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Abstract. The article discusses the three-step problem of professional
training of future teachers in the dual education system in Germany. A
comparative analysis of the system of professional training of future teachers in
the country will also be carried out. Based on this, the models of duality in the
German system of training future teachers and its features are determined. The
situation with the introduction of elements of dual training in the vocational
education system of Kazakhstan will be described. Based on the analysis of the
duality model in the system of training future teachers in Germany, scientific
and methodological recommendations on the introduction of elements of dual
training in the process of higher pedagogical education in Kazakhstan have been
developed.

In the course of the study, we analyzed the process of professional training
of future teachers in Germany. The first feature is that, based on its regulatory
documents, professional training of future teachers is carried out not by
specialties, but by Types. For example, the problem of training teachers of Type
6 was shown.

A comparative analysis of traditional and dual training in Germany and the
Republic of Kazakhstan was also cconducted, as well as data on the introduction
of elements of dual training aimed at changing the ideological and functional-
didactic structure of the educational process in higher educational institutions
were studied. Thus, it made it possible to draw conclusions by identifying the
elements of dual training, which are reflected in the professional training of
future teachers in Germany and Kazakhstan.
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Introduction

There are quite a few scientists in the Republic who studied the education systems of
Kazakhstan and Germany in comparative terms. Among them are the famous domestic
scientists A.K. Kusainov, K.S. Musin, G.K. Nurgalieva, B.B. Iskakov, A.A. Zhaitapova and others.
AK. Kusainov is one of the founders of comparative pedagogy. He defined the methodology in
the comparative study of the two countries’ educational systems, defined scientific principles,
substantiated research methods, and in short, developed a theoretical system. In the course of
our research, the methodological principles and methods of comparative research proposed by
A.K. Kusainov were taken as a basis.

Professor A.K. Kusainov, based on a comparative study of the state of the secondary education
system in Germany and Kazakhstan, highlights the main factors contributing to improving the
quality of school education:

- compliance of the educational standard with international requirements;

- the status of teaching staff and the level of their professional competence;

- clarity in assessing the quality of Education;

- the effectiveness of spiritual and moral education of the younger generation;

- the effectiveness of the Education Management System [1, p. 227].

The problem of training future teachers in Germany is also considered in the study of B.B.
Iskakov. He said that "the majority of primary and basic school teachers are currently trained
by the Universities of Hamburg and Hesse, as well as in pedagogical schools in other higher
education institutions. The duration of training is about three years. The program includes:
study of academic disciplines and methods of teaching them; self-taught lessons, subjects
(German, English, mathematics, history, politics, religion, etc.); fundamentals of pedagogical
knowledge (introduction to pedagogical science and others). Pedagogical practice is carried
out weekly in the form of attending classes and then discussing it with the teacher of a higher
educational institution or working with students during student holidays" [2, p. 132].

Setting a problem

Due to the fact thatin Germany all pedagogical higher education is integrated into universities,
professional practice is currently carried out by future teachers outside the walls of the
University. It should be noted that after graduating from the university, future teachers will have
the right to enter the state training service. Here it raises the level of knowledge of the subject-
practice of the school, as well as in seminars on didactics conducted by specialist teachers. This
stage of education of a candidate to become a teacher ends with passing the second exam and
attaining the rank of teacher [2, p. 38].

One of the works of interest to our research is G. Utyupova's PhD thesis "the development of
the system of training teachers in Germany and Kazakhstan (on the example of primary school
teachers)". In his study, he said that one of the most important conditions in the training of
future teachers in Germany is "when enrolling, it is necessary to present the conclusion of a
Phoniatrics expert on compliance with the requirements for the training of the applicant. For
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training, in accordance with paragraph 17 of the law on higher education of the Land of Saxony,
a certificate of Secondary Education (Certificate of majority, industry certificate of university
graduation), a legal decree or a generally accepted certificate from an authorized state body
are required. In Germany, the applicant states that on another important aspect of admission,
the applicant must pass the entrance exam in the subjects of the specialties of art, music and
sports, that is, the future teacher must be prepared to conduct these subjects.” And this tradition
indicates that in the 90s of the 20th century in the system of training pedagogical personnel for
primary classes in Kazakhstan [3, p. 165].

