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Abstract. The phased transition to trilingual education in secondary schools
in Kazakhstan led to the need to undertake professionally oriented foreign
language teaching, as well as updating curricula and learning materials through
the integration of subject content with language learning. The effectiveness of
studying comprehensive subjects depends on proficiency in subject-specific
target terminology. The article mainly focuses on the principles of implementing
linguodidactic approaches in the pre-professional level learners™ specialized
vocabulary formation, providing insights for teachers according to terminology
teaching. This paper presents a short theoretical overview and practical research
observations in the field of specialized vocabulary instruction to students.
The purpose of the study is to identify an effective implementation practice of
linguodidactic approaches in the content of specific lexical acquisition by pre-
professional level students of the comprehensive subjects (Physics, Biology,
Chemistry, IT/ Computer Science) taught in English. The study uses methods of
observation, monitoring, and comparative analysis, as well as literary analysis of
secondary education and its pre-professional level requirements in Kazakhstan
and ESP methodology of teaching. The article formulates methodological
recommendations for effective pre-professional classroom management as an
efficient realization of linguodidactic approaches in terminological vocabulary
teaching in the target (English) language.
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Introduction

The State Program for the Development of Education and Science for 2020-2025 in Kazakhstan
mainly focuses on the future specialists’ key competencies formation [1]. The essential
modifications to the conventional education system of subject knowledge become imperative.
The new trends in professionally oriented foreign language teaching in the sphere of secondary
education require that not only the aim and the content but also the methodological approaches
of specific subject teaching in foreign language should be reinterpreted. There is a growing need
to examine the teaching of specialized terminology in foreign languages and its comparative
application across diverse languages. The research contends that didactic principles should
reflect the specific features of a foreign language as a tool of cognitive communication engaging
students in the acquisition of sector-specific language, particularly terminological units, as an
integral component of their pre-professional training.

This article considers the matters related to the professional foreign language education of
students at the pre-professional level, with a specific emphasis on lexical acquisition, preferably
in the subjects instructed in English such as Physics, Biology, Chemistry, IT or Computer
Science. It is undeniable that the goal of imparting subjects in a foreign language to students is
an essential aspect of the professional dimension of intercultural communication.

Theproposedresearchhypothesizesthatthe effectiveinstruction of specialized terminological
vocabulary in a foreign language to pre-professional level students is carried out if it is based
on linguodidactic competence-oriented and integration-based approaches. Consequently, these
approaches are efficiently applied through the interconnected methodological principles of
instruction, including communicative orientation, interactivity, differentiated teaching for
various types of speech activities, awareness of native language influence, systematicity, and
adherence to a cross-curriculum principle.

The purpose of the study is to identify the efficiency of the aforementioned linguodidactic
approaches and the principles of their application in the instruction of specialized terminology
within comprehensive subjects (Physics, Biology, Chemistry, IT/Computer Science) taught
in English acquired by the pre-professional level students. The objective of the research is to
analyze the implementation of these approaches in classroom management, highlighting both
their advantages and drawbacks in the context of forming subject-specific vocabulary for pre-
professional education in the target language (English). The research study pursues to provide
methodological recommendations for effective pre-professional classroom management as an
efficient realization of linguodidactic approaches in terminological vocabulary teaching in the
target language (English). In the realm of acquiring specialized terminology in foreign (English)
languages, the study focuses on the secondary linguistic identity of prospective specialists.

Materials and methods

As a scientific discipline, linguodidactics has its object and subject of research, categories,
and principles that are actualized in the process of teaching in foreign language. Any efficient
teaching process in a foreign language ultimately leads to the ultimate attainment of lexemes
related to the subject matter.
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The methodology of our research is based on its outlined purpose and objective and includes
a group of research methods:

- literature review and content analysis on linguodidactics, its approaches and principles as
well as English for specific purposes (hereinafter - ESP) and specifically terminology teaching;

- monitoring of classroom management, namely teaching specific terminology of subjects
such as Physics, Biology, Chemistry, IT/Computer Science taught in English and English
Language for comparative analysis;

- online sociological questioning (survey) as quantitative research techniques and interviews
with teachers along with lesson observation as qualitative research.

