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Abstract. Ensuring access to education is a priority of any country,
including Kazakhstan, where in recent years’ emphasis has been placed
on the development of inclusive education. The purpose of this article is to
analyze the current practice of providing pedagogical support by teachers
of inclusive classes in general education to children with ASD. Methods: A
questionnaire consisting of open and closed questions was developed. Using
a random sampling method, 85 teachers from 5 regions of the country took
part in the survey (two megacities - Astana and Shymkent, as well as three
regions - Akmola, Almaty and Aktobe). Results: The most of participants
are between the ages of 31 and 60 and more than half of them 56.5%, have
work experience of 10 years or more. The largest part of the interviewed
teachers 44.7%, have the experience of working with SEN children 5 years
or more. 56.5%, took short-term courses on inclusive education. It was
identified the insufficient readiness of the country's teachers to implement
inclusive practice, to fully perform their functions in the work of the service
of psychological and pedagogical support of the ASD child. Conclusion: Based
on these findings, we can conclude that the vast majority of teachers in the
country feel the need for methodological support and advanced training in
teaching and supporting children with behavioral difficulties, communication
and social interaction disorders, in other words, signs of autistic disorders.
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Introduction

Accessible education is a priority for all countries, as it is the basis for improving the
socio-economic living conditions of people. In this regard, leaders of all countries support the
Sustainable Development Goals, where the fourth was to ensure inclusive and equitable quality
education and promote lifelong learning opportunities for all [1].

Equal rights to the accessibility of quality education are guaranteed by the legislation of
the Republic of Kazakhstan (RK) to all learners, regardless of their individual characteristics,
different opportunities, and special educational needs (SEN). In the longer term, creating
conditions for equal access to quality education has great benefits both for children with SEN
and for society as a whole [2-3]. This includes successful social adaptation and the possibility
of self-realization for children, as well as significant steps taken by society towards a highly
inclusive culture. In an inclusive environment, children with SEN reveal their abilities, acquire
vital communication skills, and acquire interaction skills with surrounding peers and adults [4].
Undoubtedly, early social experience in an inclusive environment is an important condition for
acquiring the necessary life skills for children with SEN and confidence in successful adaptation
to modern life [5].

President of the Republic of Kazakhstan Kassym-Zhomart Tokayev in his Message to the
people of Kazakhstan dated as September 1, 2022, emphasized the importance of the quality
of secondary education as a factor in the formation of a successful nation: “Every Kazakh
schoolchild should have decent conditions for learning and comprehensive development” [6].
In this regard, important tasks in the field of secondary education in the country are: ensuring
the rights of all children to quality education, creating a culture of educational organization that
is consistent with the goals of inclusion. This determines the requirement for the educational
environment of any organization in its preparedness for the inclusion and inclusion of all
children, taking into account their special needs and different capabilities. In this case, special
attention must be paid to children with behavioral and emotional difficulties, most of whom are
children with autism spectrum disorders (ASD).

According to the World Health Organization (WHO), “ASD is a special group of various
conditions, the signs of which are present in about 1 child out of 100 [7]. It is important to
note that according to the data of the Republican Scientific and Practical Center for Mental
Health of the Ministry of Health of the RK (2021) in recent years there has been a significant
increase in children with ASD, from 37 (0.8 per 100 thousand people) in 2008 to 756 (12.7
per 100 thousand) in 2020 [8]. Each of them is characterized by certain difficulties with social
interaction and communication. Other characteristics include atypical patterns of action and
behavior, such as difficulty in transitioning from one activity to another,; focusing on details, and
unusual reactions to external stimuli. Autistic manifestations often have a negative impact on
educational and employment opportunities. Society's attitude and level of government support
are important factors determining the quality of life of people with autism.