Research methods

In the course of the study, we also analyzed the process of professional training of future
teachers in Germany. The first feature is that, based on its regulatory documents, professional
training of future teachers is carried out not by specialties, but by type. For example, the training
of 6 types of teachers is carried out:

1. Primary School teacher (grades 1-4)

2. Teacher of the first stage of Primary School and secondary school (5-10 grades of basic,
real school, gymnasium and individual types of the first stage of Combined School or secondary
school);

3. Teacher of the first stage of secondary school (grades 5-10 basic, real school, ggmnasium
and Combined School);

4. teacher of the second stage of Secondary School (11-13 grades gymnasium and United
school) (general education subjects);

5.Teacher of the second stage of secondary school (grades 11-13) (subject of Professional
Training); Teacher of a special school.

Duration of theoretical training according to the basic model of teacher training:

- traditional model of integrated training (8-10 semesters);

- multi-level model under the bachelor/master scheme (6 + 2 or 4 semesters).

Duration of practical training:

- Internship experience (referendum) (18-24 months)

We paid special attention to the elements of dual training, which are present in the system of
professional training of future teachers in Germany, and we tried to group them:

- Elements of dual training in pedagogical practice within the framework of the traditional
system of pedagogical education;

- Practical semester in the master's teacher training program (for example: North Rhine-
Westphalia, Lower Saxony);

- Dual training in the framework of accelerated teacher training on the basis of Higher
Education (on the example of the University of Leipzig in Saxony);

- Dual training models in higher education only partially meet the criteria of the expert
commission on science (Wissenschaftsrat 2013) [4].

At the same time, we should mention the "three-phase training", which is the basis of the
professional training of future teachers in the Federal Lands of Bavaria, Germany:
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The first phase of the teaching profession, depending on the types, has a term of 4-5 years
and consists of four internships (orientation, didactic, pedagogical, industrial). A student who
has completed the first phase is admitted to the first state exam. The student who successfully
passed it will receive a certificate and will be able to go to the second phase.

Of interest to us is the practice of this professional training in production (conducted at
school), which is mandatory in the professional training of future teachers.

First of all, orientation practice is the practice of a student at school before or after admission
to the University in terms of pre - university practice-the passage time is 6 months. Here the
student works with 1 student. He is monitored, taught lessons, talked to him, carried out
educational work, in short, has a close relationship with him.

Secondly, pedagogical practice is aimed at increasing the interest of the future teacher in the
profession - after the 1st or 2nd semester (the choice of time depends on the student's will), it
takes place during the holidays.

Thirdly, didactic practice (according to the method of teaching the discipline) - 1 day a week
(Wednesday of each week) for 1 semester, until the last semester (the student himself chooses
which semester to go).

Fourth, active pedagogical practice -160 hours-is approved by a special teacher from the
university teachers who supervise, support, advise, teach, monitor, evaluate the student's
practice, and a special mentor from the school.

Fifth, Industrial Practice - 8 weeks in the last semester-is a practice conducted at
extracurricular enterprises [5].

In the second phase, the student works at the school (two different schools) for two years.
Only after successfully passing the second state exam, a diploma confirming the qualifications
of a teacher is issued. Thus, in Germany, a teacher studies for at least 7 years to gain knowledge,
and the second phase of professional development of teachers is devoted entirely to improving
their practical skills. And this proves that Germany has introduced elements of dual training
into the process of professional training of future teachers. Passes the second state exam.
The composition of the commission includes teachers of the school, university teachers,
representatives of the Ministry, Department. In case of successful passing of the second exam,
the third phase is sent for advanced training.

In the third phase - lifelong continuing education - advanced training.

One of the features of the professional training of future teachers in the federal lands of
Bavaria, and the reason why we perceive it as elements of dual training, is the creation of A Center
for pedagogical education on the basis of the University. A representative of the local Federal
Ministry of Education is appointed as its leader. Its organizing body is the Executive Committee.
[t includes Deputy Deans, teachers, school teachers, and students. Their management functions
include advising students, managing the quality of education, managing projects, etc. The control
body of the center is an advisory council. Its composition consists of representatives of the
Bavarian government, local authorities in the field of Education, school councils, departments.
The subjects of their partnership are: students - Dean's office - management-rectorate.
Areas of partnership cooperation in the field of internal pedagogical education, cooperation
in management, business cooperation. We are interested in the management cooperation,
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where training courses and training of teachers from the Bavarian government, the Ministry
of Education, Education departments in the cities of Nuremberg, Fort, Erlangen or in an agreed
Association are organized. And in business cooperation, students undergo internships, create
projects, sponsor projects, and conduct a dialogue about the future of Education. Educational
and methodological publications are published, seminars, conferences are organized, etc. [6].

