teaching to build on

these;

3) encourages pupils to take a responsible and conscientious attitude to their own work and
study;

4) has a secure knowledge of the relevant subject(s) and curriculum areas;

5) demonstrates an awareness of the physical, social and intellectual development of chil-
dren;

6) has a clear understanding of the needs of all pupils, including those with special educa-
tional needs;

7) makes use of formative and summative assessment to secure pupils’ progress;

8) treats pupils with dignity, building relationships rooted in mutual respect;

9) has regard for the need to safeguard pupils’ well-being, in accordance with statutory
provisions;

10) shows tolerance and respect for the rights of others;

11) does not undermine the fundamental British values;

12) has proper regard for the ethos, the policies of the school in which he teaches;

13) acts within the framework of the statutory framework, which set out their professional
duties and responsibilities [4, 14 p.].

The list of personal and professional requirements for a teacher includes thirteen groups
of competences, seven of which are personal (1, 3, 8, 9, 10, 11, 12), six are professional (2, 4, 5,
6,7, 13).

Consequently, in the professional standard, the correlation of personal and professional
requirements for a teacher is 50% — 50%. Among professional requirements as an independent
unit does not stand out a teacher’s research activity, its individual elements are included in the
fifth point “demonstration an awareness of the physical, social and intellectual development of
children” which represents 10% of professional requirements.

As in European standards a teacher’s professional activities in the standard of the Russian
Federation include the training function — the demonstration of subject knowledge and curricu-
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lum; educational function — the determination of clear behavior rules in the class, mastering the
forms and methods of educational work; and developmental function — the ability to control the
dynamics of students’ development, the ability to realize and implement individual development
programs taking into account the personal and age characteristics of students [5, 11 p.]. The num-
ber of requirements in the professional standard of a teacher of the Russian Federation is fifteen:

1) to work with gifted students;

2) to work in the context of inclusive education programs;

3) to teach Russian to students for whom it is not native;

4) to work with students with developmental problems;

5) to work with deviant, dependent, socially neglected and socially vulnerable students
with serious behavioral deviations;

6) readiness to accept different children, regardless of their real educational opportunities,
peculiarities in behavior, mental and physical health;

7) willingness to interact with other specialists within psychological, medical and peda-
gogical consultation;

8) to be able to protect those who are not accepted in the children’s team;

9) to demonstrate knowledge of the subject and curriculum;

10) to be able to plan, conduct lessons, analyze their effectiveness (self-analysis of the
lesson);

11) to know forms and methods of training: laboratory experiments, field practice, etc.;

12) to use special approaches to learning in order to include all students in the educational
process;

13) to be able to assess objectively the knowledge of students using different forms and
methods of control;

14) to have ICT competences;

15) self-study and self-development in professional activities.

The list of personal and professional requirements for a teacher includes fifteen groups of
competences, eight of which are personal (1-8) [5, 5-6 p.], seven — professional (9-15) [5, 9 p.].

Thirteen competences coincide with British teacher’s standard. Moreover, educational
competence and information competence are distinguished separately. The appendix to the stan-
dard considers ICT competence and research competence of a teacher, that increase motivation
for learning, the need to organize research, assist in preparing students for participation in com-
petitions, research projects, conferences [5]. In addition, in the standard of the Russian Federation
professional competences are considered in the amount of knowledge, skills and values. These
include such professional skills as the ability to form and develop learning activities; the ability to
shape patterns and values of social behavior; behavioral skills in the world of virtual reality and
social networks; multicultural communication skills and tolerance, core competences according
to international standards [5, 13 p.].