An initial literature review relies on an in-depth theoretical overview and analysis of
linguodidactics and its approaches as a theory of language teaching in the scope of ESP and
terminology teaching. The studied issue has been extensively studied by Foreign researchers,
such as N.D. Gal'skova, R.K. Minyar-Beloroucheva, O.L. Kamenskaya, A.S. Markosyan, A. N.
Kuznetsov, A. Krupchenko, Cook, Ellis, Shen, Cabré, Sager, etc. and as well as Kazakhstani
researchers, such as S.S. Kunanbayeva, G.Zh. Menlibekova, A.E. Bizhkenova, K.N. Bulatbayeva,
D.D. Shaibakova, Zh.Kh. Salkhanova and others.

Primarily, the chief task of educational institutions is to cultivate in students the techniques
of reflection, understanding, activity, communication, the development of self-awareness,
the ability to self-determine within history and culture, and the skill to set goals for their
lifelong development [2]. Foreign linguodidactics is represented by such basic models of
planning foreign language lessons: PPS (presentation, practice, production), ESA (engage,
learn, include) (]J.Harmer), one (observe, hypothesize, experiment) (M.Lewis), ARS (authentic,
limited, clarification) (I.Notary), deep and, jungle way [3]. Hence, given our focus on the pre-
professional level students' subject-specific vocabulary formation within the context of STEM
subjects in English, it becomes vital to formulate its methodological concept and precisely
define English for Specific Purposes (ESP) from the perspective of linguodidactics. Thus, most
expert methodologists such as Hutchinson and Waters, Dudley-Evan, and St. John view learner-
centered learning as a major learning technique in ESP teaching. They suggest that “ESP is an
approach to language teaching in which all decisions as to content and method are based on the
learner’s reason for learning” [4,5]. One more researcher on ESP teaching . Trim considered it as a
language that “attaches a special (professionally oriented) vocabulary to that layer of the language
that makes up its common core and remains unchanged regardless of the social (or professional)
role performed by the speaker” [6]. Concerning acquirement of subject-specific vocabulary by
learners, such researchers as D. Crystal, T. Roelcke, L.Hoffmann, R.Motos and [.Nagy claim that
there is a connection to investigations from linguistics, in particular in studies of a certain kind
of manner of speaking (a socio-, functo-, or technolect) known as specialized languages, or the
“language of science.” A specialized language is more than just a specialized vocabulary since
it involves grammatical aspects as well however, the vocabulary is the most salient part of a
scientific sociolect and threshold concepts are no exception to this impression. Accordingly, there
is a branch of linguistics of specialized languages. Interestingly, lexicographic work on specialized
vocabularies distinguishes three classes of scientific expressions: “technical terms, semi-technical
terms, and general vocabulary frequently used in a specialized domain” [7].
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Furthermore, N.D. Gal'skova believes that linguodidactics as a science is designed to
comprehend and describe the linguistic cognitive structure of the language personality, to justify
the conditions and laws of its development, as well as its specifics as the object of learning/
teaching, and the interaction of all subjects of this process [8]. Linguodidactics is a theoretical
part of the methodology of teaching languages, which arose as a result of the integration of
linguistics and methodology. The linguodidactic’s object is the theoretical substantiation of the
process of teaching languages and its research: concepts, the content of language education,
organizational forms of learning, mechanisms of research, and design of the learning process.
The subject of linguodidactics is the theoretical substantiation of the patterns of interaction
between language teaching (the activity of the teacher), teaching (the activity of the student),
the content of the educational material, and technology of mastering personalized knowledge
[9]. A. Krupchenko and A. N. Kuznetsov study linguodidactics in the scope of profession-oriented
education or Professional Linguodidactics (PLD), with a core task: to build a professional
competence of a specialist in the Foreign Language teaching process. PLD as a new scientific
branch of linguodidactics originated from ESP and has much in common with CLIL. ESP as a
learner-centered approach based on analysis of learner needs gave rise to the emergence of PLD.
Besides ESP specific methodology limited as to the language skills to be learned corresponds to
the specific PLD principle of selectivity which guides the selection of skills, textbooks, manuals,
equipment, teaching aids, etc. aimed at teaching/learning professional communication based
on a specialist needs of the learners [10].