Also, the respondents to the survey conducted in educational institutions on the federal
land of Saxony deeply touched on the essence of the "dual teacher training program" - a model
of alternative education at the Leipzig University Education Center. He paid attention to its
advantages and disadvantages. Employers came to a common opinion that in a dual-orientation
position, the organizational and incentive function is a priority (the importance of the need to
consider the studentas a single person in interaction with all participants in the dual-orientation
learning process was noted).

Based on a comparative analysis of traditional and dual education in Germany and the
Republic of Kazakhstan, in the course of studying the discussed data on the introduction of
elements of dual education aimed at changing the ideological and functional-didactic structure
of the educational process in higher education institutions

In Kazakhstan, in modern conditions, the professional training of future teachers is associated
with the updated educational programs of schoolchildren.

Since the 2016-2017 academic year, the first grades of schools in Kazakhstan are studying on
the updated content of Education. This is one of the stages of the planned reforms proposed by
the Ministry of Education and science of the Republic of Kazakhstan. In the 2015-2016 academic
year, students study according to new training programs tested in 30 pilot schools. Based on the
principles of reforms in the education system, a gradual transition to a 12-year term of training
will be carried out.

Training of pedagogical personnel is carried out through the implementation of educational
programs offered by organizations of higher pedagogical education. The educational program
is a regulatory and managerial document, which, together with the Charter, serves as a basis
for licensing, certification, changing the parameters of budget financing and the introduction
of paid educational services in accordance with the needs and interests of students. Currently,
as a criterion for the quality of professional education, the demand of graduates in the labor
market is taken, in connection with which the training of Modern teachers requires the
creation of fundamentally new forms of Organization of the educational process. In this regard,
higher educational institutions carry out purposeful work to strengthen the practice-oriented
orientation of training. New forms of joint partnership will allow attracting employers to train
teachers at the stage of compiling educational programs. Educational programs are built on a
modular principle, taking into account the opinions of employers, the requirements of the labor
market and are focused on the final result. Educational programs should be created in order to
maximally prepare students for labor activities in the chosen specialty. The above innovations
contribute to the implementation of the principle of continuity of education in accordance with
international requirements [3, p. 153].
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Results and discussion

We have already shown that the problem of our research is due to the fact that the introduction
of elements of dual training in the training of future teachers in Kazakhstan is due to the
weakness of their practical-oriented training.

As indicated in the study of G. Utyupova, the period of study in Germany includes school
practice, passing exams and is eight semesters. According to the standard, sections 2 and 3 are
permitting the first state exam, the surrender of the English language, certified by a document
during your stay abroad, is not considered valid for the period of study. For training in the
specialty” primary school teacher”, the total volume of the student's academic load is 240 test
units, while theoretical training in Kazakhstan-129 credits of the Republic of Kazakhstan (206
credits ECTS); industrial practice (by Type) - 20 credits; the final state certification is 4 credits.
We see that the period of practice in Kazakhstan is small in size, there are many types of practice
according to the standard, but their relationship with each other is weak [3, p. 161].

In 2019, in the educational orientation embedded in the process of training a bolshak teacher
in Kazakhstan, 24 were allocated to the module of general education disciplines (ECTS), 36
to the module of professional disciplines, 144 to the module of special disciplines, and 21 to
practice (ECTS). This indicates that 60% of the total amount of training is allocated for special
disciplines, 9% for practice, 15% for professional disciplines, and 10% for general education
disciplines. This indicates that at present in Kazakhstan the number of practical subjects in the
training of future teachers has increased, industrial practice has increased by 4-5%.

However, the modular design of the educational program in the Kazakh Pedagogical University
does not yet imply the possibility of freedom of choice for the student, when compiling the
program, the opinion of the employer is taken into account by including them in the Working
Group.

Drawing up a program at a German university in a block-modular way allows you to promptly
take into account the needs of the student, employer, labor market. Subjects common to all
qualifications are combined into a single modular pool forall faculties. The studentindependently
draws up an individual (non-linear) curriculum for each semester. Educational choices are
made on the basis of students ' study of the list of all educational activities at said University
(Vorlesungsverzeichnis). At a German university, the student can choose a combination that is
made up of several specialties, depending on their professional future or perspective. At the
University of Germany, the student actively selects modern educational technologies (project,
case studies, modular training, educational rating, distance learning using new information
technologies) [7, p. 163].

