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Abstract. The sustained technological development has urged fostering social
skills such as critical thinking, creativity, communication, and collaboration for a
person's success in a media-driven environment. The proliferation of those skills
has been the aim of education contexts worldwide, particularly in Kazakhstan.
Ourresearch aims to study didactic scenarios for mastering 4Cs (communication,
collaboration, critical thinking, and creativity) skills in classrooms by acquiring
integrated language and media literacy. It attempts to understand how best to
integrate these notions into the daily classroom so that Kazakh students can
confidently communicate their ideas and adequately interact with their external
stakeholders. Results showed that suggested didactic strategies can support
the development of language learners' abilities to think critically, communicate
creatively and collaborate adequately in global information space. The results of
the study suggest that global mediatisation of society gives input in the positive
dynamics of socialisation of youth in a media-saturated environment when the
4C skills are mastered through language and media-integrated literacy, where
mediamaterialsare used asamodern authentic, informative source ofimmersion
in the language environment. The study found that students have significantly
improved their ability to read and interpret specific texts, view media critically,
examine sources of information, and communicate their opinions and ideas using
various multimedia tools. The study also provides practical recommendations
for educators who want to enhance students' critical communication skills by
implementing media literacy instruction.
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Integrated language and media literacy education to enhance Kazakh students’ 4Cs skills

Introduction

The ever-growing need for effective communication and social skills in a media-saturated
world has created a massive demand for new methods and resources for language learning
and teaching (LLT). The distortion of the media space by propaganda, fake information, digital
aggression, and information overload has prompted society for specialists with a critical eye on
ongoing global trends and challenges able to critically and safely interact with media materials,
determine their spheres of interests, and produce their content for success and advancement in
employment. Thus, the demand for an appropriate teaching methodology is as strong as ever.
The education system is rethinking its goals and incorporating an increasingly wide range of
market-driven skills into educational programs. Schools worldwide are transitioning from the
traditional orientation towards the learning environment that integrates subject knowledge,
skills, expertise, and support systems to master modern key competencies/skills that students
need to succeed in work, life, and citizenship.

The Partnership for 21st Century Learning introduced the concept of the 4Cs skills
(communication, collaboration, critical thinking, and creativity) as an attempt to improve
education outcomes to prepare students for the demands of 21st-century life and workplace
environments in the global digitalised world:

Global warming, immigration reform, pandemic diseases, and financial meltdowns ... today’s
students must be prepared to solve these challenges. ... There has been a rapid increase in jobs
involving non-routine, analytic, and interactive communication skills. Today’s job market
requires critical thinking and the ability to interact with people from many linguistic and cultural
backgrounds [1].

Several research studies have been conducted on integrating the 4Cs skills in EFL contexts.
The studies focusing on the effectiveness of the presentation of integrated skills revealed that
if it is managed well, integrated skills teaching effectively improves students' language literacy
and communication skills [2-3]. Studies focusing on learners' and teachers' attitudes showed
that the integrated skills approach supports learners and teachers [4-5]. As the purpose of
our study is to reflect on pedagogical strategies that might introduce the ‘Four Cs’ skills into
language teaching, some practices in incorporating 4C'’s skills through communicative tasks are
suggested to ensure the effective integration of these skills in language teaching and learning
environments.

While having 4Cs as an isolated tool, students may face specific difficulties discussing the
given classroom tasks. For instance, creativity today requires adaptability and teamwork, so
collaboration and communication skills are a must to master. Designing practical thinking is
critical and creative, as well as generating and evaluating ideas. Integrating the 4Cs skills as one
unit into a language teaching/learning environment through collaborative tasks encourages
students to access, analyse, evaluate and create various learning materials and resources, for
instance, delivering talk shows, analysing movies, writing argumentative essays, etc.