Thus, in the professional standard of the Russian Federation, the correlation of personal
and professional requirements for a teacher is 50% — 50%. Among professional requirements, an
independent unit is the research activity of a teacher, which includes thirteen requirements [5, 12-
13 p.]:

1) the ability to identify a variety of children’s problems associated with the peculiarities
of their development;

2) the ability to provide targeted assistance to a pupil using pedagogical techniques;

3) the ability to read the documentation of specialists;

4) the ability to work out a program for the individual development of a child,

5) knowledge of the general patterns of personal development and personal characteris-
tics, psychological laws of periodization and development crises, age characteristics of students;
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6) the ability to use in the practice psychological approaches: cultural, historical, active
and developing;

7) the ability to work out a psychologically safe and comfortable educational environment,
to know and be able to carry out prevention of various forms of violence in school;

8) the ability to carry out psychological and pedagogical support of educational programs
of primary and secondary general education, including additional education programs;

9) knowledge of elementary methods of psychodiagnostics of personal characteristics and
age characteristics of students, together with the psychologist, monitor the child’s personal char-
acteristics;

10) the ability to compile the psychological and pedagogical characteristics (portrait) of
the student’s personality;

11) the ability to develop and implement individual development programs, taking into
account the personal and age characteristics of students;

12) the ability to form and develop universal learning activities, patterns and values of
social behavior;

13) knowledge of psychological and pedagogical technologies.

The requirements for a teacher’s research activities are grouped into three subgroups:
methodology of pedagogy (5, 6), pedagogical research methods (1, 2, 3, 9), methods of experi-
mental work (4, 7, 8, 10, 11, 12, 13). In contrast to British teacher’s standard, in the teacher’s pro-
fessional standard of the Russian Federation, research activities are regulated by a separate group
of requirements, which make up 50% of professional requirements.

In the concept of the professional standard of a teacher of the Republic of Belarus (2015),
there are requirements for the structure of the teacher’s competences: academic, social-personal
and professional. The academic competences of a specialist in the field of education include the
possession of systemic and comparative analysis, the possession of research skills, the ability to
work independently, the ability to generate new ideas, the ability to carry out teaching and re-
search activities, the ability to regulate educational relations and interactions in the pedagogical
process. Social and personal competences of a teacher are the possession of citizenship qualities,
the ability to social interaction, the ability to interpersonal communication, the ability to imple-
ment self-education and self-improvement of professional activity, the ability to implement val-
ue-orientation activities [6].

On the basis of the standard requirements in the works of Belarusian scientists as E. A.
Basharkina [7], O. L. Zhuk [8], the composition, structure and scope of competences, their classi-
fication, as well as their formation in the process of higher education are investigated. In the study
of E. A. Basharkina, on the basis of the professional sphere and field of activity, five groups of
competences are identified, the structure of which is described through the category of readiness
for professional activity. “These include:

- social, providing value-semantic orientation of the personality, the formation of civil,
valeological and psychological-pedagogical literacy and culture, the ability to social impact, as
well as psycho-social adaptation;

- professional, associated with the mastery of project-reflexive skills, the ability and will-
ingness to solve professional problems of a high degree of uncertainty, to master and develop
innovations in the profession;

- communicative, including a culture of speech behavior, language literacy and the ability
to productive communication and cooperation;

- informative, related to the search, storage, processing, presentation of information; com-
puter literacy and information technology;

- educational (or academic), providing the ability and willingness to self-cognitive work,
continuous self-education and self-improvement, professional growth, research activities” [7, 54
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p.]-

In contrast to the above classification, in the study of O. L. Zhuk, a teacher’s competence
classification was made on the basis of an educational program for a teacher training. The scien-
tist identifies three types of competences that relate to the educational modules of the educational
program:

- special (subject), determining the possession of own professional activities;

- general professional (general subject), associated with several subject areas or types of
professional activity;

- key, contributing to the implementation of socio-professional roles and functions based
on the unity of generalized knowledge and skills, universal abilities [8, 89 p.].

Thus, an analysis of modern educational standards indicates that different countries have
different requirements for teacher training. It should be noted that this difference is explained
by the position is taken by the developers of standards and researchers. The competences are
designed from two points of view: the first is from the professional field and activity to the edu-
cational standard (the Russian Federation), the second is from educational activity (the Republic
of Belarus), the third is educational activity described on the basis of Dublin descriptors (Great
Britain).

Table 1 shows a comparative analysis of the professional standards of a teacher in the Re-
public of Kazakhstan, Great Britain, the Russian Federation and the Republic of Belarus.