The Declaration of Salamanca states that “the practice of inclusion of children with mental and
physical disabilities should be an integral part of national plans to achieve education for all. Even
in those special cases where children are placed in special institutions, their education should
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not be completely separate. It is necessary to encourage participation in educational activities
in regular school settings” [9]. Following the requirements of international conventions, the
inclusive policy of RK is progressively developing; the regulatory framework of RK in the field
of educational policy is aimed at ensuring the rights of all children with special needs, including
those with ASD. Thus, the Law of the RK “About Education” defines psychological and pedagogical
support for students as “a systemically organized activity implemented in educational
organizations, during which socio-psychological and pedagogical conditions are created for the
successful training and development of people (children) with special educational needs” needs
based on an assessment of special educational needs" [10]. Consequently, the organization of
this activity in the country’s schools requires the presence of the necessary competencies and
professional skills, both among the school management and the entire teaching staff.

The purpose of this article is to analyze the current practice of providing pedagogical support
by teachers of inclusive classes in general education to children with ASD.

Methodology

To achieve the goal of the study the project participants used theoretical and empirical
methods. The survey was developed among teachers of inclusive classes. The questions were
developed on the basis of regulatory documents of Kazakhstan. To determine the level of
readiness of teachers in inclusive schools, the following main directions of psychological and
pedagogical support in educational organizations were taken as a basis:

1) Awareness of regulatory documents;

2) Studying the qualifications of teachers regarding inclusive education, including issues of
ASD

3) Development of individual programs for children with ASD

4) Determining the needs of teachers regarding inclusive education of children with ASD.

The survey consisted of open and closed questions to ensure complete responses.

Using a random sampling method, 85 teachers from 5 regions of the country took part in the
survey (two megacities - Astana and Shymkent, as well as three regions - Akmola, Almaty and
Aktobe).

The survey was carried outin Google Forms format, the questionnaire contained 33 questions,
covering the following sections: personal information and experience, skills, individual training
programs for students with ASD, general questions. The survey was conducted on a voluntary
basis, anonymously, confidentially, without personal identification.

Answers were classified as closed, where the answers were monosyllabic, which made it
possible to combine them into classes or ask a specific code and open questions, which were
combined into clusters of homogeneity of answers or definitions to one area of problem solving.
Thus, questions regarding demographic data (region, gender, age) were identified by codes
depending on the number of variables used. The work experience of the participants is divided
into 4 groups: the first group - work experience from 1 to 2 years 11 months, the second group -
3 years to 5 years, the third group - 6-9 years, the 4th group - more than 10 years. Coding for the
variable “experience working with children with special needs” is defined as follows: the first
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group has 1 year of work experience, the second group - 2-3 years, the third group - 4-5 years,
the fourth group - 5 or more years.

In the process of processing the obtained data, methods such as comparative analysis,
classification, generalization, and synthesis were used. The use of these methods provided an
opportunity for in-depth processing, interpretation, analysis of data, formulation of conclusions
and building further prospects for studying the identified problematic issues.

The study design and questionnaire were approved by the Research Ethics Committee of the
SDU University Institution (Protocol No. 6 of March 6, 2023), Almaty region, Kazakhstan.

Results

The distribution of data by gender showed that women make up the vast majority of the
teachers surveyed, and their share is 89.4%. (Figure 1)

m male mfemale

Figure 1. Distribution of the data by gender

The age composition of the survey participants is presented in such a way that most of them
are between the ages of 31 and 60, their share was 34 of all respondents or 74.1%. The share
of young teachers under the age of 30 was 15%, and the smallest share, 8.2%, was made up of
those over 60 years old. (Figure 2)
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Figure 2. Age of respondents
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The respondents' answers to the question about work experience showed that more than half
of them, 56.5%, have work experience of 10 years or more, about 1/3, or 30.6%), are represented
by young teachers with 1-3 years of experience, and the least the share, 5.9%, was made up
of teachers with 6-9 years of experience. Based on the responses of the surveyed teachers,
one can also see that the vast majority of them have higher education: 30.6% specialists,
48.2% bachelors, 4.7% masters, and only 16.5% indicated the answer “other”, which is most
likely indicates the level of technical and vocational education of respondents (Table 1). The
experience of working with SEN children, the following data were obtained: the largest part of
the interviewed teachers - 44.7%, have such experience in the amount of 5 years or more, %
part, or 24.7% have experience of less than 1 year, experience 3-5 years 20%, 10.6% of survey
participants have 1-3 years of experience. This again confirms that all the interviewed educators
have experience working with children with SEN.