Alongside the 4Cs skills, the Partnership for 21st Century Skills initiated media literacy (ML)
as another vital skill for present-day students to live and work successfully. Prior research on ML
has identified its valued outcomes for society and the need for incorporating it into education to
increase students' awareness of media content and develop their skills in recognising, resisting,
and responding to fake news and disinformation. Several studies suggest that education is the
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first factor in addressing this disparity in media use. Media literate specialists become intelligent
consumers of products and information by comprehending and identifying the influence
and meaning behind media messages [6-10]. The integration of LTL and ML education goes
naturally and spontaneously, expanding the concept of ‘message’ from interpreting to creating
and communicating one’s message in various forms [10, p. 62]. ML empowers people to be
critical thinkers, effective communicators and active citizens with mass-mediated information
in social, economic and political processes [11]. Thus, introducing the 21st-century skill sets
(4Cs and ML) has made a fundamental change in the aims of education by keeping all learners
involved in the learning process and supporting their personal growth.

Despite these valuable pedagogical initiatives to satisfy language learning needs and
students' personal growth, no previous studies have incorporated ML into language course
syllabi to foster 4Cs skills. The novelty of researching the adjustment of ML in English language
learning to reinforce 21st-century learning skills forms the motivation for this study. There is a
need for some pedagogical decisions that equip language instructors with modes of designing
language teaching instructions (LTI) to encourage language learners (LL) to critically assess
the trustworthiness of the information and creatively communicate their perspectives on the
subject matter. Thus, our research aims to study didactic scenarios for mastering 4Cs skills
by acquiring integrated language and media literacy (ILML). It attempts to understand how
best to integrate these notions into daily classrooms so that Kazakh students can confidently
communicate their ideas and adequately interact with their external stakeholders. It also aims
to analyse students’ satisfaction with the proposed model. To make this possible, we need to
explore some key questions:

1 What didactic framework masters students’ 4Cs skills in integrated language and media
classrooms?

2 What are students' perceptions on mastering their 4C skills with the Integrated Language
and Media Literacy framework?

Both 4C skills and ML initiatives are in their infancy in Kazakhstan, although they have been a
part of education for several decades in most developed countries. So, pedagogical solutions are
needed to equip Kazakh teachers with the relevant teaching tools to address this learning gap.
The increasing role of media in consuming and producing new knowledge urges introducing
media education in higher schools and designing a sufficiently 'critical' pedagogy to implement
it. Using the media content critically, creatively, and collaboratively in LTL trains specialists who
can critically assess current global trends and challenges in the media-saturated world. Thus,
streamlining Kazakh students’ 4C skills through bridging LLT and ML education to enhance
their socialisation is justified.

Literature review

Implementing the 4Cs in the classroom effectively has been a discussion among educators
for years. There is a general agreement among scholars and practitioners that 21st-century
skills should be integrated into education in addition to the core subject areas such as reading,
writing, mathematics, and knowledge of other fields [3-5, 12-13]. Discussions in these works
have included the proliferation of the 4 Cs skills effectively to LLT through activities for:
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- critical thinking to develop learners' ability to analyse and evaluate evidence, arguments,
claims and beliefs using appropriate types of reasoning, make decisions, solve problems and act
as appropriate, etc.;

- communication to promote the ability to synthesise and transmitideas effectively in spoken,
written and nonverbal forms in a variety of contexts; communicate effectively in multilingual
and multicultural environments, etc.;

- collaboration to enhance the ability to work effectively and respectfully with diverse groups,
show flexibility and willingness to be helpful to accomplish common goals, make compromises,
if needed, assume shared responsibility for cooperative work and value others’ contributions,
etc,;

- creativity to intensify the ability to demonstrate originality in work while being realistic
about the limits of new ideas; act on creative ideas to make tangible and helpful contributions;
create, adapt and re-share materials with valuable, innovative ideas, etc.

The integration of the 4Cs into language classroom activities transforms teaching and
learning. This approach creates opportunities for students to learn in an environment that
caters to their individual needs and abilities, supporting their personal growth in the face of an
ever-changing social life and global workforce. It also builds knowledge, enhances socialisation,
improves communities, and opens new occupational opportunities.

The potential of applications of ML in education has also been explored as a tool for:

- mastering skills to delineate 'reliable’ from "unreliable' content [11, 14];

- maintaining identities and constructing discourse and community [15-16];

- inoculating students against the harmful effects of media [7, 17];

- exploring the fluid nature of meaning in media texts [18-19]; and

- manipulating, creating, or communicating their content in a target language [20-21].

