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Abstract. This article deals with the problem of using TV programs and video podcasts and the
system of working with authentic films to form the communicative competence of students in English
classes. The author notes that the use of video materials and TV programs in foreign language classes
offer unique opportunities for teachers and students in order to form socio-cultural competence as one
of the components of communicative competence in general. This article focuses on the relevance of the
use of audiovisual method in the process of learning English and describes the situations in which the
use of this method is expedient. Conditions that contribute to improving the efficiency of the method in
teaching English language are also touched upon. The author believes that the effectiveness of the use of
TV programs and videos in teaching speech depends not only on the exact definition of its place in the
learning system, but also on how well organized the structure of video classes, how consistent learning
opportunities video with learning objectives. Based on the studied materials, it was found that television
programs and video podcasts also provide students with realistic conversation and dialogues that help to
improve listening skills by offering a wide range of accents for students to hear. As a key proof, the article
uses some types of work with video materials and TV programs in English classes. The author comes to
the conclusion that the use of video materials contributes to the implementation of the most important
requirements of communicative methods.
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The educational system of the Republic of Kazakhstan has been undergoing drastic
changes in recent years due to the reforms that suggest radical shift towards its integrating into
global communities of research and practice. The general reforms in the Kazakhstan educational
system is based on not blindly adopting particular international models, but on creatively and
critically synthesizing and adapting global models to our own domestic needs and capacities.
Current developments in global integration and international cooperation, increasing professional
and academic exchanges have stimulated great interest of the state and the community in foreign
languages. In today’s global environment, more and more people are studying languages in an
ever-wider variety of settings, and the demand for competent language teachers is strong. The use
of new information and teaching techniques is considered to be the basis of teaching and learning.
There is a growing need in seeking new methods and new technologies. That’s why what we teach
and how we teach are of equal importance. When we mention new techniques we mean classes
using multimedia means, TV, Interwhite Board, video production, debates, role plays brain-rings
and others.

In recent years, English language teachers have benefited from a growing body of research
that describes how learning strategies can help students improve their acquisition of the language.
Scholars and teachers agree that motivation is crucial in language teaching. One well-known way
to arouse student’s interest can be achieved by bringing something extraordinary and new into the
language class.

One of the best ways to educate students across all skills is via the means of television,
online movies and video podcasts. Videos are one of the richest authentic materials because of
the context, visuals, sounds, and variety of themes they provide. While many teachers and parents are
probably under the impression that their child or student is not learning much when watching TV, in
the right circumstances a TV show or a news bulletin can provide a fun alternative to regular
classroom activities.
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Especially among teenagers and young adults, different kinds of movies and cartoons,
comedy films, educational and entertainment programs, documentary films about customs and
traditions of different countries can be used efficiently for this purpose. Entertainment programs
and movies are usually funny; therefore, applying them to methodological purposes will have
the same effect as using games in teaching English — it brings a cheerful atmosphere into the
class. They not only amuse and interest students; there are plenty of other reasons to use them in
education. The fact that these programs are visual also contributes to improving communicative
competence. In a movie, life-like situations and expressions are used in spoken, colloquial
language: for instance, idioms, reduced forms, slang, and expressions that require shared cultural
knowledge. Consequently, TV shows, movies and video podcasts help students to deal with
spoken and even informal language, preventing them from sounding “bookish”, as students might
when they are only exposed to written, formal language. Another advantage of the visual nature
of TV programs and online videos is that they show the gestures and the body language of the
characters. This contributes to the development of communicative competence, which includes
nonverbal communication [1].

Here are some activities for teaching English with movies, TV shows, and online videos:

1. Fill in the Blanks: Students watch the movie. Before watching the teacher prepares a
part of the script and blank out some of the words for students to listen and complete. To make
this activity a little more challenging the teacher can ask the students to guess the word or phrases
that have been blanked out using the context around it; and to make it simpler he can provide the
first letter of the word or phrase or just provide options in a box for students to choose from.