In turn, various research assertions on linguodidactics and methodology can be found in the
Kazakhstani scientific literature. According to Professor S.S. Kunanbayeva, «linguodidactics» can
claim scientific independence as a scientific domain when it comes to natural or near-to-natural
conditions for mastering the language, as a theoretical and methodological foundation for a new
educational sphere introduced by researchers - «language education», designed to study the
specifics and laws of the formation of verbal-linguistic ability in ontogenesis while mastering
one's native language or in the conditions of multilingualism and multi-ethnicity of states for
ensuring theoretical and technological data for the formation of a multilingual and multicultural
personality [8]. As specified by Professor G.Zh. Menlibekova, the following components of the
meta-subject (general-subject) content of education are interrelated in the key educational
competencies: real objects of the studied reality and its cross-cultural knowledge, general
learning skills, abilities, and methods of activity [2]. Linguodidactics as scientific research was
additionally examined from a psycholinguistic perspective so that one of the units that drive
the learning process is motivation as the foundation for achieving high academic results. The
motivation for learning is cultivated within the school environment, during the development of
thelearner'slinguisticpersona[11].Besides, thereare various definitions of ESP,namely focusing
on the issue of terminology teaching in Kazakhstani research works. Terminology, as the study
of a specific vocabulary, has successfully adopted an approach to collecting lexical data based on
corpora[12,p.2497-2507]. Interdisciplinary knowledge about a particular professional domain
and its specifics, within language teaching methodology or linguodidactics, tends to emphasize
the systematization of the learner's terminological vocabulary. This will enable the grouping
of terms from the perspective of their mode of expression to subject-specific content, because
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of lexical and morphological interrelationships between them. Subsequently, this will lead to
the students’ effective specialized vocabulary acquisition for professional communication.
Thus, it is vital to perceive subject-specific terminology as a system. This linguodidactic aspect,
referring to the systematization of terms while teaching and learning process and considering
the learner's individual needs and abilities, has become sufficiently widely predominant in the
present time [13].

The phased transition to trilingual education in secondary schools was reflected initially
in the State Program for the Development of Education and Science in Kazakhstan from 2016
to 2019 [14]. This transition affected teaching school subjects in three languages (Kazakh,
Russian, English), especially STEM subjects (Physics, Biology, Chemistry, Computer Science) in
English in pre-professional grades. This has led to the need to undertake effective principles
and approaches to professional language education, as well as updating curricula and learning
methods through the integration of subject content with language learning. So that this research
study aimed to observe the learning practices at pre-professional levels, namely 9th grades in
secondary schools. The research observation focused on teachers in Astana who taught STEM
subjects in English and English language teachers (hereinafter EL teachers) on purpose to
conduct a comparative analysis. Moreover, when it comes to multilingual education (subjects in
Kazakh/Russian classes taught in English), it is significant to note that, the main objective in the
learning process is to acquire subject-specific cognitive-communicative skills in the language of
instruction (English) by students.

Thus, the main issue arose as to the extent to which the proposed linguistic and didactic
approaches are effectively applied in STEM terminology training at the pre-professional
level. This research query was addressed by interviewing and conducting an online survey
among school EL teachers and STEM subject teachers taught in English. This survey aimed
to identify both advantages and drawbacks in classroom management, specifically related to
teaching specialized lexemes in terms of foreign content and linguistic education. The research
observation and survey were conducted during the 3rd and 4th quarters of the 2022-2023
academic year.