Media discourse in language education can facilitate the development of a critical stance
towards linguistic prescription, prejudice, and ideologies [22, p.19]. Thus, educators should be
equipped with specific skills to design appropriate media-oriented instructions encouraging
students to have safe access, clear understanding, and thoughtful analyses of media messages
before communicating their content in a target language.

With the advancement of communication and information technologies, the definition of
literacy has evolved from “the mastery of reading and writing printed texts” to “the engagement
with various forms of visual, aural, and digital multimodal texts” [23]. ML has been defined
variously at different times. However, it is commonly understood as a set of skills that enable
people to browse, access, analyse, and evaluate images, sounds, and messages and create new
ones in spoken and written communication. The European Union Commission views the ML
skill as the ability to access the media, understand and critically evaluate its different aspects
and content and create communications in various contexts [32]. Buckingham states that ML is
the knowledge, skills, and competencies essential to use and interpret media content [7, p. 5].
Potter interprets ML as a set of perspectives individuals use to analyse the meaning of media
messages and believes that individuals cannot participate adequately in public life without
mindful and critical media consumption and contribution to the public discourse [16, p.29].
ML seeks to offer media consumers the ability to understand the role of media in society and
develop practical skills of inquiry and self-expression necessary for all citizens [18, p. 166]. As
part of our study, we view ML as a set of skills to decode media messages, assess the influence
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of those messages on thoughts, feelings, and behaviours, and create and communicate media
thoughtfully and conscientiously using all forms of communication.

It is widely accepted that people cannot possess communication, critical thinking, and
creativity skills unless they acknowledge their lack of knowledge in media and desire to
learn more. Scholars and documents agree that developing students' 4C skills through media
consumption increases their awareness and understanding of current and future events.
Therefore, we argue that providing learners with the ability to consume and communicate
media content critically, responsibly, creatively, and collaboratively is essential for engaging and
meaningful learning experiences.

Method

Integrated Language and Media Literacy Education to enhance Kazakh students’ 4Cs skills

One way to ensure meaningful engagement in learning is Inquiry-Based Learning (IBL). IBL
focuses on anticipating opportunities in a variety of student responses, providing pedagogically
relevant explanations that link the subject content to students' thinking, as well as on a deep,
structured reflection of the teacher's work and the reaction to the students' thinking [24].
Teachers can provide authentic learning experiences with the IBL approach by emphasising
active thinking when students develop evidence-based explanations and connect explanations
to existing knowledge to construct new knowledge [25]. For Pedaste et al.,, the structural
component of IBL allows students to understand a new concept by linking it with existing
knowledge instead of rote memorisation [26]. IBL has been defined variously at different times
and in different places as:

- a process of knowledge-seeking behaviour [27, p. 2];

- a strategy adopted by students in the learning process by analogy with professional
scientists to create new specific knowledge [28, p. 907];

- a means of constructing knowledge through collaborative and communicative processes
[29, p.21];

- a problem-solving process due to five foundational issues (questioning, exploration,
assimilation, inference, and reflection) (Callison & Baker, 2014);

- a process of testing a proposed hypothesis and evaluating the results of relevant experiments or
observations [26, p. 54];

- a process of searching for supporting evidence and offering explanations of natural
phenomena [31, p. 20].

Thus, IBL can be defined as a question-driven learning process where students are actively
involved in acquiring personal experience through inquiry and constructing new knowledge. At
the same time, teachers facilitate and guide this learning process.

From the perspectives of our research, the IBL approach would be the best fit for our goals
because it aligns with the English course learning outcomes and social demands to train students
for 21st-century life and workplace environments. This approach encourages and guides the
students to question their thoughts, feelings, or actions, explore the information, develop and test
hypotheses, construct new knowledge, and reflect on their findings through creative collaboration
and critical communication (Table 1). Therefore, the IBL is the foundation for the pedagogical
framework integrating language and media literacy (ILML) to streamline students’ 4C skills.
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Table 1
Inquiry-based learning steps

Steps Functions

Questioning To engage learners in inquiry by arousing their curiosity,
establishing foundational knowledge, and exploring intriguing
topics for preliminary research.

Exploration To engage learners in discovering something new, one may explore
unexplored territories and take risks.

Developing To engage learners to promote deep learning, request learners to
find, evaluate, and use information.