Table 1
Comparative analysis of the professional standards of a teacher
Standard Year of approv- | Sphere of professional activ- | Teacher Competences
al ity
Professional ~ standard 2017 1) training; subject;
“Teacher”, the Republic )
of Kazakhstan 2) educational, ICT competences;
3) methodical; communicative; re-
search;
4) research;
_ o linguistic
5) social and communicative
Teacher’s standard, 2011 1) the development and plan- | subject;
o ning of training activities and .
Great Britain training programs; ICT competencies;
2) learning / teaching; communicative;
3) evaluation and reflection; research;
4) development of an effective socio-cultural
learning environment;
5) professional development in
subjects / disciplines
Professional standard of 2013 1) training; subject;
a teacher, Russian Fed- ) _
eration 2) educational; ICT competencies;
. communicative; re-
3) developing search metasubject;
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The concept of pro- 2015 1) training; subject;
fessional standard of a
teacher, 2) educational; ICT competencies;
communicative; re-
the Republic of Belarus 3) developing; search
4) value-orientation

An analysis of a teacher’s professional standards in the Republic of Kazakhstan, Great
Britain, the Russian Federation and the Republic of Belarus shows that they have five competenc-
es that are similar in content. These include:

1) the main competences that the teacher should have are subject competences. These are
knowledge, abilities, skills of a teacher in the field of the subject, the ability to use in practice
modern pedagogical technologies;

2) having ICT competences is considered in all the listed standards. This is the knowledge
of information technology and didactic teaching aids, the use of ICT to achieve educational re-
sults;

3) communicative competences mean the ability of a teacher to communicate with stu-
dents and the teaching community effectively;

4) research competences mean knowledge of methodology, the ability to formulate a prob-
lem, the ability to project, the usage of research methods in teaching, the ability to do research;

5) socio-cultural shows the ability to work effectively with the adolescent community on
the basis of taking into account their socio-cultural characteristics.

In addition, we revealed differences in these standards of a teacher. So, meta-subject com-
petences in the professional standard of a teacher of the Russian Federation are included. In the
professional standard “Teacher” of the Republic of Kazakhstan language competences are distin-
guished. The teacher is required to know the languages functioning in the educational environ-
ment for academic and professional purposes, to know the paradigm of learning languages and
the ability to form language learning motivation in students, to use the technology of subject-lan-
guage learning [3, 51 p.].

The study of the proposed competences leads to the conclusion that the knowledge, skills
and abilities can be used by a specialist both in educational and professional activities of a teacher.
Table 2 presents the professional and personal requirements for a teacher.

22



Becmnux Eepazuiickozo nayuonanwvnozo ynuseepcumema um. JI. H. I'vmuneea. Cepusa Iledazozuka. Ilcuxonozua. Coyuono-

eus // Bulletin of the L.N. Gumilyov Eurasian National University. Pedagogy. Psychology. Sociology Series, No 4 (129)/2019

Areas of Activity

Table 2
Professional and personal requirements for a teacher
Great Britain the Republic of Ka- | the Russian Feder- | the Republic of
zakhstan ation Belarus
[9,3p.]
[3,50-62 p.]. [5,9-13 p.]. [6,7-9 p.].
Al — design and plan learning | - planning learning activi- [ - ability to plan - organization of

activities and/or programs of
study;

ties taking into account the
linguistic needs of students;

- planning learning sessions
with the principles of
integration and continuity
of study

lessons

learning activities
of various types

A2 — teach and/or support
learning

- conducting standard
learning sessions, using
didactic knowledge in
integration with knowledge
in a special area

- ability to conduct
lessons

- conducting
learning sessions of
various types;

- effective imple-
mentation of learn-
ing activities

A3 — assess and give feed-
back to learners

- research and evaluation
of innovative educational
practices

- ability to objectively
assess the knowledge
of students using
different forms and
methods of control

- ability to assess
and criticize

A4 — develop effective
learning environments and
approaches to student support
and guidance

- ability to work in a team,
tolerantly perceive social,
cultural and personal differ-
ences;

