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Abstract. Reading is an essential skill for learners of English. It helps students develop
vocabulary, learn grammar and grasp the subtleties of the English language. However,
reading is also crucial for fostering a love of learning and the development of critical
thinking skills. While, at the same time learners may face with challenges while reading
texts in foreign languages. Therefore, tutors can use Scaffolding approach in order
overcome issues. Similar to scaffolding in a building, scaffolding in education serves
as a supporting framework for construction. Scaffolding is a term used by teachers to
describe the process of first supporting a learner and then gradually removing this
assistance as the learner develops task independence. Overall, 54 learners took part
from International University of tourism and hospitality in Turkestan. The descriptive
research was conducted to examine how learners felt about learning to read using
Scaffolding. 25 male and 29 female participants participated in this study and in
addition descriptive analysis carried out; quantitative research method was used. The
results were generated using SPSS version 23.0, which stands for Statistical Package
for the Social Sciences. Descriptive data and variations by their year of study at the
university and gender were analyzed using Mann Whitney U-test. The results of the
item analyses reveal that English language learners’ attitudes are confident. There
were no significant differences between participants’ grades and gender.

Keywords: reading, Scaffolding, pedagogical support, reading issues, effectiveness of
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Introduction

The importance of learning English in modern society is increasing. It is a dialect used in
politics, business, and sports. It is essential for worldwide trade, banking and transportation.
The scientific community also demands English language skills. Knowledge of the English
language opens up many possibilities. Learning English is very important for almost all young
people. Not every person who learns a language does so naturally or with the necessary skill.
Many people have trouble producing grammatically correct expressions and pronouncing some
of the distinctive sounds of English due to the language barrier. All these factors contribute to a
decrease in interest and effort in learning English.

Reading is a crucial skill that we all need to develop in order to be successful in today’s
environment. Whether you're a high school student, a student with dyslexia, or someone trying
to improve their reading skills, the ability to read better can have a significant impact on your
life. Reading helps you build a broader vocabulary and depth of knowledge, as well as analytical
and critical thinking skills. However, many of us have reading problems and it can be difficult to
know where to start when trying to get better at reading [1].
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Reading comprehension is a very important skill not only for children but also for adults.
It is a lifelong skill for good citizenship and effective communication in today’s culture. Early
acquisition of this ability encourages effective use of language and fosters a lifelong love of
reading. Because it develops in the mind, reading is seen as a dominant tool [2]. Children who
learn to read improve their language skills and listening skills. Among the four abilities, reading
comprehension is one of the most comprehensive ways to access and update information. In
addition, reading techniques are powerful linguistic abilities that enhance and transform human
existence. Reading, one of the basic actions of language, has the capacity to establish social
connections in humans. Reading and understanding what you read is essential if you want to
understand the world, adapt to innovations, and transform information [3]. In a way, reading is a
very important learning tool. Problem-solving capacity while reading is an important component
of improving reading methods. This includes grasping the concepts of specific texts, choosing
the right reading style, and more.

One of the most important methods of developing thinking, hearing, illustrating and
expressing skills, which are some of the main goals of mother tongue education, is reading.
Reading has always been seen as the cornerstone of literature and even education, and has
sometimes served as both a tool and an end in these two areas. However, reading has always
been of great importance in the teaching of local languages. Since the improvement of reading
performance is not considered independently of the areas of hearing and speech, it is vital to
provide a curriculum that is linked to these areas of study. Reading comprehension is a difficult
process that requires not only reading the correct words and sentences to make sense of the text,
but also a comprehensive understanding of vocabulary and general knowledge. A set of words
that may be longer than a sentence is then called a text. This means that when understanding a
book, readers need to take into account not only individual words but also the whole collection
of phrases that connect and hold together the various parts of the text [4].