Results and Discussion

The paper discusses a research study conducted in two state secondary schools of Astana,
to be precise the parallels of pre-professional level 9th classes with one (Kazakh) language of
instruction. Thus, the objects of our study were one Grammar school with classes of social-
humanitarian direction, namely 4 groups in STEM subjects taught in English, and a Lyceum
school (or Science school) with classes of natural-mathematical direction, namely 2 groups in
English Language subject lessons. There were observed lessons of 2 EL teachers and 4 STEM
teachers taught in English for further comparative analysis as well as 20 EL teachers and 8 STEM
teachers as the respondents from both observed schools were interviewed for survey analysis.
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The diagnosis aims to monitor the quality of the training process of the proposed
comprehensive subjects in lexical units’ attainment by students and the degree of effective
application of methodological principles from a linguodidactic perspective. Moreover, the
focus lies on the effectiveness and rationality of the subject tasks within one separate lesson
for efficient assimilation of target lexemes. Consequently, the eventual achievement of subject-
specific language acquisition should be reflected in the learning objectives at every stage of the
teaching instruction and in each assignment.

During our 9th-grade lessons observation, we analyze how teachers conduct the classroom
management process in the scope of pre-, during, and post-learning stages. This analysis aims
to provide a deep comprehensive understanding of the implementation of linguodidactic
approaches in pre-professional level students’ terminological vocabulary formation. In general,
it is necessary to notice that gradual planning of lexical instruction is very significant for self-
reflection for students, and it is also necessary for teachers to revise their teaching methods
and learning materials. Initially, from a scientific standpoint, regarding the presentation and
consolidation of subject-specific vocabulary acquisition, it is observed that not all STEM
teachers with well-equipped classrooms apply consolidated interactive or digital tools and tasks
to present and improve students' subject terminological vocabulary, and in comparison, with
EL teachers. Some teachers rely only on the translation method by presenting subject-specific
terms in English with their Kazakh and Russian equivalents without even simple tasks such
as text analysis with exercises. Consequently, insufficient formation of the learners’ subject
vocabulary at the initial stage greatly impacts their cognitive-communicative pre-professional
skills as a result.

Hereafter, the major issue that arose was concerned with the level of efficiency of the content
and structure of the classroom management process and itsadvantages and drawbacksaccording
to lexical instruction. This research question was addressed to STEM subject teachers and EL
teachers of the two observed schools by interviewing and conducting an online survey using
Google Forms. Teachers were asked related questions to classroom learning from linguistic and
didactic perspectives to terminology teaching as part of the comparative analysis.

Revealing the linguodidactic approaches' effectiveness in the attainment of specialized
lexemes was carried out based on the following principles: 1) communicative orientation; 2)
interactivity; 3) differentiated teaching for various types of speech activities; 4) awareness
of native language influence; 5) systematicity; 6) adherence to a cross-curriculum principle,
7) technology integration. For each of them, a questionnaire was compiled, consisting of 12
questions related to pre-professional students” lexical acquisition: questions to identify the
level of planning classroom management; questions to identify the level of applying digital
tools; questions regarding the level of teachers’ collaborative work and task variability, as well
as a questionnaire with questions to identify the level of theoretical and practical aspects of
vocabulary instruction.

The comparative analysis of the answers to the survey is reflected in Figure 1.
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formation while planning classroom learning
implementation of digital tools in classroom learning
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Figure 1. Classroom management in terms of pre-professional level students’
lexical acquisition

The data obtained disclosed that there are some differences between EL and STEM teachers’
ideas about practicing linguodidactic approaches and principles in classroom learning related
to students' lexical acquisition. The qualitative findings gained from the teachers” interviews
clarified the survey results and revealed that teachers faced challenges according to the
following issues:

Firstly, a significant issue is the absence of clear planning for the analysis of new specific
vocabulary and ready-made lexical tasks. Consequently, teachers compile these tasks by
themselves without any collaboration work, which is time-consuming and leads to biased and
fragmented learners’ lingual results.

Secondly, the substantial issue is that curricula of the STEM disciplines in English are given
briefly compared with Kazakh or Russian, and teachers are forced to search for additional
learning and teaching materials themselves or translate lexical materials from Kazakh or
Russian languages. Additionally, here is worth mentioning the lack of subject-specific learning
materials in English, including bilingual and trilingual dictionaries. Teachers are required to
use online thesaurus and resources for interpreting and translating new terms, which can be
incorrect and mostly time-consuming too.