2.8pot the Word: Another fun listening activity is to give the students a set of words or
phrases that they have to listen for and check them off on a handout. This can be even set up as a
bingo card and students can yell ‘Bingo’ when they have them all.

3.Spot the Still Image: The teacher can provide the students with a set of still images from
the movie and as the scene takes place they must let you know they’ve recognized it. This is ideal
for lower level students and to ensure they pay attention while watching.

4.Match the Dialogue to the Character: The teacher gives the students a dialogue that has
been mixed up and they have to match the sentences to the characters who say them. An extension
to this activity would be to ask the students to pretend to be those characters and read out the
dialogue trying to imitate the way the characters speak. This extension can actually be applied to
many other activities and it helps develop fluency and intonation.

5. Silent Watching: This activity is to watch a scene without any sound and ask students
to guess what is happening and why. For more advanced students they can even be challenged to
guess what the characters are actually saying and re-create the dialogue. As an extra challenge,
you could ask them to read the lines they created as the movie plays silently. This is a great activity
to help develop more speaking fluency through practice.

6. Comprehension: When watching a full movie, or full episode, comprehension questions
in short answer form or multiple-choice form can help you check how much the students
understood. Even students who are not good at listening skills tend to do better with movies or TV
shows because the context helps them to comprehend more.

7. Write a Summary or a Review: You can ask students to write a summary in order to
recommend the movie to their friends; or to write a review pretending to be a critic. Ideally you
could let them read some reviews of other movies so they can understand the style in which to do
it [2].

Our experience suggests that, if appropriately exploited, TV news and video podcasts
can bring authentic content to the classroom, especially in the English as a foreign language
environment, where it may not be easy to meet and talk with native speakers of English. English
TV shows and online movies are authentic, and using authentic material is very important in
language teaching and learning. It has several advantages, among which is the fact that if students
comprehend a genuine text successfully, that can motivate them and build their confidence. However, it
should be noted that the difficulty of the language presented to the class should be matched with the
level of the students; otherwise the use of authentic materials will only frustrate them.
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Teaching a language through content is more efficient than teaching the structures of the
language out of context. Furthermore, it is well accepted that language is better acquired where the
focus is on interesting content, and radio can certainly provide interesting content. In EFL settings,
where authentic materials are scarce and students are rarely exposed to the natural pace of native
speakers of the target language, the TV and video podcasts can be a valuable source of input and
highly relevant to language acquisition. Online programs on every aspect of life are available,
making the medium particularly useful for content-based foreign language instruction. From the
video podcasts, teachers can draw content about any topic or theme of interest to learners. Thanks
to the Internet and different websites, English teachers can now download the scripts of various
listening passages, select any program on the site of a native-speaker TV channel (Kazakh TV,
National Geographic, Discovery Channel, BBC, British Council, www.eslvideo.com: http:/www.
bbe.co.uk/learningenglish;_https://learningapps.org/. Where these technologies are not available,
teachers can order a free schedule of programs and tune in to select programs, and record them
in the traditional way. Of course, the content shouldn’t be used passively; students should be
assigned genuine and relevant tasks to do while listening.

It goes without saying that teaching material needs to motivate and stimulate our students.
It also goes without saying that our students need a variety of engaging tasks that will drive
forward their knowledge of language. In over twenty years of teaching, we have come across
plenty of excellent books that achieve these aims, but we have yet to find one that achieves these
aims and makes our working life easier at the same time.

Below are samples of the many activities that can be organized around TV programs and
video podcasts at the Economics and Law Departments of Karaganda State University. All can be
adapted to meet specific needs.

Activity 1:

Level: Pre-intermediate
Material: English Movies. Documentary films. Video podcasts. CCTV news. CNN and BBC news.