Fluency, or the capacity to recognize and easily remember words while reading, is a crucial
component of reading and reading comprehension. Reading fluently, there are no sudden stops
or pauses as the reader tries to pronounce new words. Instead, the reader makes a natural
sound. Reading difficulties in children are a growing concern today. There has been a decline
in literacy levels and deterioration in various reading characteristics among children and
adolescents over the past few years. Teachers are extremely worried about the simplification
and coarsening of children’s speech, as well as how often basic stereotypes appear in their work.
Although children do not speak the language of the ancient past, they are masters of many
clichés and a formal approach to classical literature. Considering that a significant part of the
repertoire of literary classics, which was once coveted, is not understood, not only the culture
of reading but also the culture of speaking has been lost. As electronic culture spreads, so does
its impact on reading [5].

The first stage of learning to read is to visually see, separate and identify letters. Reading
becomes possible by associating letters with corresponding sounds, which is based on
reproducing the sound pronunciation picture of the word. The connection between the sound
form of a word and its meaning makes it possible to realize what is being read. Consequently, it
is possible to conditionally distinguish between two parts of reading: technique (the connection
between the sound of the written word and its visual representation) and semantics, which is
the main purpose of reading. According to research, “the sound form of the word with which its
meaning is associated” is fundamental to understanding [6].

People should be skilled at reading as it is the primary means of acquiring knowledge.
Reading practices are affected by technological progress. Reading is an important component
of foreign language learning and has an impact on one’s performance at school. As a result, the
essence of education and training activities is the development of reading skills. As English is
taught as a second language in Kazakhstan, students may encounter difficulties while studying
in the language as they spend most of their time improving their writing skills. A difficult step
for EFL students will be the development of reading methods.

BECTHWK Espasuiickozo HayuoHarvbHozo yrusepcumema umenu /J.H. T'ymuresa. Ne 4(145)/2023 209
Cepus Iledazozuwca. ITcuxorozus. Cotjuorozus
BULLETIN of L.N. Gumilyov Eurasian National University. Pedagogy. Psychology. Sociology Series



G.A. Rizakhojayeva, F.Kh. Makkambayeva

Lack of interest in reading, misinterpretation of foreign words in texts and lack of interesting
reading materials are the main factors. Consequently, it is educators” responsibility to choose
ways to effectively increase students’ reading literacy. Scientific studies have revealed that
second language learners often misunderstand their reading style and do not find it interesting,
therefore they do not like reading. Problems with learning a foreign language can have several
root causes.

The scaffolding method is very important when creating reading techniques. In order to
provide a more effective language education, approaches and methods have emerged as forms
of theory and practice. The methods used to teach a language are consistent with one or two
approaches and provide a framework for exactly how to do it. The aim of all language teaching
techniques is to increase the level of teaching and learning in classrooms, although each has its
own characteristics [7].

One of its most useful tools, scaffolding helps control and regulate reading activities. By 1976,
scientists David Wood, Gail Ross and Jerome Bruner developed the scaffolding method. Research
on the “role of tutoring in problem solving” is when the term “scaffolding” was first coined. The
capacity to self-organize and solve challenges using a scaffolding technique. It shares a similar
connotation with the word “support”, which refers to the direction and assistance provided
by teachers in the teaching and learning process. Especially for students learning other foreign
languages, scaffolding is one of the positive ways. It is a coaching format in which teachers and
trainers lead in key areas.

Scaffolding has clear implications, especially for school-age students and improves reading
methods. Foreign language learning begins at an early age with the aim of testing the student’s
knowledge, but at the same time has a direct impact on the student’s future profession. They rely
heavily on the help and guidance of their instructors. Teachers can achieve their goals (creating a
professional generation) by leading their students. The learning aid and problem solving method
is provided by the Scaffolding. Using scaffolding in the classroom helps students overcome
obstacles and identify strengths and weaknesses, while also helping them solve challenges.
Reading exercises your visual memory, and reading aloud strengthens your auditory memory as
well, all of which are important for learning the English language. The increase of the learners’
vocabulary is still the primary purpose of English reading practices.