Thirdly, an essential issue is the insufficient number of hours for STEM subjects. Specifically,
there are not enough hours for laboratory practices of these subjects, when students may have
opportunities to retain and apply new terminological units in practice. Thus, it may negatively
influence their academic progress results in the process of specialized lexical consolidation.

Thus, the results of our research study on the practice of teaching STEM subjects in English in
comparison with EL teaching experience in the schools of Astana suggested that STEM teachers
are confused in presenting and consolidating subject-specific terminology related to the
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appropriate stage of classroom management. This point was revealed while analyzing learning
materials, which did not have all four language skills (listening, reading, speaking, writing)
revision work and consolidated vocabulary in one required task. Hence, from our point of view,
the learning tasks for pre-professional level students’ vocabulary acquisition should include the
use of terminology on the subject with tasks such as matching synonyms or lexical units’ multiple
choice; the correct pronunciation and spelling of subject-specific terms; speaking on the topic
with the use of related terms; using the terms and the lexical concepts to solve practical cases
orally and in written form as an essay and others. This is related to the principle of considering
the native language which can be implemented not only as a translational equivalent method
for the assimilation of new terms but also as a means of seeking similarities in cross-linguistic
meanings and usages through exercises involving matching and other techniques. Additionally,
it is necessary to emphasize the linguodidactic principle of systematicity. This includes not
only the systematic planning of teaching stages but, in our research, also the systematicity of
exercises and tasks as a scaffolding strategy ensuring the revision of lexical units or terms in
both the speech level and the variation of language elements depending on the communicative
situation. This contributes to the mastering of language skills in foreign language speech.

It is worth noticing that following the communicative principle of instruction, during the
familiarization stage with new lexical units, students are typically introduced to new vocabulary. In
this process, the newly presented lexical units for studentacquaintance should possess a contextual
and situational character. Primarily, new terms can be introduced not in isolated sentences but
within specialized meaning-bearing paragraphs as microtexts. Subsequently, at the consolidated
stage of a lesson, students should be presented with a cognitive or communicative task: either to
comprehend the content of a specialized text in the target language or collaboratively generate a
text in pairs or groups during the solution of the assigned task. The same terms can be exposed
to reading and listening to authentic foreign-language communications or discussing issues as
problem-solving tasks. For instance, this can be achieved through interactive assignments such
as role-playing, and case analysis. Teachers can use such interactive technologies to integrate a
language and a non-linguistic subject, the result of which is the ability of students to communicate
on the topic of required discipline in English.

Teaching the STEM subjects in English and conducting specialized terminological work would
be more efficient if the subject teachers worked closely in teamwork. Teachers™ collaboration
in achieving learning goals and outcomes due to proposed principles of competence-oriented
linguodidactic approach, namely, according to our research, in students” specialized vocabulary
formation is crucial. Equally vital is the integrative application of all aforestated principles in
the formation of the terminological vocabulary of pre-professional level learners.

It has been emphasized that the effectiveness of all mentioned principles is achievable only
through their comprehensive implementation as one whole system. This comprehensive aspect
aligns with the previously discussed recommendations for integrating contextual relevance,
implementing authentic materials, multimodal approaches, and digital resources to enhance the
acquisition of specialized vocabulary and language skills among pre-professional level students.
Consequently, a fundamental question arises regarding the methodology of teaching holistically.
Scrutinizing all the existing principles we would like to suggest our linguodidactic point of view
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in terminology teaching as an “organizational-objective principle” of comprehensive lexical
instruction. Under the organizational-objective principle we proposed adopting an action plan
strategy. Thus, the action plan should encompass the following stages: 1) creating a positive
learning environment through the collaborative buddy system between learners, 2) encouraging
goal setting relevant to SMART criteria (specific, measurable, attainable, relevant, time-bound),
3) providing variability aligned with subject-specific needs through projects, debates, etc., 4)
using technology to support learner agency through Al resources such as GPT Voice to Voice,
Bard, Bing and others, 5) self-reflection by using online quizzes and platforms such as Quizizz,
Memrise, Words in a Sentence, Write&Improve, Edvibe, 6) motivation through incentive games
such as Mystery Box according to the targeted subject-specific lexes.