- ability for successful and
positive communication

- use of special ap-
proaches to learning:
the inclusion in the
educational process of
students with special
educational needs

- teamwork skills;

- ability to social
interaction

A5 — engage in continuing
professional development

in subjects/disciplines and
their pedagogy, incorporating
research, scholarship and the
evaluation of professional
practices

- knowledge of the classical
school didactics in inte-
gration with the theoretical
concepts of the special field
(academic subjects, educa-
tional areas);

- knowledge of new
achievements in the field of
psychological and peda-
gogical sciences

- having ICT compe-
tences

- doing research
activities
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K1 — subject material;

- knowledge of the poten-
tial of academic subjects
(learning areas)

- knowledge of the
subject and curricu-
lum

- knowledge of aca-
demic discipline

K2 — appropriate methods of

teaching, learning, assess-
ing in the subject area and
at the level of the academic
program

- knowledge of the de-
velopment of students’
research skills;

- knowledge of the prin-
ciples and methods of
students’ professional com-
petencies formation

- knowledge methods
and forms of educa-
tion

- use of optimal
methods, forms,
means of teaching

K3 — how students learn, both
generally and within subject/

disciplinary area(s)

- psychological and ped-
agogical monitoring of
students’ activities

- monitoring students’
development dynam-
ics

- ability to assess
the level of stu-
dents’ development

K4 — the use and value of

appropriate learning technol-

- use of subject-language
learning technology;

- knowledge of psy-
chological and peda-

- effective usage of
teaching technolo-

ogies gogical technologies | gies;
- the use of new learning
technologies (ICT)
K5 — methods for evaluating | —research the educational | - designing a com- - evaluation of stu-
the effectiveness of teaching | environment fortable educational dents’ educational
environment achievements
K6 — the implications of qual- | - planning and carrying out | - ability to make a - ability to regulate

ity assurance and the quality
enhancement for academic

monitoring studies,

program of individual
development of the

educational rela-
tions and interac-

tions for professional practice

reflect on practice

knowledge

gﬁ and professional practice with | - knowledge of methods child; tions in the peda-
= a particular focus on teaching | for the development of gogical process
% pedagogical monitoring - ability to carry out
Q programs; psychological and - increase the skills
o ' ' pedagogical support | throughout life
S - planning to improve the | of educational pro-
skills grams
V1 —respect individual - ability to work in the - ability to commu- - ability to interper-
learners and diverse learning | conditions of pedagogical | nicate with children, | sonal communica-
communities school community; recognizing their tions;
dignity, understanding
- interact with students and | and accepting them; - formation of the
other subjects of the educa- basic components
tional process - comprehensive of the students’
assistance and support | personal culture;
the organization of
student self-govern- - implementation
ment bodies of professional
activities in accor-
dance with ethical
standards
V2 — promote equality of - ability to withstand any - promote the devel-
opportunity for learners; type of discrimination; opment of students,
% ' regardless of their
= - tolerant attitude to another | origin, abilities,
g culture character
Té‘ V3 — use evidence-informed
.g approaches and the outcomes
é from research | = | - -
E V4 — recognizing the implica- | - ability to analyze and - to value academic - value-orientation

activities

24




Becmnux Eepazuiickozo nayuonanwvnozo ynuseepcumema um. JI. H. I'vmuneea. Cepusa Iledazozuka. Ilcuxonozua. Coyuono-

eus // Bulletin of the L.N. Gumilyov Eurasian National University. Pedagogy. Psychology. Sociology Series, No 4 (129)/2019

Having analyzed the professional and personal requirements for a teacher, presented in
the professional standards of a teacher in the Republic of Kazakhstan, Great Britain, the Russian
Federation and the Republic of Belarus, we found out that the main competences to carry out
professional activities of a teacher are subject, ICT competence, communicative, research and
socio-cultural.

In the professional standards of a teacher of the Republic of Kazakhstan, the Russian Fed-
eration, research competence is part of the professional competence of a teacher, in the standard
of the Republic of Belarus research competence refers to academic competences, and in British
standard refers to the core competences of a teacher.