According to the respondents’ answers to the question about taking courses/seminars/
trainings on inclusive education, the largest share of them, 56.5%, took short-term courses, a
small part of the respondents took long-term courses, their share was 9.4%. About 1/4 of the
respondents, their share 24.7%, did not take advanced training courses at all, and 9.4% chose
the answer “other”.

Table 1
Information about respondents

1. Work experience Frequency Percentage
1-3 years 26 30,6
3-5 years 6 7,1
6-9 years 5 5,9
10 and more years 48 56,5
Total 85 100,0

2. Education degree
Bachelor 41 48,2
Master 4 47
Specialist 26 30,6
Another 14 16,5
Total 85 100,0

3. Work experience with children with SEN
less than 1 year 21 24,7
1-3 years 9 10,6
3-5 years 17 20,0
5 and more years 38 44,7
Total 85 100,0
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4. Type of capacity-building trainings
short-term trainings 48 56,5
long-terms trainings 8 9,4
did not participate 21 24,7
Other 8 9,4
Total 85 100,0

Meanwhile, in responses to interview questions about the types of SEN of students in
their classes, teachers named “impairments and behavioral difficulties, general speech
underdevelopment, dyslexia, dysgraphia, rhinolalia, communication and social interaction
disorders.” Most teachers are increasingly faced with difficulties associated with manifestations
of an autistic nature in students. However, 81% of teachers surveyed responded that they find
it difficult when they have to switch between the tasks to meet all the needs of students in the
classroom, especially students with ASD. Only a small part, 16.5% of teachers, feel confident in
such situations.

Here are quotes from the answers demonstrating the difficulties during the educational
process:

“.. a special child can start screaming in the middle of the lesson, get up to dance or walk
around the class, can throw everything off the desk, hit the desk, if you scold her and make
comments, she will not listen, to put it a little harsher, she will start swearing, screaming, and
becoming hysterical. She can sometimes go and erase what the teacher has written on the board.
This all bothers the other children”;

“Usually the child works slowly, but extraneous sounds irritate him and may scream during
the lesson”;

“a child can simply scream when completing a task, there are children who categorically
refuse to complete them (they do not contact the teacher or students)”;

“There have been cases when a student with ASD is not interested in a new topic, he writes
his own examples or plays a table game.”

Answering the question about what actions they take in such situations; the teachers gave
the following examples from their experience:

“I just don’t pay attention, and gradually she will calm down on her own; if it's completely
impossible, then I'll threaten to call my mother, and she’ll immediately calm down”. She won’t
listen otherwise”;

“it is difficult to calm down, behavioral disorders need to be studied”;

“it is not always possible to calm the child down”;

“I can’t always cope, I try to switch my attention. I select tasks that correspond to the child’s
level of readiness and interests”;

“children of the class are involved in interaction”,

“in any case, we need to take control of the situation, divert his attention from the irritating
factor”
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When asking teachers to express an opinion on the skills needed in such difficult cases during the
educational process, the following judgments were received:

“patience, the ability to distract the child’s attention”;

“psychological foundations of behavior”;

“practice is needed”;

“knowledge about such characteristics of children”;

“behavior correction methods”;

“first of all, an individual approach to each child”;

“to be a good teacher and psychologist”;

“you need to be patient and calm, you need to master the basics of special psychology”;

“knowledge of the basics of inclusive education”;

“Theoretical knowledge is required. Tact in everything, understanding, experience comes
with time.”

At the same time, among the opinions of teachers there were not only the above-mentioned
“expected” positive answers, but also the opposite:

“we need to open a separate class for such children. Train them separately with a teacher
who is well trained”;

“special class, special school”;

“this is a difficult question, every day is different”; “I don’t know”.