Constructing To engage learners in constructing new knowledge and sharing
their findings

Reflection To engage learners in carefully reflecting upon a situation,

experience or event, to gain a deeper understanding of it and think
how it has contributed to the outcome.

As a student-driven, inquiry-based learning, our framework addresses the integration process
of language and media literacy to foster LL's 4C skills during the subsequent phases of the LTL
process. The IBL was employed as an umbrella for various educational approaches, characterised
by their differing emphasis on the five-staged ‘inquiry’ activities mentioned above, including
task-based, problem-based, project-based, inquiry-based instructions, and other student-centred
approaches to language acquisition. It will ensure minimum teacher intervention and enhance
students' aspiration for active learning and academic achievement (Table 2).

The IBL process starts with orientation, flows through conceptualisation to investigation,
and ends with conclusion and discussion through various activities. [26, p. 54]. In terms of our
research, in the Orientation and Conceptualisation phases of the inquiry learning process (which
includes activities for browsing and accessing messages, ex., identifying who created this message,
understanding the creative techniques used to attract one’s attention, etc.), students are called to
gather information on a research question, take notes and build hypotheses and questions they
want to analyse during the investigation phase (which includes activities analysing, evaluating,
etc. analysing how different people might understand the message, identifying lifestyles, values,
and viewpoints represented in or omitted from the message). Students search for answers to
questions - collect specific data, construct and analyse evidence-based arguments to check
whether a hypothesis is correct. In the Conclusion phase, the students learn to recognise
alternative explanations and construct scientific explanations linking their hypotheses with the
evidence collected during the investigation phase. Further, at the Discussion (which includes
activities for creating, reflecting, and acting, e.g., understanding why the message is sent),
students reflect on their learning processes and outcomes by communicating their arguments
and comparing them with other students’ arguments. These activities seek to engage students
in their learning in meaningful ways for their lives and work. Activities focus on students using
the authentic target language to complete tasks with creativity, collaboration, critical thinking
and communication. An integrated learning environment in the classroom would stimulate
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learners’ progress in practising vocabulary, grammar, and pronunciation and mastering
speaking, reading, writing and listening skills. Learners’ comprehension is widely affected by
the application of authentic language through media in various formats (audio, visual, print),
where lexical elements and metadiscoursal items are shaped. Through carefully considered
assignments for selected readings, interviews, and video lectures, students will learn what
questions to ask and how to analyse and interpret messages they receive through the media
each day. They will also get acquainted with and use everyday vocabulary to help you consume
and understand modern media language. There are several ways to make media materials
useful for students of different levels, such as selecting interesting materials to encourage them
in reading/listening. Prior experience showed that students involved in reading/listening
would skip some complex expressions in the text. Despite the complexity of the texts, the task
should suit the level of students; this is more important than the difficulty of the text. The key
to success in LTL is the student’s involvement in pre-activity and while-activity preparation
techniques, in the selection of materials and in carefully designing the tasks.

Table 2
Integrated Language and Media Literacy Framework

Learning Training Critical Thinkers, Effective Communicators & Active Citizens
Objectives
Learning Inquiry-Based Learning
Approach Questioning | Exploring | Adjustment | Assumption | Reflection
Instructions | Task-Based | Problem-Based | Project-Based | Contend-Based
Inquiry Orientation Conceptualisation Investigation Conclusion Discussion
learning
phases
Skills Critical Thinking Communication Creativity Collaboration °
=
5 | Abilities To develop To promote the To intensify To enhance the 5
= learners' ability ability to synthesise | the ability to ability to work if
§ to analyse and and transmit demonstrate effectively and S
o evaluate evidence, |ideas effectively in | originality in respectfully with g
s arguments, claims, | spoken, written and | work while being diverse groups, 'g
‘I" and beliefs using nonverbal contexts, | realistic about the | show flexibility hn
e appropriate communicate limits of new ideas; | and willingness &
3 reasoning, make effectively in act on creative to be helpful S
5 decisions, solve multilingual and ideas to make to accomplish S
problems, act multicultural tangible and helpful | common =
appropriately, etc. | environments, etc. | contributions; goals, make
create, adapt and compromises,
re-share materials | assume shared
with innovative and | responsibility for
valuable ideas, etc cooperative work,
value others’
contributions,
etc.
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Subskills Language Units (Vocabulary, Grammar& Pronunciation)
Language Skills (Reading, Listening, Writing, Speaking)