Using scaffolding makes it easier to overcome obstacles. Scaffolding is a potent technique
that aids students in understanding the principles of the text they are reading as well as the
primary idea of the passage. Scaffolding is one of the most important methods, especially for
foreign language learners. This is a coaching model in which teachers and trainers are key.
Scaffolding has a positive effect on improving write performances. Foreign language learning
has become more popular in recent years among young people as a way to test their knowledge
and as a direct route to a successful job in the future. As a result, they need the guidance and
help of their trainers. By mentoring students, trainers can achieve their own goals and goals
of developing the professional generation. When scaffolding is used in the classroom, it helps
students overcome obstacles and identify their strengths and weaknesses. When scaffolding
is used, second language learners are allowed to do tasks outside their comfort zone. These
methods are often used in the learning process, including vocabulary building exercises that
begin at the beginning of the school year [8].

Pedagogical support is a special type of educational technology that differs from traditional
methods of teaching and upbringing, because it takes place precisely during the dialogue and
interaction between a child and an adult, and assumes that the child determines himself in a
choice situation, and then independently solves his problem.

Support pedagogy, unlike influence pedagogy, is a genuine ‘understanding’ pedagogy that
can successfully address issues of changing the character traits of a child and an adult because
both adapt their behavior and work together to create an environment of collaboration. These
are the prerequisites for providing educational assistance, to use our name:

-focus on the child’s ability to overcome obstacles on their own;
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-teamwork, cooperation, cooperation; privacy (anonymity);

-lack of helpfulness and self-confidence;

-protection of safety, health, rights and human dignity;

-application of the “do no harm” principle and a reflexive;

- analytical approach to the pros and cons of different options.

Motivating students to show interest and commitment to their education is an important
component of good teaching. It is the teacher’s responsibility to provide students with a sense
of control and choice over what happens in the classroom, increase their motivation and self-
confidence, and foster a sense of community and intrinsic drive [9].

Scaffolding does not last forever; it ends when students are able to do activities that are
above their current level of competence. Students are motivated to take responsibility for their
learning and gain independence from the constant supervision of their teachers as a result of
teacher comments and feedback. Scaffolding tactics are way of moving from one safe place to
another while avoiding harmful ones; they are a means and not an end in themselves [10].

The aim of a recent study was to evaluate the effects of applying the scaffolding technique
and to examine how well it affected the changing reading skills of English learners.

Research questions

1. What are the undergraduate students’ attitudes towards use of Scaffolding approach on
evolving reading strategies?

2. Are there significant differences according to their years of study at the university?

3. Are there significant differences according to gender of participants towards use of
Scaffolding?

Materials and methods

The descriptive research approach was used in order to realize the effectiveness of the
supportive strategy (Scaffolding) in helping learners to build their reading strategies. There
are several types of questionnaires used in descriptive research projects. Another name of the
descriptive study is statistical study. What, who, where, how and when are addressed in this
answer, in addition it is used to explore current situation. Finding correlations between certain
variables was the purpose of descriptive research. [11]. The aim of this study is to determine
the effectiveness of Scaffolding approach and pedagogical support towards advancing reading
capacities of learners. An awkward questionnaire was administered to determine the awareness
of participant’s towards pedagogical support of their tutors. Quantitative methodology was
chosen to realize the aims and research objectives of the research. By analyzing specific studies,
quantitative research identifies them. Numbers used to illustrate the facts [12].

In the current research study took part overall 54 learners from International University of
tourism and hospitality in Turkestan. To select participants for the survey, the researcher used
a method known as “purposive sampling”, a type of non-probability sampling in which the
researcher relies on his/her own judgment. 1** and 2™ course students participated in the activity.
In the 2022-2023 academic years, the survey was conducted at the end of the semester.