Before demonstrating or listening

On the blackboard, write a list of key words and word combinations of the watching or
listening passage. Ask the students to guess what the passage will discuss. Give the students a
script of an English language passage that they are about to hear or to watch. The script should
include spaces where words are missing. Below the script, provide definitions for the missing
words. Ask the students to read the script and definitions. Tell them that as they listen to the
recording, they are going to fill in the blanks in the script.

While demonstrating or listening

The students now watch or listen to the passage with the aid of the script. Thus the
vocabulary is explained through context as the students watch or listen to the passage. After that,
give the students a list of definitions for other vocabulary, but this time in random order. Play the
remainder of the program without giving the students the benefit of a script and have them identify
the words defined in the list. The absence of a script requires further concentration in order to
recognize the words and match them with their corresponding definitions.

After demonstrating or listening
To ensure that the students can use the words they just learned correctly in context, have them
create sentences using the words.

Activity 2:

Level: Intermediate or upper intermediate

Material: TV news. Podcast interviews.

Many TV news and video podcasts feature interviews with politicians, scientists, movie
actors, singer, statesmen and other people well known in their fields. Such interviews are excellent
for helping students practice listening and speaking skills. The choice of interview topic should
reflect the learners’ interests, and the pace and length of the passage should reflect their abilities.
Kazakh TV, BBC, CNN, CCTV news is a good choice for students because it features guests
discussing highly motivating current issues.

Before listening
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Before listening to TV news or online documentary broadcast, ask the students what
kind of public figure (politician, singer, athlete, actor) they would like to interview if they were
journalists. Then ask them what type of public figure they expect to hear in the taped interview
they are about to listen to.

While demonstrating or listening

Play and replay the question asked by the interviewer until students understand it. Then
ask the students to guess what the interviewee’s answer would be. Have the students compare their
answers to the actual answer given by the guest of the program, ensuring that all students have an
opportunity to participate in discussing the answers.

After listening or watching

After playing or showing several of the interviewer’s questions, you may organize a
general discussion about the theme of the interview or about the difficulties the learners faced in
understanding the speech or in anticipating the answers [3].

Activity 3:

Level: Intermediate and Upper intermediate

Material: Interviews, speeches, drama, video production.

Before demonstrating or listening:

To help the students achieve comprehensible pronunciation of English, have them listen to
sequences from English-language TV or online programs that exemplify natural speech. Choose
sequences containing specific linguistic issues that usually hinder a learner’s understanding of
rapid speech, such as liaison, assimilation, and elision. Say a sentence or two in rapid speech
that includes some of the aspects of pronunciation you would like to teach, and ask the students
to transcribe what you said. Then write the sentences on the board and ask the students to say
which difficulties they faced in the transcription. Then explain that in rapid speech words are
pronounced according to the words that surround them. When aiding a foreign language student
should be very attentive and think hard. They should strain their memory and will power to keep
the sequence of sounds they hear and decode it. Not all the students can cope with the difficulties
entailed. The teacher should help them by making this work easier and more interesting. This is
possible on condition that he will take into consideration the following three main factors which
can ensure success in developing students’ skills in auding 1) linguistic material for auding; 2)
the content of the material suggested for listening and comprehension; 3) conditions in which
the material is presented. Drill exercises are quite indispensable to developing students’ skills in
listening comprehension. The following tasks may be suggested to draw students’ attention to
what they are auding:

- Listen and try to grasp the main idea of the film. You will be asked questions later on.

- Listen and try to grasp the details. You will have to name them.

- Listen and make a plan of the story.

- Watch the part of the movie and try to finish it (think of the end of the film).

- Watch the movie or video podcast. We shall have a discussion on it. etc.

- Ask a few Wh-questions (who, what, when, where, why) and start a discussion about the
subject you are going to be dealing with in the listening phase.

While listening or watching

Play a short sequence and ask the learners to write it down as they listen. Play the sequence
as many times as necessary to increase the students’ understanding of it. Then give students the
script of the actual spoken passage and write on the board the features of pronunciation that
misled them.