Discussion

In accordance with the Law “About Education”, the order of the Minister of Education and
Science of the Republic of Kazakhstan dated January 12, 2022 No. 6 “On Approval of the Rules
for Psychological and Pedagogical Support in Educational Organizations” defines the procedure
for psychological and pedagogical support in educational organizations. These Rules indicate
the following main areas of psychological and pedagogical support in educational institutions:

1) identification and assessment of the special educational needs of people (children) with
special educational needs;

2) advisory and methodological assistance to teachers and families of persons (children)
with special educational needs;

3) creation of socio-psychological and pedagogical conditions for successful learning,
development and socialization of persons (children) with special educational needs [11].

Accompanying students with special needs in the general educational process requires
a team work: close interaction between specialists such as a psychologist, speech therapist,
special educator, social teacher, as well as other teachers and parents.

In the process of psychological and pedagogical support, a team approach and the use of
technologies for maximum individualization of support for students with ASD are important.
At the same time, it is undeniable that the main role in accompanying a student with ASD and
individualizing the learning process belongs to the teacher.

For the effective operation of the school's psychological and pedagogical support service,
constant capacity-building trainings for teachers are necessary. However, in our study we
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identified the insufficient readiness of the country's teachers to implement inclusive practice,
to fully perform their functions in the work of the service of psychological and pedagogical
support of the school [12-13].

Teachers have reported feelings of frustration and guilt regarding the amount of time
required to adapt and modify lessons for students with autism [14]. Additionally, they state
that they believe this time is wasted on the majority of their non-SEN students [3-4]. It is not
surprising that educators feel frustrated that they are not prepared to teach these students. The
educators who participated in this study emphasized that learning how to teach students with
ASD is important to providing an appropriate education for these students. Successful inclusion
of students with ASD in the general education environment requires collaboration between
general and special education teachers. To achieve positive outcomes for all of their students,
it is critical that general educators have the opportunity to work with others (e.g., special
education teachers, therapists, etc.) to improve inclusive classroom environments [15]. The
educators who participated in this study agreed that collaboration is important when teaching
students with disabilities in inclusive settings. Working with students with ASD in inclusive
settings can be challenging for educators; Insufficient knowledge about ASD and lack of access
to support and advice from professionals (e.g. therapists and allied para professionals) with
experience supporting these children only further complicates the work of the general educator
[16]. All teachers noted that due to a lack of resources, inclusion is almost impossible.

Conclusion

Thus, the analysis of the received materials based on the opinions’ collection of school
teachers working in the inclusive environment of a modern school confirmed the arguments
of the authors of the article about the existence of an urgent problem in the country, which is
the unpreparedness of a large part of teachers to implement inclusive practices and provide
pedagogical support to children with SEN, including, especially, children with ASD. Based on
these findings, we can conclude that the vast majority of teachers in the country feel the need
for methodological support and advanced training in teaching and supporting children with
behavioral difficulties, communication and social interaction disorders, in other words, signs
of autistic disorders. In this regard, we can conclude that it is necessary to systematize all
advanced training courses for teachers on inclusive education, especially on the provision of
psychological and pedagogical support for children with ASD.
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Ka3akcTaH MeKTenTepiHje ayTUCTIK CIeKTP Oy3bLIBICTApPhI 6ap 6asiaapFa 6i1iM 6epeTiH
neAarortTapAbiH, AaibIHABIFbI TYPaJIbl MAceaesIep