Questionnaire regarding pedagogical support was developed by Muzammil. It was used
to examine secondary school learner’s perception towards tutors support in reading process.
Overall 12 items were in questionnaire which helped to analyze effectiveness of Scaffolding
approach. Participants received a questionnaire. The instrument was used as a form of Likert
scale 5. Participants were asked to select SD (Strongly Disagree), D (Disagree), N (Neutral), A
(Agree) or SA (Strongly Agree) in response to each of the twelve items. The Cronbach’s alpha
score of o =.922 indicated that the questionnaire had extremely high reliability for the amount of
items in the current questionnaire. (See table 1).
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Table 1
Reliability of the scale

Cronbach’s Alpha N of Items
922 12

The present questionnaire was selected according to the age and English proficiency level
of the university students. The purpose of selecting each item was to examine how EFL learners
felt about the use of the scaffolding method in writing strategy development. Limited English
speakers can understand all 12 items. There was a previous annotation study. The use of the
survey results for academic purposes was explained. The questionnaire was created using Google
Form. The query of the Google form was the first task that the students honestly completed.
Statistical Package for Social Sciences (SPSS) version 23.0 was used after all data were collected
to modify the descriptive analysis of the current research study. Normality test was calculated to
determine whether parametric analysis or non-parametric analysis would be more appropriate.
The results of Kolmogorov-Smirnov and Shapira-Wilk showed a non-normal distribution. Since
the variables in the Kolmogorov-Smirnov test showed normal distribution, non-parametric test
was used in the evaluation of the data.

Results and discussion

According to the first research question “What are the undergraduate students” attitudes
towards use of Scaffolding approach on evolving reading strategies?” In order to calculate
results of the first research question descriptive statistics was utilized. The crystal clear results
presented in Table 2.

Table 2
Descriptive analysis

N Minimum Maximum Mean Std. Deviation

Total 55 2.58 4.83 3.8576 42814

The results of the descriptive statistics revealed that secondary school students” views on
the adoption of the scaffolding technique had a high score (M=3.85). It showed that scaffolding
strategy is something that EFL learners agree with. Their choices revealed how scaffolding
helped them in improving their reading skills. In addition, Scaffolding is only used temporarily,
it is crucial for the efficient construction of the building. When a challenge is beyond the scope of
the student’s capacity, scaffolding is necessary, involving the help of a teacher, tutor and parents
[14]. The most important teaching strategy is Scaffolding, even if its purpose is to support
learners’ developing performance. Clarity in defining the purpose of the lesson and the methods
to achieve it is useful. The scaffolding technique is a strategy for solving reading comprehension
problems. Teachers” help can reveal the degree and level of the EFL learner’s understanding
of study practice. Learning outcomes in writing are significantly influenced by the scaffolding
strategy. Scaffolding is a short-term help for EFL/ESL learners that should eventually disappear.
After the student and the tutor initially share responsibility, eventually the student takes full
responsibility for completing the work and achieving the goals [15]. There was a descriptive
analysis carried out for each question. The outcomes are shown in Table 3 below.
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Table 3
Descriptive analysis
N Minimum | Maximum Mean Std. Deviation
I like reading text in English 54 1.00 5.00 3.6481 .80464
I like reading the text when it is 54 2.00 5.00 4.0556 .78708
from my interest
I like reading illustrative text 54 2.00 5.00 4.1667 .77093
I feel motivated by reading in 54 2.00 5.00 3.9815 96134
class
I need to learn more words to 54 2.00 5.00 3.9444 .83365
comprehend a text better
I understand better text when I 54 1.00 5.00 3.9259 96840
use graphic organizer
I often work in pair to do 54 2.00 5.00 3.9444 .94003
reading comprehension activity
in the classroom
My teacher encourages me to 54 2.00 5.00 4.1296 .89118
find main ideas and the details
My teacher promotes questions 54 1.00 5.00 3.8704 1.02876
before starting reading activities
My teacher uses reading guide 54 2.00 5.00 4.0556 .94003
for reading exercise
At the end of the reading 54 2.00 5.00 4.0556 .78708
activities, my teacher asked me
to relate it with my experience
Using scaffolding make me feel 54 2.00 5.00 4.2593 .97488
enjoy the process in learning