Conclusion

In contemporary secondary education in Kazakhstan, didactic issues according to
vocabulary acquisition have become a highly discussed query in the scholarly community. The
research study has shown the common issues of the teaching and learning process for subjects
taught in a foreign language, such as the subject and language integration process, cognitive-
communicative instruction, and the practical functionality of subject-related lexical units. This
integration-based teaching approach to subjects taught in a target language can be achieved by
the following aspects:

- Teaching subjects in the target language (in our study - Physics, Chemistry, Biology, IT/
Computer Sciences) is integrated subject learning through language, where the subject is the
content and language is the form.

- Implementing specific terminological tasks in the target language in curricula related to the
subjects for improving students™ lexical competence to understand and perform subject
knowledge in practice.

At the educational institution, it is essential to develop students’ ability and experience
in self-evaluation to encourage their self-regulation and autonomous learning for further
motivation. This ability helps to make significant changes in the teaching process in the scope
of the learner-oriented approach.

Hence, summarizing our research based on the analysis of proposed principles in foreign
linguistic teaching, we propose the following recommendations on the peculiarities of
implementinglinguodidacticapproachesinthe scope of students’ subject-specificterminological
vocabulary formation:

- to improve teaching and learning practices for increasing the students’ linguistic
competence by integrated applying basic didactic principles such as a communicative
orientation of instruction by creating real-life case study tasks, interactivity and differentiated
instruction for various types of all language skills activities by using various pair/group work
methods, collaborative output vocabulary tasks and project-based techniques, consideration of
the influence of the native language, systematicity, and a cross-curriculum principle;

- to apply an organizational-objective principle of comprehensive lexical instruction by
adopting an action plan strategy with gradual stages such as a collaborative positive audience, goal
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orientation, task variability, digitalization of the classroom management, learners’ self-reflection,
and motivation process;

- to strengthen the theoretical training of teachers in specialized terminology of STEM
subjects in English by organizing workshops and conferences on terminology teaching for
sharing innovative pedagogical and professional teaching experience between experts from
universities and sector-specific organizations and teachers who taught in multilingual classes
for practicing collaboration work even while structuring the content of lexical tasks considering
the learner-centered approach;

- to provide schools with appropriate subject-related literature in English, including
specialized bilingual and trilingual dictionaries and glossaries, and unified methodological
recommendations from an educational linguistics perspective.

Thus, thelinguodidacticapproachesand principles overviewed by us and their comprehensive
implementation through the proposed organizational-objective principle should be used in
teaching subject knowledge terminology, this diversifies such a demanding tuitional process as
mastering special vocabulary, lexical structures and speech situations inherent to professional
communication.
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AT. Ecenrennaunora’, M.JI. AnHa¢unoBa?, C.A. Cynrran6ekoBa’
JLH. T'ymunee amviHdarsl Eypasus yammolK yHugepcumemi, Acmaua, Kazakcman
2AcmaHa xanviKapaaslK yHugepcumemi, Acmaua, Kazakcmau

BeutiHAik aeHreieri 6ij1iMm anymbliapablH, TEPMUHOJJIOTUAIBIK, CO34iK KOPBIH KaJBIITACTHIPY
Ke3iHje JIMHIBOAUAAKTUKAJIbIK TICIAEepAi icke achIpy KaFrugaiapbl