Thus, the identification of the elements of dual training, reflected in the professional training
of future teachers in Germany and Kazakhstan, allowed us to draw the following conclusions:

- The similarity of the requirements and justifications of Kazakhstan and Germany in the
basic requirements for the professional training of future teachers (competitiveness, demand
of a specialist in the domestic and world labor market, etc.) to the competence of future
specialists (knowledge, business, skills, professional personal qualities), regulatory and legal
documents (state standards, educational programs, standard curriculum, etc.), educational and
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methodological support (curriculum, curricula, in the structural content of teaching aids, etc.),
similarities were manifested;

- In Kazakhstan, future teachers are considered to have the right to work in educational
organizations after 4-year, 3-year (post-college) training at universities. After studying in
Germany for at least 6-7 years, of which 4 years are at universities, 2 years are internships, and
only then are they admitted to the state exam and receive a diploma. The do element here is his
practical internship under a school teacher for two years;

- In Kazakhstan, admission to the state exam is allowed by order of the head of the specified
educational institution on the basis of university academic achievements, in Germany
admission to the second important decisive state exam is allowed after the characteristics and
recommendations of the employer;

- In Kazakhstan, pedagogy and psychology are taught before practice, and in Germany,
in the second phase of teacher training, at the internship level of practical training at school,
curricula, programs and teaching content are deepened to get acquainted with the psychology
of the child's personality, with various aspects of pedagogical technologies, conflict resolution
teaching, personality-oriented training and education;

- In the system of training future teachers in Kazakhstan, the emphasis is on theoretical
training, and the practical part looks weak. Not to mention the second phase of professional
training of future teachers in Germany (two years of internship at school), there are differences
in practice in the preparation of the first phase (ten of Higher Education): Pre-University
pedagogical practice; pedagogical practice with 1 day attendance per week during the semester,
pedagogical practices during vacation time, etc.;

- In Kazakhstan, employers began not only to be included in the group of developers of
educational programs, but also to involve them in the training process, in conducting classes,
in the composition of the State Examination Committee, and in Germany this direction is
systematically formed, in particular, employers participate in the development of legislative and
regulatory documents for the process of training future specialists; feedback from employers
and the needs of the labor market are monitored, departments necessarily take into account the
requirements of employers when compiling modular training programs;

- In Kazakhstan, the pedagogical practice of future specialists at school is supervised by
methodologists from the Faculty of the University, in Germany, methodologists of the University
and additional mentors from school teachers are appointed to lead the pedagogical practice of
students, etc.

Conclusion

In conclusion, the conclusions reached during the study of the development of dual training
in professional education in Germany and Kazakhstan allowed us to develop scientific and
methodological recommendations on the use of elements of dual training in the process of
professional training of future teachers in higher pedagogical education.

1) Organization of pedagogical practices during the holidays, etc.

2) drawing up a psychological and pedagogical map developed jointly with teachers of higher
educational institutions and colleges who accompany the student (class), student (group) in the
educational process;
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3) cooperation of schools, colleges and universities in the design of scientific research (trilingualism,
digitalization, self-knowledge, etc.);

4) conducting and improving scientific and practical events (educational and methodological
complexes, teaching aids, textbooks, conferences, seminars, etc.) in the direction of "University Day at
school"," school day at University"," School-College-University", etc.

5) creation of Centers for the organization of professional pedagogical education in higher pedagogical
educational institutions, supervised and maintained by a representative of the ministry.

Thus, in the implementation of the main tasks of the elements of dual training in higher pedagogical
education, teachers, students and students, schools, colleges, universities work together. And this will
contribute to the growth of professional interest, professional determination, and practical skills of

future teachers.
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A.A.CmaHnoBa!, K.H.Capni6ekoBal, 3.A.AliTeHoBa!, JK.T.Capsi6ekoBa?, C.Kommmo6eToBa®
M.X. [lyramu amsindarsl Tapas yHusepcumemi, Tapas, Kazakcman
epxaH ma3sa amvbiHdarbl Xaavikapaavlk Tapa3 HHHosayusiibik uHcmumymeol, Tapas, KazakcmaH
211 M d X Tt U Tt
SAcmana Xanwvikapaawik yHugepcumemi, Acmawna, Kazakcman