12 items of questionnaire were analyzed according to the descriptive statistics, in order to
calculate results of each question. The highest score obtained by items: “Using scaffolding make
me feel enjoy the process in learning” (M=4.25), “I like reading illustrative text” (M=4.16), “My
teacher encourages me to find main ideas and the details” (M=4.12), “At the end of the reading
activities, my teacher asked me to relate it with my experience” (M=4.05) and the same score was
obtained by items like: “My teacher uses reading guide for reading exercise” (M=4.05), “I like
reading the text when it is from my interest” (M=4.05". While the items like: “I like reading text in
English” (M=3.64), “My teacher promotes questions before starting reading activities” (M=3.87),
“I understand better text when I use graphic organizer” (M=3.2), “I need to learn more words
to comprehend a text better” (M=3.94) and “I often work in pair to do reading comprehension
activity in the classroom” (M=3.94" obtained minimum results.

The second research question was “Are there significant differences according to their years
of study at the university?”. In order to calculate differences between two independent variables
Mann-Whitney U-test was used. The calculated results demonstrated in Table 4.

Table 4
Results of Mann-Whitney U-test (Grade differences)
course N Mean Rank Sum of Ranks U p
st
total |1 26 2427 631.00
o 280.000 144

28 30.50 854.00
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In accordance calculated data of Mann-Whitney U-test above 1% and 2™ course learners’
attitudes towards use of Scaffolding on evolving their reading performances. There was no
significant difference between 1** and 2" course students, 1% course (M=24.27) and 2™ course
(M=30.50). There was slightly difference between 1% and 2" course, because number of
participants. 2" course learners were more than 1% course students. In addition, both courses
presented positive attitudes towards Scaffolding.

The latest research question was “Are there significant differences according to gender
of participants towards use of Scaffolding?”. Mann-Whitney U-test was used and analyzed
differences between male and female participants. The results are given in Table 5.

Table 5
Results of Mann-Whitney U-test (Gender differences)

gender N Mean Rank | Sum of Ranks U p
total male 25 28.38 709.50
female
29 26,74 775,50 340.500 701

To examine whether there was a significant difference between male and female participants,
the Mann-Whitney U-test was used to determine their views on the Scaffolding technique’s
ability to improve their reading performance. In the most recent research study male and female
participants did not differ significantly according to the final ratings. Male participants score
(M=28,38), and female participants’ score (M=26,74). There was no difference in the gender of the
participants’ attitudes towards the use of the scaffolding strategy to improve their reading skills.
In addition, male’s attitudes were higher than female participants. It means that male learners
need their teachers support than female learners.

Conclusion

The current study determined how English learners feel about Scaffolding when it comes
to building reading techniques. Some precise findings were obtained using descriptive analysis.
According to the scientific article, the findings of this study can be summarized as follows: Given
that it helps the development of other communication skills in addition to reading, Scaffolding
has a number of advantages for learners. For both instructors and learners, Scaffolding plays a
very important role. Creating a good learning environment for EFL learners is one of the most
essential advantages of Scaffolding education. By providing repeated victories, Scaffolding
allows learners to maintain their interest and motivation. Learners feel encouraged in a scaffolded
learning environment that allows them to ask questions, develop their own understanding and
increase their self-confidence. As a result, the learners had positive opinions about Scaffolding
as a way to improve reading. In addition, there was little or no discrimination by gender or their
year of study at the university.
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I'.A. Puzaxoaxaesa, @.X. MakkamOaesBa
Koxa Axmem fcayu amuindazor Xarvkaparos Kasax-Typix ynusepcumemi, Typxicman, Kasaxcman

CxkadPoaauHr apKbLAbI TYPU3M CTYA€HTTEPiHiH IIeT TidiHAe OKbIABIM AaFAblaapbIH
AaMBITY AQFbI IIepCcreKTUBalaphl