Angarna. KazakcTraHHbIH opTa 0iJ1iM 6epeTiH MeKTeNnTepiH/ie YIII TiJiJile OKbITYFa Ke3eH-Ke3eHiMeH
Kellly IleTes TiJliHe Kacibu-6aFap/bl OKbITYAbI €HTi3y, COHJIali-aK OKy OafFJapJiaMajapbl MEH OKY
MaTepUaNJapblH II9H Ma3MYHbIH TiJiJli OKbITYMEH WHTerpauusay apKblibl XKaHApPTy KaKeTTisirine
anbin Kenfi. Xannel 6igiM GepeTiH NoHAep/li OKYABIH THUiMAiniri 6epiareH maH yuIiH HbICAaHAJbI
TEPMUHOJIOTUSIHBI MeHTrepy epekllesiriHe OaisiaHbICThl. MakKasnajga Tinaik eMec N9HAEPAiH
MyFalliMJiepiHe TEPMHHOJIOTUSHbI OKBITY OOWBIHIIA MPAKTUKAJIBIK HJesjapAbl YCbIHA OTBIPHIII,
GelliH anabl AeHreiaeri oKyublIapAblH MaMaHAAH/bIPbIIFAH CO3/1iK KOPbIH KAJbINITACTbIPY Ke3iHze
JIMHTBOAUIAaKTUKAJIBIK, TOCIIZEp/li icke achlpy KaFujajapbiHa MoH Oepisesi. Cos CUSAKTHI MaKaiaza
CTYAEHTTEpP YIUiH MaMaHJAaHJbIPbIIFAH CO3[iK KOpAbl OKBITY CalacblHAAFbl KbICKAIla TEOPHUSJBIK
IOy K9HEe MPAKTHUKAJIbIK 3epTTey OaKbliayaapbl 6epinreH. 3epTTeyAiH MaKCaTbhl - aFbLILIBIH
TiJIiHZle OKBITBLIATBIH XKaJlllbl 6i/1iM 6epeTiH NaHAepAiH meHb6epinge (busvka, 6uosiorus, xumus, AT/
nHbopMaTHKa) 6eliH anbl leHrelaeri 6iJ1iM aayblIapAblH I9HTe 6aFAapIaHFAaH TEPMUHOJIOTUSIJIBIK,
JIEKCUKaHbl MeHrepy MOHMAaTIiHiH/le TUHTBOAUAAKTUKAJBIK TaCiAAep/i eHri3yAiH TUiMAi Taxxipubecin
aHbIKTay. 3epTTeyAe KajJlaFajay, MOHUTOPHUHTIIJIEY >K9He CaJbICThblpMaJibl-CaJFaCTbIpMaJibl Taajay
dJlicTepi, coHflaii-aK Ka3akcTaHaarbl opTa 6i1iM 6epy MeH OHbIH, GeilliH an/bl JeHreliHe KOMbLIaTbIH
TaJlallTapFa *KoHe apHalbl MaKcaTKa apHaJ/IfaH Ti/1Zi OKbITY 9iiCHaMacbhlHa L10J1y acaazabl. Makasiaza
OKbITY (aFbLIIIbIH) TiJiHAE TEPMUHOJIOTUAJBIK CO3JiKTIi MeHrepTy/le JIMHIBOAWAAKTUKAJbBIK
Taciiepai TUIMAI icke ackIpy peTiHAe GeliH a/bl leHreleri OKy MpoLeciH OHTaW/Ibl YHbIMIACThIPY
G0bIHIIA 9/iicTeMelTiK YChIHBIMAAD Oepii.

Ty#iH ce3aep: TMHIBOAWIAKTHKA, TEPMHUHOJIOTHS, TOCJI, IPUHIMII, CO3/IK, 6eHiHiK, agicTeMe.

AT. EcenresnnauHoBal, M.JI1. AHa¢uHoBa?, C.A. CynTaHGeKkoBal
1Eepa3sutickuli HQYuoHaAbHLIU yHugepcumem um. JI.H. 'ymuneea, Acmana, Kasaxcmau
2MexcdyHapodnulii yHugepcumem Acmata, Acmata, Kazaxcmat

IIpuHLIMIBI pea/iM3anuy JUHIBOAUAAKTHYECKHMX I0AX0A0B Npu GopMUpPOBaHUH
TEPMUHOJIOTUYECKOT0 CJ10BapA y 06y4aloluxcs npeanpo¢uaibHOro ypoBHs