Jyanb/i OKbITY HeTi3iHJe 60JIallaK NeJarorrapAbl Kociou AasipJiayAblH, MaHbI3bI
(Tepmanus meH KaszakcraH Taxipu6éeci)

Angarna. Makanana [epMaHUAHBIH Ayasibi 6iJliM 6epy »kyHeciHae 6oJamiak MyFaaiMaepi Kociou
JlasipJay/ibly Yl Ke3eHJiK MaceJieci KapacThipbliaabl. CoHal-aK enimiz/ieri 6osamak MyraaiMaepai
Kocibu gasipJsiay »kyHeciHe caJibICThIpMaJibl Taslfay »Kyprisiiefi. OcbIlFaH cylieHe OTBIpBIN, GoJalIakK
MyfFasiMAep/i AaspJiayAblH HEMIC )KyHeCiHJIeT] eKi XKaKTbhIJIbIK MO/ eJbJepi xKoHe OHbIH epeKIIeNiKTepi
aHbIKTaAabl. KasakcTaHgarbl Kocibu 6ijiM 6epy »kydeciHZe Ayasibjii OKbITY 3JIEMEHTTepiH eHri3y
MaceJieci KapacThlpbLia/ibl. [epMaHUsIaFbI 60J1allIaK MyFaTiM/iepAi lasgpJiay »KyheciHaeri 1yaabAblIbIK
Mo/leJliH 3epaesiey HeriziHge KasakcTaHgaFbl )KOFaphl IleJaroTUKaJbIK 6i/1iM 6epy mpolieciHe Ayasib/bl
OKBITY 3JIeMEeHTTEepPiH eHri3y 60MbIHILIA FBLIBIMU-9/liCTEMEIIK YChIHbICTAp Gepineni.

3epTTey 6apricbiHAa ['epMaHuajaFrsl 6oalaK MyFaaiMaepAi Kaciou gaspJay yAepiciH TaajaablkK,.
BipiHwi epekiiesiri, oHbIH HOPMaTHUBTIK Ky)KaTTapblHa cyHeHe OTbIpPbIN, 6oJjallaK MyFajaiMzepai
KaCibU Jasipjiay MaMaHAbIKTap OOUbIHIIA eMec, TypJ/iepi O0WbIHIIA XKy3ere achblpbliajibl. Mbicabl, 6
TUNTI MyFaJliMAepAi fasgpJay Maceseci KepceTiazi.

Conpait-ak, l'epmanus MeH KasakcTanza A3CTypJi KoHe Ayaib/li OKbITYFa CajlbICThIpMasibl TajlAay
XKYprisingi, coHgan-aK »Kofapbl OKYy OpbIHAApbiHAA 6ijiM 6Gepy MpoleciHiH He0JOTUSIBIK KIHE
OYHKIMOHANABIK-AUAAKTHKABIK, KypPbIbIMbIH 63repTyre OaFbITTa/IFaH JAyasb/i OKbITY 3JIEMEHTTEPIH
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A.Smanova, K.Sarybekova, E. Aitenova, Zh. Sarybekova, S. Koshimbetova

eHTi3y Typanbl JAepekTep 3epaenenfi. Ocbunaiiia, [epmanus meH KazakcraHaarbl 6oJialiak
MYFaliMAep/liH, Kacibu AadbIHJBIFbIHJAA KOPiHIC TanKaH AyasJbli OKbITY 3JIeMEHTTepiH aHbIKTal
OTBIPbII, KOPBITBIH/[bI KacayFa MYMKiH/IiK 6ep/i.

TyiiH ce3aep: Ayasb/i OKbITY, OoJalllaK, MyFaliMAep, YHUBEPCUTET, KOCINTIK MpaKTHKa, KOCINTiK
OKBITY, MEKTEI, IPAaKTHUKA, CTYAEHT, OKbITYLIbLIAD, 6aFaapamMa, Kazakcras, lepMaHus, 0Ky xocnaphl,
6is1iM 6epy.