Play the sequence again to give the students additional opportunity to notice the
pronunciation of those features. Sometimes it helps to give students a phonetic rule [4].

Choose an interesting video program with a special end, such as a consequence, opinion, or
solution to a problem. Write the script for the first part of the program and design comprehension
activities around it. These activities, which may include answering questions, anticipating, judging
whether statements are right or wrong, or working on difficult vocabulary, are designed to help the
students understand and get involved in the passage.

41



JLH. I'ymuneeé amoinoazel Eypazus ynmmulx ynueepcumeminiy Xaoapuvicol.

Iledazozuka. Ilcuxonozusn. Oneymemmany cepuscwvl, Ne2 (127)/2019

When students understand the first part of the video, play the remainder of the video
and have the students take notes as they listen. If the passage is interesting, the students will be
motivated to listen carefully to it because they will be eager to discover how it ends. Help them
with short answer questions if necessary.

After demonstrating or listening:

Have the students work in pairs to create dialogues in which they include the aspects of
pronunciation they just learned. Then have them practice the dialogues, speaking as rapidly as
possible to produce natural speech.

As a post watching and listening task, have the students write a summary of the entire
passage, combining its two parts. If the passage is a short story or otherwise arouses feelings,
have the students describe the kinds of feelings it aroused in them. Expand the discussion initiated
at the beginning if it seems useful to do so. Our students like to discuss films and news after
watching them. They comment on the events, express their opinions, discuss what parts they liked
or disliked and explain the reasons, argue with each other and try to prove their points of view.

When we hear the word technology, most of us think of computers and of students using
software programs, the Internet, and e-mail for language learning. We can also use many other
media that can be equally educational and stimulating, including video technology. Student find
video work exhilarating and enjoy watching their own productions for pleasure and for analysis
of their language skills. Students watch movies as part of their classes. Care should be taken, of
course, to select material that is appropriate for the students and the setting. Before the students
start watching the film in our class we conduct a free association activity. For this exercise, we
select a visual such as a poster, magazine picture, photo that is related to the theme of the selected
work. Students sit in a circle and share what they think or feel when they see the picture [5].

Vocabulary development is another integral part of class work following a watching

assignment. We vary activities: vocabulary discussions, vocabulary card games, and group
activities focused on vocabulary development. Students keep vocabulary journals of unfamiliar
words they find interesting or important. They share the journals in small group sessions,
determining which words they want to use for the vocabulary games and which for some of
the vocabulary development group activities. We also conduct other group activities that are
not vocabulary oriented but instead focus on content. Working in small groups as a homework
assignment, students create plot summaries and character sketches, conduct role-playing based on
situations from the text, or design surveys to be administered to native speakers.
If the students read the novel which had been made then into a movie, before watching the movie
version, we conduct the video project. When video project is finished, we turn to the movie
adaptation of the novel. Previewing activities for the film adaptation include questions about a
possibly different ending for the movie; predictions on how literary techniques, such as first-
person narration or inner monologues, might have been translated into film; and discussions about
choices of actors, set design, music, and other elements of filmmaking. During the viewing of the
movie, we take time out for language learning activities, such as guessing dialogues, completing
scenes (with video stopped at suitable intervals), and fill-in-the blank exercises. After viewing the
film, we compare the book and the film, write film reviews, enact a movie critics’ debate. Then the
students give presentations or write essays on their views and findings.