AHHOTanus. [loaTanHbIN Nepexo/| K TPeXbs3bIYHOMY 06pa30BaHUIO B CPeJHUX IIKoJ1ax KazaxcTaHa
IpuBeJ K He06XO0JUMOCTH BHeJpPeHUs MPodecCHOHaIbHO-OPUEHTHPOBAHHOIO 00yYeHHUs] UHOCTPAHHBIM
s13bIKaM, a TaKXXe K OOHOBJIEHUIO YYeOHbBIX MPOrPaMM U MaTePUaAJIOB IYTEM UHTETPaI[UU IPeMETHOTO
coJlep>kaHUsI C U3y4eHHeM s3blKa. IPOEKTUBHOCTh M3y4YeHHs 06I1eo6pa3oBaTe/IbHbIX MPeIMeTOB
3aBUCUT OT YCBOSEMOCTH CHelupHUYEeCKOW [Jis1 [JaHHOTO IMpeJMeTa ILieJIeBOW TEepPMHUHOJOTHEMN.
OcHOBHOe BHHMaHMWe B CTaTbe yAeJseTcd MNPUHLMIAM peaau3alidd JIMHTBOAUJAKTUYECKUX
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Principles of implementing linguodidactic approaches in the pre-professional level students' terminological
vocabulary formation

NOAX0/I0B NMPpH GOPMHUPOBAHUU CIEUATU3UPOBAHHON JIEKCHKH Y 00y4aIIUXCsl MpeAnpodUibHOTO
YPOBHS, NpPeJOoCTaBJsAs YYUTeNSM HesA3bIKOBbIX JAMCLMIUIMH NpaKTUYecKHe HJed 10 00y4YeHHIO
TEPMHUHOJIOTHU. B faHHON cTaThe mpejcTaBsieH KPAaTKUH TeopeTHYecKHH 0630p M NpaKTHYecKHe
uccae0BaTe/JbCKUe HabJIoJeHnsT B 00J1acTU  0O0y4YyeHHUs] CTYAEHTOB CHEeLUaJTu3UPOBAHHOMY
npeAMeTHOMY CJOBapHOMY 3amacy. llesb vccie0BaHUsA 3aK/04aeTcsl B BblsiBJIeHUU 3P PeKTUBHON
NPAaKTUKU BHEJPEHUs] JIMHIBOAUJAKTUYECKUX I[OJXOJ0B B KOHTEKCTE OCBOEHHUs MpeJMeTHO-
OPUEHTHPOBAHHON TEPMHUHOJOTUYECKON JIEKCUKH O0O0y4aloUMMHUCA MNpeAnpodUIbHOr0 YPOBHSA
B paMKax o00Ieo6pa3oBaTesbHbIX AUcUMIIMH (Pusuka, Buosorusa, Xumus, UT/HWupopmaTuka),
NpernoJjaBaeMbIX Ha AHIVIMACKOM s3bIKe. B Hccief0BaHHMU MCNOJIB3YIOTCS MeTOAbl HaAGJIIOAEeHUs,
MOHHUTOPUHIA U CPAaBHHUTEJNbHO-CONOCTABUTEJNBHOTO aHa/3a, a TaKXKe JIMTepaTypHbIA 0630p
cpeiHero o6pas3oBaHuUsi U TpeGOBaHUM K ero mpeanpodeccioHaJbHOMYy YpoBHIO B KasaxcTaHe u
METO/,0JIOTUH NPEeNojaBaHus SA3bIKa JJIs CllellHaIbHbIX Liesiel. B cTaTbe npeasiaratoTcs MeTogUYeCKUE
peKOMeHJal MU [10 OpraHu3aly y4eOHOTo Ipolecca Ha peAnpoPuIbHOM yPOBHE Kak 3¢ peKTHBHASA
peanv3anys JUHIBOAUAAKTUYECKUX MOJXOJ0B B NpeNojaBaHWHU TEPMHHOJIOTMYECKOTO CJI0Baps Ha
M3y4aeMoM (aHIJIMMCKOM) SI3bIKE.

Kiaio4yeBble cjioBa: JIMHIBOAUJAKTHKA, TEPMUHOJIOTHSA, MOAXOJ, MPUHLHI, CI0Bapb, NpeAnpo-
bUIBHBINA, METO/10/I0THS.
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