A.A. Cmanoga'!, K.H.Capsi6ekoral, 3.A.AliteHoBa’, XK.T.Capsi6ekoBa?, C.KomumGeToBa3
Tapasckutl ynusepcumem umenu M.X./lyramu, Tapas, KazaxcmaH
“MedcdyHapoonblii Tapasckutl uHHO8AYUOHHbIU uHcmumym umeHu Lllepxana Mypmasul, Tapas, Kasaxcmau
3MeocdyHapoonulii yHueepcumem AcmaHa, Acmaua, Kazaxcmau

3HavyeHue npodeccuoHaTbHOM MOJATrOTOBKH GYAYIIMX NeJaroros Ha OCHOBe JyaJIbHOI0
o6y4deHus (onbIT lepmanuu u KazaxcraHa)

AHHOTanus. B ctaTbe paccMaTpuBaeTcsl TpexaTamnHas npo6JiemMa npodeccuoHalbHON MOTOTOBKHU
OyaylMx y4yuTesJell B cucTeMe JAyaJbHOTo o6pasoBaHus [epMmanHuu. Takxke 6yaeT MNpoBejieH
CpPaBHUTEJIbHBIN aHaJU3 CUCTEMBI ITpodecCHOHATbHON NOATOTOBKU OyAyIIUX yuHTe el B cTpaHe. Ha
OCHOBE 3TOT0 ObLJIM BbISIBJIEHBI MO/IeJIM IBOMCTBEHHOCTH B HEMEIIKOM CHCTeMe MOATOTOBKU OYAYILINX
yuuTesiell U ee 0c06eHHOCTU. PaccMaTpuBaeTcsi BONPOC BHEJPEHHS 3JIEMEHTOB JIyaJlbHOI'0 06y4eHUs
B cucTeMe nmpodeccuoHaIbHOr0 06pa3oBaHus KazaxcraHa. Ha ocHOBe M3y4yeHUs1 MOJeJIv AyaJlbHOCTHU B
CHUCTEME MOJITOTOBKHU OYAyIIUX yuuTe el B [epMaHUU Jal0TC HAYYHO-MeTOAMYeCKe PEKOMEeH/JalluU
110 BHEJIPEHUIO 3JIEMEHTOB JyaJbHOTO 00yUeHHUs B IPOLeCC BhICILIETO NeJJar0ruieckoro o6pa3oBaHUs
B KasaxcTaHe.

B xope vcciefoBaHUsl Mbl NpOaHaJAU3HWPOBaAIU NpolLecc NpodpecCHOHaNbHON NOATOTOBKU OyAyIIUX
yuauTesieit B [epmanuu. [lepBasi 0c06GEHHOCTD, UCXO/s M3 €€ HOPMATUBHBIX IOKYMEHTOB, 3aKJIIOUAETCA B
TOM, UTO IpodeccCOoHaNbHAs MOrOTOBKA OYAYILUX VYU TEeN OCYLIeCTBISETCS He [0 CIELUATbHOCTSM,
a no BuaaM. Hanpumep, 6b11a moka3aHa Npo6JieMa MoArOTOBKY yYUTeEJed 6-ro TUma.

Bbla1 mpoBe/ieH CpaBHUTENbHBIM aHaNW3 TPAJULUOHHOTO U JyaJbHOro 00ydyeHUs B [epMaHUU
u KazaxcraHe, a Takke U3ydeHbl JJAHHbIE O BHEJPEHHUH B BYy3aX 3JIEMEHTOB /JyaJbHOTO OOy4YeHUs,
HalpaBJIeHHbIX Ha MU3MEHeHUE HJIe0J0TUYeCKON WU (PYHKIHUOHAJbHO-AUAAKTUYECKON CTPYKTYPhI
06pa3oBaTeJIbHOTO poljecca. TAKMM 06pa3oM, 3TO IO3BOJIKJIO C/IE/IATh BHIBObI, OIIPEAE/UB 3JIEMEHThI
JlyaJIbHOT'0 06y4eHUsl, OTpaXKeHHbIe B NTpodecCUOHATbHOM NOAT0TOBKE OyAyIIUX yuuTe el B [epMaHuu
u KazaxcTaHe.

KioueBble c0Ba: AyaibHoe obOydyeHUe, OYAyIHEe YYWUTeJs, YHUBEPCUTET, NpodeccruoHalbHas
NpaKTHUKa, MpodeCcCUOHATIbLHOE 00y4YeHHUe, IKO0JIa, MPAaKTHUKA, CTY/eHT, MPeroJaBaTe/y, IporpaMmma,
KazaxcraHn, 'epmMaHus, y4e6HbIN MJIaH, 06pa3oBaHUe.
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The importance of professional training of future teachers on the basis of dual training
(experience of Germany and Kazakhstan)
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