We can use TV-shows and online video to make our teaching creative and interesting.
Video production provides several benefits to students. Video productions are not only fun and
exciting, they provide a range of opportunities for language learning. Thus, students practice all
language skills and apply authentic language use to a variety of team-oriented, problem-solving
tasks. Video production also allows students to choose roles — crew or cast — according to their
interests and talents. Crew members enjoy the hands —on experience and interaction within the
team. And students with acting roles can try out personal and cultural identifies different from
their own, thereby possibly overcoming inhibitions and shyness in speaking the foreign language.
A final benefit of these types of activities is that besides building pronunciation and grammar
proficiency, they also help improve students’ listening. Television programs also provide students
with realistic conversation and dialogues, which aid listening skills by offering a diverse range of
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accents for the students to hear. Another advantage is that the majority of TV programs use relatively
simple language; otherwise they provide the viewers with a clear explanation. Television can be
used in a number of ways to add that all-important element of depth to your class. Podcasts are a
great resource for listening comprehension material in your ESL class. Most of them are relatively
short, so you can easily give a listen on your own, before your students arrive, and come up with
a few comprehension questions for your students to answer after they listen [6].

In my English classes I usually use the websites www.eslvideo.com and kahoot.com,
www.oxfordonlineenglish.com. Students listen and watch different online documentary films and
movies, do grammar assignments on different topics: e.g. Global warming, Booking a flight, The
Afghan Girl, New inventions and etc.

In social networks, such as online: Vkontakte, you can find a lot of movies in English
Learnenglishfeelgold.com provides excerpts from movies and cartoons for listening and watching,
and quiz-tests for understanding. Exercises on famous phrases from movies can be found at http.//
michel.barbot.pagesperso-orange.fr/hotpot/movies.htm interesting news and shows can be found
at the dailyshow.com there are also old movies online that you can watch for free — for example,
http.//feeds.feedburner.com/mp4. People also share movies on en.yappr.com watch on TV-for
example, on the Internet there are many sites that have links to foreign TV programs in English,
which often broadcast movies [7].

Despite the fact that the lesson of watching the film is very interesting in its essence (it
gives the opportunity to hear genuine English speech from the lips of native speakers, allows you
to better understand the culture of the country being studied, to expand the horizons of students),
it is quite difficult in terms of training for the teacher. It is necessary to choose the” right * film,
the teacher must take into account the age and interest of students, moral standards, etc. Classes of
this type should be conducted systematically, but not more than once a month in order not to lose
the interest of students to watch and condemn the film.

In his seminal work on video in language teaching, Jack Lonergan notes: “The speakers
in dialogues can be seen and heard; other participants in the situation can be seen. The language
learner can readily see the ages of the participants; their sex; perhaps the relationships one to
another; their dress, social status, and what they are doing; and perhaps their mood or feelings.
Further, paralinguistic information, such as facial expressions or hand gestures, is available to
accompany aural clues of intonation.” Indeed, all of these advantages of the video medium can be
tied back to the subject of our conversation: culture [8].

In conclusion we can note that using authentic video might serve ideally as the bridge
between linguistic content and cultural information in a lively and engaging context. Current
applications of Internet and web technology might further serve to promote effective and efficient
use of video media to the end of teaching language and culture seamlessly. The effectiveness of
the use of the video depends not only on the exact definition of its place in the learning system, but
also on how well organized the structure of the lesson and how consistent educational opportunities
of the video with the objectives of training.
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b.A.Beiicen0aeBa
E.A.bexemog amvinoaswl Kapazanovl memaexemmik yHugepcumemi, Kapazanowl, Kazaxcman

AFpUILIBIH Tijli ca0aKTapbIHAA
TeJ1eloy, OHJIAalH OeliHeduabMaep xoHe OeliHenoaKacTepai nmaigajiany