The content, the structure of competences, its classification shows that the professional
activity of a teacher is connected with creativity and research. Therefore, research competence is
either an independent structure, or is included in other groups of competences. In the study of the
Turkish scientist K. Selvi, who systematized the competences for the professional standard of a
teacher of the Republic of Turkey, proves the expediency of separating the research competence
into a separate group. The following competences in a teacher’s professional standard of the Re-
public of Turkey are defined: field competences; research competences; curriculum competences;
lifelong learning competences; socio-cultural competences; emotional competences; communi-
cation competences; ICT competences; environmental competence. According to K. Selvi, “re-
search competences include the competences of research methods and techniques, designing and
carrying out research in teachers’ fields. The research competences of teachers are of great im-
portance for students in gaining the scientific thinking and scientific process skills. The research
competences help to improve all the teachers’ competences™ [10, 169 p.].

A. D. Syzdykbaeva [11], I. V. Bogovskaya [12], O. L. Zhuk [8], Y. V. Ryndina [13], A.
M. Kamensky [14] suppose that research competence consists of several components. It includes
value-semantic and motivational component as a positive attitude and interest in professional ac-
tivities, recognition of the value and meaning of the study.

The cognitive or theoretical-methodological component, according to scientists, includes
a system of methodological knowledge, general scientific methods of cognition, a synthesis of the
results of creative experience.

The activity-based or operational activity or technological component consists of creative
and research skills, the use of knowledge gained for the design and organization of research activ-
ities.

Researchers distinguish the reflexive or reflexive-evaluative component as an obligatory
component, aimed at ta teacher’s understanding of his/her own actions.

The data obtained allow us to formulate the definition of “research competence” as an
integral quality of an individual in professional activities, and in our study we consider research
competence as a teacher’s readiness to carry out research activities in a particular field of activity.

Conclusion. Thus, the competence model is understood as a model of professional activ-
ity in the practice of learning. On the basis of this model mentioned in the professional standard,
the state educational standard of teacher preparation by levels is developed: bachelor, master,
doctoral.

Professional and personal requirements for the teacher allows to determine the composi-
tion, volume and structure of competences necessary for the professional activity. In accordance
with the professional standards of a teacher of the Republic of Kazakhstan, Great Britain, the Rus-
sian Federation and the Republic of Belarus, a teacher should have such competences as subject,
ICT competences, communicative, research and socio-cultural competences.

A research competence of a teacher is a complex object consisting of several interrelated
components: value-semantic, motivational, cognitive, activity-based and reflexive.
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HI.7K. Anmumosa, H.M. Ymakosa

C. Topauizeipos ameinoazel [lasnodap memnexemmik ynueepcumemi, Ilasnooap, Kazaxcman

MyrajaiMHiH K3ci0OM skoHe 3epTTey Ky3bIpeTTilikTepiHiH apaKaTbIHACHI

AnHoTanusi. Makasajaa MyFaliMHIH OTaHJIBIK KOHE XalbIKapaliblK KociOM cTaHIapTTapbiHAa KAMTHUIFaH,
MYFaJIMHIH Ky3bIPETIHE KOMBUIATBHIH TajanTapblHBIH Tajjaybl ©TKi3iireH. Omip OoWbl OKBITYIbIH Eypomanbik
oumiktinik menbepi, Kasakcran PecryOnukachiHbIH ¥ ITTHIK OUTIKTUTIK 1eHOepi, Kaszakcran PecmyOnukachbIiHbIH,
Peceii ®enepanuschiHbIH KoHE YIBIOpUTaHUS MYFalIMHIH KociOM craHmaprrapbl, PecryOnmuka benapychrig
JKOFapbl OUTIMHIH JKaIbl O11iM Oepy cTaHIapThl OCBIHali HOPMATHUBTIK KYXKAaTTapbIH/Ia KY3bIPETTIH epeKIIeNiKTepi
KapacTbIpbutazpbl. OChl JKYMBICTa JKOFapblla aTalFaH eJJepAiH MYFaliMHIH €HOeK (QYHKIMsUIapbl aHBIKTAJFaH.
Ma3MYHbI OOWBIHIIIA YKCAC JKOHE OPTYpJi MYFaliMHIH KociOu Ky3biperTimikrepi, Kasakcran PecmyOmukacel,
YneiOputanus, Peceit @enepanmsices xxoHe benapyck PecnyOnukacel MyFranniMre KOHBUIATBIH KOCIOM JKOHE JKEKe
TYJIFAIIBIK TaJANTaphl aHBIKTANABl. Makajgana Ka3akCTaH[bIK KOHE IIETENIK FalbIMIaphIMEH YCBIHBUIFaH KoCiOn
KbI3METIHJIE 3epPTTeY KY3bIPETTUITIHIH HETi3r1 KYPhUIBIM/BIK KOMIOHEHTTEP1 aHBIKTAJI/IbI.