Activities Article Critique  Annotation Case Study Analysis  Blogging
E-Forums Peer Review Philosophical Talks  Podcast
Problem-Solving Project Work Subway Walk Survey

Resources Audio & visual materials Print materials Multimedia apps

Learning « assess the credibility of information from different sources,

outcomes e communicate accurately, clearly and creatively using different forms of media,

« encourage students to compare different perspectives in media texts,

 engage students in research and critical investigations,

« foster students’ collaborative autonomous learning abilities,

 master students’ proficiency in communicating and disseminating their thoughts
and ideas,

« recognise values and points of view embedded in the plot,

« stimulate students’ interest in a wide range of global and local issues,

« encourage students to communicate and defend their arguments, and

« Foster students’ responding appropriately to critical comments from peers, etc.

Participants

This study was conducted with the second-year Library studies and History graduate
students at al-Farabi Kazakh National University in Almaty. The quasi-experiments, interviews
with students and classroom observation were used in this study. Sixty-eight students were
involved in the research in control groups (CG) and treatment groups (TG) using the purposive
sampling method as research subjects. Library studies groups (twenty-one) were determined as
the control groups, and History groups (forty-seven) were determined as the treatment groups.
The selection of a History major as the treatment group was based on the fact that the students
were more active in the session of questioning and answering (Q & A) and discussion during
learning in the fall semester of the 2023-2024 academic year before the experiment. In addition,
the academic performance of the History groups was lower, and the authors set themselves to
raise the level of students’ 4Cs proficiency experimentally. During the experiment, the TG tested
the application of 4Cs to ILML, whereas the CG was provided with conventional learning.

Results

The pedagogical principles for designing a research treatment are based on IBL and are
focused on incorporating the ML to LLT to develop Kazakh students’ 4C skills. The treatment
aims to create an educational environment to apply and develop critical thinking, creativity,
communication and collaboration skills through integrating language and media literacy
competencies. The treatment investigated the effectiveness of the ILML model in language
classrooms by measuring 4Cs proficiency pre-test and post-test and conducting a questionnaire,
interviews, and panel discussions with students. PhD professors from the same department
with more than ten years of English teaching experience were involved in assessing the test
validity. During the experiment, the TG tested a pilot project for applying 4Cs to language
learning through media, whereas the CG was provided with the application of conventional
learning. Various learning tasks were designed for collaboration in language classrooms.
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At the beginning of the treatment, all students from the control and treatment groups were
given a pre-experiment task to diagnose their capacity for communication, collaboration,
creativity and critical thinking. The 4Cs skills were measured using validated social interaction
instruments for cooperation.

Pre-test Activity Sample for Treatment & Control Groups.

In groups of three to four, study the given graphs on the obesity prevalence among youth
aged 2-17 years by sex and age from 2015 to 2019. Work out jointly the meaning of the given
materials by talking about them, and then write out their negotiated understanding as accurately,
appropriately and coherently as possible. The report with your findings will be recommended for
posting on the school'’s Instagram page.

Task accomplishment results suggested that students encounter some problems. Besides
the linguistic issues such as lexical choice, the best syntactic structure, etc., these problems
include generating common ideas, involvement of other peers in a team discussion, evaluating
one's assumptions and judgments, accepting others’ ideas, showing tolerance to differences in
the cognitive ability of others, thinking critically and creatively.

[ am creating a Message Activity Sample for Treatment Groups during the experiment.

Introduction: Analyse two media messages on the same topic and create a presentation board,
hypercard stack or video that analyses the messages using the five critical questions. Post your
presentation on social media and determine your followers’ feedback.

Instructions to complete the activity:

- Select two media messages on the same topic and analyse them with Five Critical Questions.

- Find an audio track image or draw yourself something to represent visually or/ audially each
of the messages you select.

- Write paragraphs responding to Five Critical Questions. Analyse each message. Provide your
statements with reasonable arguments.

- Arrange these short paragraphs around your images. Write a headline for each paragraph.

- Create a presentation board, HyperCard stack, poster, or video to display your analysis findings.

- Post your presentation on social media.