Angarna. byn makanana CTyAeHTTEp[iH aFbUIMBIH Tidl cab0akTapblHIa KOMMYHHKaTHBTIK
KY3BIPETTUIrNH KaJBIITACTRIPY VIIH OeliHeMaTrepualapibl, Teiexadapiap MeH OelHeTacmamapibl
naiiangany jKoHe TYIHYCKaJbl (GUIBMISPMEH KYMBIC iCTey KyHeci KapacThIpbUIaabl. ABTOp LIETEN T
cabaxTapblHIa OeifHeMaTepuangap MeH TeneOaraapiaaManapabl HaijanaHy >Kallbl KOMMYHHUKaTHBTIK
KY3BIPETTUTIKTiH Kypamaac 0eliri peTiHe aIeyMeTTIK-MoIeHH! KY3bIPETTUTIKTi KATBINTaCThIPy MaKCaThIH 1A
OKBITYIIBIIAP MEH CTYACHTTEp YIIiH Oipereid MyMKIiHIIKTEp amaThbHBIH aran oTTi. KapbIM-KaThIHACTHIH
Ma3MYH/BIK JKaFblHaH OacKa, BHIEONOAKACTAp MEH OHJIAHH (HIbMIEPIEC OKHFAHBIH OpPHBI, CBIPTKBI
TYpi KOHE HaKTHI JKaFjaiiarel KapbIM-KaTbIHAC KATHICYIIBUIAPBIHBIH OelBEpOaIpl MiHE3-KYJIBIKTApPhI
TypaJsbl KOpHEKi akmapar 0ap eKeHi aran KepceTiieai. ABTOp CTYIEHTTep/i IIeT TUTiH/E colieyre YiHpeTy
Ke3iHJe TesebaraapiaMaiap MeH OeliHehIbMIepai maiiaJany/IslH THIMAUIITT OHBIH OKY JKYHeCiHAeri
OPHBIH JI97 aHBIKTAyFa FaHa eMec, COHbIMEH Karap OeifHe caOaKThIH KYPBUIBIMBI KaHIIAJIBIKTBI THIMII
YUBIMIACTHIPBUTIFAHbIHA, OKBITY MiHAETTepiMeH OelHe(UIbMHIH OKYy MYMKIHIIKTEpi Kajai colkec
KelyiHe OalTaHBICTBI AeT ecenTeiiii. Marepuaniapabl 3epTTey HeTi3iHAe TeleBU3HIIbIK OaraapiaManap
MeH OelfHeroAKacTaIap ThIHIAI TYCIHY AaFIbUIapbIH KETUIAIpyTre KOMEKTEeCeTiHiH, CTYICHTTEep apachlHaa
IIBIHAMBI OHTIME MEH THaJIorTap/ibl KAMTaMAaChl3 €TETIHIIr KalIbl Al ThITa bl

Maxkanana Heri3ri Jonen peTiHJe aFbUIIBIH TiJli ca0akTapblHAarbsl OeifHemMaTepuanmap MeH
teneOaraapiIaManapislH  KeOip Typrepi KoimaHbUiagsl. ABTOp OeiiHeMarepHaigapibl mNaiaaiany
KOMMYHHUKATHBTIK 9[{ICTEMEHIH MaHBI3Jbl TaJaNTapbIH ICKEe achIpyFa BIKIAJ €TeJli JereH KOPBITHIHIIbIFA
Keneni

Tyiiin ce3nep: onnaitH puibMaep MeH OeliHe ToKacTap, TYI HYCKaIaFbl MaTepHal, bIHTAIaHbIPY,
MOTHBAIINS, THIHIAJIBIM JIaFAbLIAPHI, TYCIHY JTaFIbLIaphl.

B.A. Beiicen0aeBa
Kapaeanounckuii ecocyoapcmeennoiii ynueepcumem um. E.A. Byxemosa, Kapaeanoa, Kazaxcman

HUcnoab3oBanue TeJaenepeaal, OHHaﬁH-BH)IQOMaTepI/IaHOB U BHJ€CO0-IIOAKACTOB HA
3aHATUIX AHIVIMHCKOIO sI3bIKA