Angaarna. OKy — aFblAIIBIH TiAiH yipeHyIIiJep VIIiH MaHBI3ABI AaFAbl. bya cTyaeHTTepAiH ce3aix
KOPBIH AaMBITyFa, FpPaMMaTUKaHbI MEHTePyTe JKoHe aFbLAIIBIH TiAiHiH HO3iK TYCTapbIH Ty CiHyTe KOMeKTeceAi.
JerenMeH, OKy OKy¥a AereH CYiliCIIeHITiAiKTi 05Ty JKoHe CBIHU Ty PFhIAaH Oliday AaFAblAapPBIH AaMBITY YIIiH
Je ete MaHbI3Abl. COHBIMEH Oipre OKyIIblAap IIeT TiaAdepiHaeTi MaTiHAepAl OKY Ke3iHAe KMBIHABIKTap¥Fa Tall
604ybr MyMKiH. COHABIKTaH OKBITYIIBLAAP KUBIHIIBLABIKTap 4Bl Iremty yiuil Scaffolding aaicin nmaitgasana
aaaapl. Ckadpdoaaunar — 6ya MyradiMaep aajbIMeH OKYIIIbIFa KOAJay KOpCeTy, COAaH KeWiH OKyIIbI
TaIrIChIpMaHbIH AepOecCTirid 4aMbITaTBIHABIKTaH OyA KOMeKTi OipTiHAeIl aAbIIl TacTay IPOLIeCiH cuIarray
YULIiH KOAJaHATBIH TepMUH. Bya reiapiMu 3etTey kymbichiHa TypkicTaH KadachiHAarbl XaablKapaablk
Typusm xxone MeitMaHAOCTBIK yHUBepCUTeTiHeH Oapabirel 54 Oiaimrep KareicTol. CHITaTTaMaAbIK 3epTTeY —
oxymsLAapabH CkadpPoaaMHT KeMeTiMeH OKy Al YiipeHyTe KaAail KapaliTLIHBIH TeKCepy YIiH XXy prisiaai.
Frerapimm seprreyre 25 ep agam >xoHe 29 aifea KaThICYIIbI KaTBICTHI, COHBIMEH KaTap CUIlaTTaMaAblK Taajay
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JKYPriziaai; canAbIK 3epTTey a4ici KoadanbpraAbl. Hatiokeaep SPSS 23.0 HycKachIHBIH KOMeTiMeH >KacaaAbl.
CrumnaTraMaablK gepeKTep KaThICyIIblAapAbIH sKaansl CkadpoaauHr-ra OailaaHBICTEI OVIBIH Tal4all Oepce,
Mann Whitney U-test kemeriMeH CBIHBIII IIeH >KBIHBIC OOMBIHINA alibIpMaIlIbIABIKTap TaajdaHAsl. Taaaay
HOTIKe/Aepi aFbIAIIBIH TiAiH YIIpeHyIIidepAiH Ke3KapacTapbIHBIH OH eKeHiH KepceTeai. KaTpicymbraap by
KYPCBI MeH >KBIHBICHI apachblHAA aiiTapABIKTall aiiblpMaIblABIKTap 60AMaraHABIFBIH KOPCETTi.

Tyiin cesaep: oky, CkaddoaamHr, IeiarormkaaelK Koaday, oky maceaeaepi, CkadpA0ANHITIH
THiMAiAiri, oKy kabiaeTrepi, TypusM CTyeHTTepi.