Angarna. bisiMre Ko/pkeTiMZIIKTI KaMTaMachl3 eTy Ke3 KeJITe€H eJZiiH, COHBIH, illiHJle COHFBI
KbLJIIApPbl MHKJIIO3UBTI 6iJ1iM 6epy/i laMbITyFa 6aca Hasap ayjapbliFad KazakcTaHHBIH 6aChIM/IbIFbI
GoJTbINT TaObLIAABL. MaKaslaHbIH MaKcaTbl — JKasmbl 6iJiM 6epyaiH WHKJIO3UBTI ChIHBINTAPbIH/AFbI
neparortapabid ACB 6ap 6ananapfa mejjarorukasblk, KoJilay KepcCeTyiHiH 3aMaHayd ToXipubeciH
Tasay. 3epTTey 6apbIChIH/IA AllIbIK *K9HE Ka0bIK CypaKTapAaH TypaTbhlH cayaJiHaMa KypacThIPbLI/bI.
Ke3neiicok TaHaay o9fiCiH KoJilaHa OTBIPHII, cayaJHaMaFa eJiMi3fiH 5 06/bIcbIHAH (eKi MeramoJimc —
Acrtana xoaHe IlIbIMKeHT, COHZai-aK il 06J1bIc — AKMOJ1a, AJIMaThl koHe AKTebe) 85 MyFasliM KaTbICThI.
Hatwmxkeci: KaTeicybliapabiy kenuiijiri 31 men 60 xac apasibIFbIH/a, aJ1 0J1apAblH }KapThICbIHAH Kebici
(56,5%) 10 >xbL1 *K9HE OJJaH Aa KO )KyMbIC Toxipubecine ue. CayasHaMara KaTbICKAaH MyFaliMAePAiH
- 44,7%-bIHbIH epekKille 6iJiM Oepyli KaXKeT eTeTiH 6ajajapMeH KYMbIC Taxipubeci 5 Kbl jkaHe
oJlaH Ja kell. 56,5%-bl HWHKJIIO3UBTI 6ijiM Gepy GoHbIHIIA KbiCKa Mep3iMAl KypcTapAbl asKTaraH.
Enimizgeri negarorrap/iblH MHKJIIO3UBTI To)KipuGeHi eHrisyre »xoHe ACB 6ap 6a/1aHbI TCUXOJIOTUSIBIK-
Ne/laroTruKasIbIK KOJIJIay KbI3MEeTiHiH »KYMbICbIH/Ia 63 QYHKLUSIAPbIH TOJIbIK OPbIH/AYFa AaWbIH/bIFbI
YKeTKIJIIKCI3 eKeHi aHbIKTaaAbl. KOpbITBIHABL: AJIBIHFAH MaJliMeTTepre CyleHe OTBIpHIN, esiMi3feri
neJlarorTapAblH, KemIUijiri MiHe3-KyJIKbl OY3bLIFaH, KAapbIM-KATbIHAC >K9HE dJIeyMETTIK 63apa
dpeKeTTecy OY3bLIbICTaphl 6ap, 6acKallla alTKaH[a, ayTU3M Gesirisiepi 6ap 6aanap/bl OKbITYA K9HE
oJIap/ibl cyreMesiieyze dlicTeMe ik KoJJay MeH OUTIKTIIKTI apTThIpy KOKeTTiJiriH cesiHeni aerex
TYKbIPBIM KacayFa 60.J1a/1bl.

TyiiH ce3gep: ayTU3M, ayTUCTIK CHEKTP OY3bLAbICTApbl, UHKJ/IIO3UBTI 6ijiM Gepy, apHailbl 6ijgiM
6epy KOKeTTiiKTepi, MCUXOJOTUS/IBIK-TIeIarOTUKaJIbIK KOJIJay, 9JIeyMeTTEHY.

JLLK. Komep6aeBa'?, C.K. UcmarynioBa3, /I1.X. Koxkarenbauena?, H.C. AxTaeBa'?,
Mosanga lena-Bokuere*
ISDU University, KackeaeH, Kazaxcmat
‘Kazaxckuil HayuoHabHblll MeduyuHckull yHusepcumem um. C2K. Acpendusiposa, Aamamui, Kazaxcmau
SHayuoHasivbHas akademus 06pazoeaHust umenu bl. AameiHcapuna, Acmana, Kazaxcmau
“AYEconimics, Canmusi2o de Komnocmesno, Ucnanus