AHHOTaHI/IH: B ,I[aHHOfI CTaTbC paCcCMAaTprUBaACTCA HpO6J'IeMa HCIOJIb30BaHUSA BUACOMATCPUATIOB,
TeJenepeaady U BHUACO-IIOAKACTOB, a TaKXKE CHCTECMa pa6OTI>I C QAayTCHTUYHLIMH (bPIHLMaMI/I JJIsL
(bOpMPIpOBaHI/ISI KOMMYHHKaTHBHOﬁ KOMIICTCHI MU CTYACHTOB Ha 3aHATUAX AQHIJIMMCKOTO SI3bIKA. ABTOp
OTMEYACT, YTO HCIIOJIB30BAHUC BUACOMATCPUAJIOB M TCICHCPCAAY Ha 3aHATHUAX HHOCTPAHHOI'O S3bIKA
OTKPBIBACT YHUKAJIBbHBIC BO3MOKHOCTU JId IIPCroAaBaTreyid W CTYACHTOB C LCJIbIO (bOpMHpOBaHI/IH
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COLIMOKYJIETYPHOH KOMIIETEHIIMM KaK OJHOW M3 COCTaBISIOIIMX KOMMYHHMKATUBHOW KOMIIETEHIMHM B
nenoM. [loMumo comepkaTenbHONH CTOPOHBI OOLIEHUS, BUACO-NMOAKACTHL M OHJIAHH (DUIBMBI COEpIKaT
BU3YaJbHYIO HHPOPMALMIO O MECTE COOBITHS, BHEIIHEM BUJEC U HEBEpOAIHLHOM MOBEACHUHM yYaCTHUKOB
001IeHNs B KOHKPETHON CUTYallHU.

ABTOp cumTaer, yTo 3(PQPEKTUBHOCTH HCIONB30BaHUS Tesenepenad M BUACOPHIBMOB IPH
00y4YeHUH PEeYH 3aBUCUT HE TOJBKO OT TOYHOT'O OINPEIENICHHS €ro MecTa B cUcTeMe OOy4YeHHus, HO U OT
TOTO, HACKOJIBKO PAalMOHAIBHO OpPraHW30BaHa CTPYKTypa BHICO3aHITHS, KaK COINIACOBAHbI yueOHBIE
BO3MOKHOCTH BHIeO(MIbMa ¢ 3agadaMu oOyueHus. Ha ocHOBe M3ydeHHsI MaTepuajioB YCTaHOBIICHO,
YTO TEJNCBU3HMOHHBIE MPOTrPaMMBbl M BUACO-TIOAKACTBHl TAKKe O0ECIEUMBAIOT CTYACHTAM PEaTMCTUYHBIN
pasroBOp M JMAJOTH, KOTOPHIE MOMOTAIOT COBEPLIEHCTBOBATh HABBIKM IPOCITYIIMBAHUA, Mpeasaras
LIMPOKUH CIIEKTP aKLIEHTOB JJIs CTYZIEHTOB. B KauecTBe KIr0ueBOro J0Ka3aTeNIbCTBA B CTaThe HCTIONb3YIOTCS
HEKOTOpBIE BUBI Pa0OT C BUACOMAaTepHaIaMy U TeIeNepeiauaMy Ha 3aHATUSIX aHIIMHACKOTO SI3bIKa. ABTOP
NPUXOAUT K BBIBOAY, YTO HCIIOJIB30BAHME BUIEOMATEPUAIOB CIIOCOOCTBYET pealM3alud BasKHEHUIIEro
TpeOOBaHMsI KOMMYHHUKAaTHBHOW METOIMKHU — MPEICTaBUTh NPOLECC OBIAICHHS SI3BIKOM KaK MOCTH)KEHHE
JKUBON MHOSI3BIYHON KyJIBTYpPbl, MHAUBUAYAIN3aMH O0yUYeHHUS M Pa3BUTHsI MOTUBHPOBAHHOCTH PEueBON
JeSITeIbHOCTH 00y4aeMBbIX.

KitroueBble cioBa: oHiaiiH GUIBMBI U BUJCO-TIOAKACTBI, ayTEHTUYHBIA MaTepHuai, CTUMYIISLHS,
MOTHBALIUS, HABBIKA ayIUPOBAHUS, HABBIKM MOHUMaHHMS.
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