I'.A. Puzaxoaxaesa, @.X. MakkamOaeBa
Mexoynapoonviii kasaxcrko-mypeyxuil yHusepcumem umeru Xodxu Axmeda flcasu,
Typxecman, Kasaxcman

IlepcrieKTHBEBI pa3BUTHSI HABBIKOB YTEHVsI HA MHOCTPaHHOM s3biKke depe3 CkadpPpoaamnr
Yy CTYA€HTOB, M3y4alomyX TyPU3M

AnHoTanms. YrteHme — BaKHBIN HaBBIK AAd M3YYalOIIMX aHTAMICKUIT A3bIK. OHO IIOMOraer
y4aIMcs pa3BUBaTh CA0BaPHBIN 3aI1ac, M3ydaTh IpaMMaTHKY U ITOCTUTATh TOHKOCTY @HTAUIICKOTO sI3BIKa.
OzHako YTeHNe TaK>XXe MeeT pellalolee 3HaueHe 445 BOCIIUTaHsI AI00BY K ydeOe U pa3BUTUS HaBBIKOB
KPUTUYECKOTO MBIIIAEHUA. B TO Ke BpeMsl ydJaluecs MOTYT CTOAKHYTBCA C TPYAHOCTAMU IIPU YTEHUU
TEKCTOB Ha MHOCTPaHHEIX s3bIKax. [lo®TOMy IIperniogaBaTeAn MOTYT UCIIOAB30BaTh 104X0/ Scaffolding aas
npeoaoaenust 1podaeM. [1o400HO CTPOUTEABHBIM AecaM B 34aHUM, CTPOUTEABHbIE Aeca B 00pa3oBaHUL
CAyKaT BCIIOMOTAaTeABHOV OCHOBOW AAsl cTpouTeabcTBa. Scaffolding — 5To TepMmMH, MCIOAB3YeMBIN
IperojaBaTeAsMy AAsl OIMCAHMS ITpoIlecca OKa3aHMs IIepBOl IOAJEP>KKM yJallleMycs, a 3aTeM
ITOCTEIIEHHOTO ITpeKpalleHs DTO ITOMOIIU II0 Mepe TOTo, KaK yJaIluiics pa3BIBaeT CaMOCTOSITeABHOCTD
B BBIIIOAHEHUN 3aJaHUIl. B 11e/10M B nccAeA0BaHNM IIPUHAAN yuacTue 54 yyeHuka us Me>XXAyHapoAHOTO
VHUBEpCUTETa Typu3Ma U rocrenpunmMcrsa B Typkecrane. OnmcateapHOe UCCA€AOBaHME ITPOBOANAOCH
C I1eABI0 U3YJYeHUs OTHOIIEHUs yJaIlMXcsl K OOy4eHMIO YTEeHMIO C UCIO0Ab3OBaHMeM cKaddoaanHra. B
MccAeAOBaHUU MIPUHSAN ydacTue 25 My>KunH 1 29 XKeHIINMH, KpoMe TOro, OblA IpOoBeAeH OnycaTeAbHbIN
aHa/AM3; UCII0AB30BaACs METO/ KOANIECTBEHHOTO 1ccAe 0BaH M. Pe3yAbTaThl OBLAY IIOAYYEHBI C TOMOIIIBIO
mmporpaMMuI SPSS sepcnu 23.0, KoTopas pacimudposbiBaeTcs Kak Statistical Package for the Social Sciences.
OmnncareapHble AaHHbBIE ¥ PasANYUsA 110 KAaccaM U IOAY aHaAM3UPOBaANCh ¢ momMoinbio Mann Whitney
U-test. PesyAbTaThl aHaAM3a IIYHKTOB ITOKa3bIBAIOT, YTO OTHOIIEHNE YIaIlVIXCsl, M3YJalOIIVX aHT AMIICKIIIA
SI3BIK, SBASIETCS] YBEPEHHBIM. S3HAYUTEABHBIX Pa3ANINIl MEXKAY KypcaMU U IT0A0M YJaCTHUKOB He OBLA0.

Kaiouesble caosa: ureHme, Scaffolding, mneaarormyeckass moAgep>kKa, BOIIPOCHL UTEHIL,
addexrusrHocTs Scaffolding, umrareapckme crrocOOHOCTH, CTYA@HTBI TypU3Ma.
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