Bonpocsl rOTOBHOCTH I€JaroroB K CONMPOBOXK/JEHHI0 00y4Yal0IIerocs ¢ pacCTpoOMCTBOM
ayTHCTHYECKOT0 CIeKTpa B mKoJiax KazaxcraHa

AnHoTanus. O6ecrnedyeHue JOCTyIa K 00pa30BaHUIO SIBJISETCS IPUOPUTETOM JII060H CTpaHbl, B TOM
yucse U KazaxcraHa, rje B HocaeiHUE FO/bI C/le/IaH aKLeHT Ha pa3BUTHE UHK/II03WBHOI'0 06pa30BaHUS.
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Llenb [aHHOW CTAaTbU - NPOAHAJM3UPOBATb COBPEMEHHYK NPAKTUKY OKa3aHUs Iefaroruyeckou
HOJJIeP>KKHU eJlaroraMy MHKJII3MBHBIX KJIacCOB 00111e06pa3oBaTe/IbHbIX yupexaeHui fetsam ¢ PAC.
MeTozbl: pa3zpaboTaH ONPOCHUK, COCTOSIINN U3 OTKPBITHIX U 3aKPBITHIX BOPOCOB. MeTo/10M c/iydyaiiHOU
BbIOOPKH B ONPOCe MPUHSIU yuyacThe 85 nearoroB U3 5 perdoHOB CTpaHbI ([Ba MeramnoJiuca — ActaHa
U llIbIMKeHT, a TakXXe TPU 06JIacTU - AKMOJIMHCKasi, AIMaTUHCKass U AKTIOOGUHCKasi). Pe3ynbTaThl:
Bo/IbIIMHCTBO Yy4acCTHUKOB B Bo3pacTe oT 31 go 60 seT; 60/ee moJyioBUHBI U3 HUX (56,5%) uMeroT
onbIT paboTsl 10 jieT u 60s1ee. Bosibias 4acTb ONpoIIEeHHBbIX yuuTesneh (44,7%) UMeIOT ONbIT PaboThI C
feTbMU ¢ OOII 5 et u 60s1ee. 56,5% Npo1LIM KPaTKOCPOYHbBIE KYPChI 10 UHKJII03UBHOMY 00pa30BaHUI0.
BoisiBJieHa HeJ0CTaTOYHAsA TOTOBHOCTh NeJaroroB CTPaHbl K BHEJAPEHUI0 UHKJ/IIO3UBHON NMPAKTUKU
JUIs1 TIOJIHOLEHHOTO BBINOJIHEHUSI CBOMX QYHKLHUU B paboTe CAyKObI ICUXOJIOTO-NeJaroruieckoro
conpoBoXKJeHus pebeHka ¢ PAC. 3ak/oueHre: HA OCHOBAaHUHM MOJIyYeHHbIX JJAHHBIX MOXKHO CZeJaTh
BbIBO/J], UTO OOJIIIMHCTBO NE€JaroroB CTPaHbl HCNOBITHIBAIOT NOTPEOHOCTb B METOJ0JIOTHYECKOU
noAJiep>KKe Y TNepe/loBbIX MOBbIIIEHUAX KBaJIM(PUKALUMU B OOYUYEHUU U COMPOBOXK/JEHUMU JAEeTed C
TPYAHOCTSIMU IOBE/I€HU S, HAPYILIeHUSIMU OO1LEeHUSA U COI[UAJIbHOT0 B3aUMO/IeICTBUS, UHBIMH C/I0BaMH,
IpU3HAKaMU ayTUCTUYECKUX PaCCTPOMCTB.

Kinio4yeBble c/10Ba: ayTH3M, pacCTPOMCTBA Ay TUCTUYECKOTO CIIEKTPA, MHK/II3MBHOE 060pa30BaHHUe,
ocobble 06pa3oBaTe/bHbIE IOTPEOHOCTH, ICUX0JIOT0-TIeJaroruiecKoe CONPOBOXK/AeHHE, COLlMaIN3alUsl.
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