Tyiiin ce3mep: MyrajgiMHIH KociOM cTaHIapThl, KOCIOM KY3bIPETi, 3epTTey KY3bIPETi, MeJaroruKalibik

KbI3METI, 3epPTTey KbI3METI, FEUIBIMH KYMBICHI, )KOFapbl OLTIM.
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HI.7K. Anmumoa, H.M. Ymakosa

Iasnooapckuii 2ocyoapcmesennviii ynueepcumem umenu C. Topatiewiposa, Ilasnooap, Kazaxcman
CooTHolenne nMpogecCHOHAIBLHON 1 MCCJIEI0BATEIHLCKOI KOMIIETEHIINI efarora

AnHoTtanusi. B cratbe mnpoBenéH aHanmu3 TpeOOBaHMII K KOMIETEHIMSIM MeIarora, COJIEpKalluxcs B
OTEYECTBEHHOM M MEXIYHAapOIHBIX MPO(ECCHOHANBHBIX CTaHAapTax IeAarora, paccCMaTpUBAIOTCS 0COOSHHOCTH
KOMITETEHIIMH B TaKMX HOPMATHBHBIX JOKyMEHTaX, Kak EBpomelickas KBalU(pHKaIMOHHAS paMKa Uil 00ydeHUs
B TEeUYCHHME Bcel >ku3Hu, HammonanbHas pamka kBanubukanuii PecnyOmuku KaszaxcraH, mpodeccroHaIbHbIC
cranaaptel nenarora Pecniyonuku Kazaxcran, Poceniickoit dexneparyn n BenukoOpuranuu, o0mieodpasoBarebHblit
CTaH/AapT BhICIIero oopaszosanus Pecnyonnku benapycs. B nanHoi paboTe BbIsSIBIICHBI TPYIOBbIE (DYHKIMH ITejiarora
BBILICYTIOMSIHYTBIX CTPaH. Y CTAHOBJICHBI CXOXKHE U Pa3InUHBIE 110 COAEPIKAHUIO MPOPECCHOHATIbHBIE KOMIIETEHIIUH
nenarora, mpoQeccHoHalIbHbIe U JINYHOCTHBIE TpeboBaHus K nenarory Pecryonukn Kazaxcran, BenikoOpuranum,
Poccuiickoit ®eneparun u Pecny6muku  benapyck. OmpeneneHsl OCHOBHBIE CTPYKTYPHBIE KOMIIOHEHTBI
MCCJIEIOBATEIbCKOW KOMIIETEHIIMM B IMPO(ECCHOHATIBHON JIESITEbHOCTH, IPEUIOKEHHBIE Ka3aXCTaHCKHMHU |
3apyOCIKHBIMU YUCHBIMH.

KaroueBble cioBa: mnpodeccHoHaNbHBIM CTaHAapT Tejarora, NpodecCHoHabHAsS —KOMIIETEHIINUS,
HCCIIEI0BATENIbCKAsl KOMIIETEHIUS, M€Jaroruueckas AesTeIbHOCTb, UCCIIENOBATEIbCKAs ACSITEIbHOCTh, Hay4yHas

pabora, BbICIIEe 00Opa30OBaHHe.
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