- Figure out your followers’ feedback about your presentation. To what extent do you agree
with this feedback?

By the end of the experiment, both groups were given a post-experiment case study analysis
task. This part of the experiment aimed to determine how the treatment affected students’
communication and social skills enhancement.

Post-Experimental mple for Treatmen ntrol Gr

Introduction: The Sustainable Development Goals (SDGs) are global goals for fair and
sustainable health at every level, from planetary biosphere to local community. The aim is to end
poverty, protect the planet and ensure that all people enjoy peace and prosperity, now and in the
future.

Growing points: There is an increasing understanding that sustainable development needs
a paradigm shift in understanding the interaction between the real economy and quality of life.
Changing our current model would have many social, environmental and economic benefits.

Instructions to complete activity: Work in groups of three to four. As part of a unit on
community development, communicate with a Peace Corps volunteer, community activist, or local
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leader who is fluent in the target language and has fieldwork experience. Exchange information
related to the work/projects on the UN Sustainable Development Agenda being undertaken locally
and in the country of the respondent’s origin. Areas of focus may include agriculture, business,
education, health, and the environment. Analyse and describe how science and engineering involve
creative processes, including generating and testing ideas, making observations, and formulating
explanations of new advances brought to life by the Agenda. Post your findings on the school's
Instagram page and call your followers for comments.

Table 3 illustrates the data of the pre-test and post-test results in CG and TG, the results of an
oral survey, and the results of the case-based exam. Students are assigned a practical problem
that must be solved by applying knowledge from the course material.

The preliminary test results are indicated by x, and the post-test results are indicated by y.
The difference between students' grades is d = y — x. Results for media analysis are indicated
by z and grades for problem-solving are indicated by k. The average scores for the group are
calculated using the following formulas:

:ZX,-/n;y:Z'yi/n;:Z'Z,-/n;k:Zk,-/n,

where X is the arithmetic average according to the presented indicators,

n is the number of students in the group.

Table 3
Pre-test and Post-test Results in Control Groups (CG) and Treatment Groups (TG)
Pre- experiment test Post-experiment test
Sections Critical Collabo- | Commu- Creativity | Critical Collabo- Commu- Creativity
thinking | ration nication thinking | ration nication
Points 100 100 100 100 100 100 100 100
CG(68) |58 57 65 59 63(+5) |63 (+6) 71 (+6) 62(+3)
TG (71) |55 50 58 55 78 (+23) |73 (23) 79 (+21) |77 (+22)

Task accomplishment results suggested that students from TG encounter fewer problems
than students from CG. There were slight improvements in the academic performance of CG
students. They still had problems in social interactions and soft skills like problem-solving,
creativity, and linguistic problems. The results of TG students were quite optimistic. Students
were able to demonstrate their capacities to (1) generate and communicate ideas and give input
in team meetings, conversations and interactions with their external stakeholders, (2) evaluate
their assumptions and judgments, accept the goals of a group and evaluate overall results, (3)
cultivate increased cooperation in a group to solve specific problems, (4) improve their tolerance
to the difference in the cognitive ability of others, (5) seek to think critically and creatively. The
results of the post-experiment task are presented in graph 1. The ability to make appropriate
critical decisions and judgments (critical thinking) was improved from 55 to 78, a +23 score.
The ability to work together to achieve a common goal or to solve a problem (collaboration)
was improved from 50 to 73 (+23). The ability to generate, transmit, explain and negotiate
information (communication) was improved from 58 to 79, a +21 score. The ability to think

JLH. 'ymusnee amvindarsl Eypasus yaimmoik yHusepcumeminiy XABAPIBICHI.
Iledazozuka. [Icuxonozus. dieymemmany cepusicol
ISSN: 2616-6895. eISSN: 2663-2497

N23(148)/ 2024 47



PK. Yelubayeva, G.O. Berkinbayeva, A. Kh. Khamidova, G.K. Kulzhanbekova, S.T. Kudyarova

unconventionally to create new products and solutions to problems (creativity) was improved
from 55 to 77 (+22). The pre-and post-test results in CG and TG are given in Table 2.

Following the 4Cs proficiency test, the students were given a questionnaire with multiple
choice answers (Strongly Agree / Agree / Neutral / Disagree / Strongly Disagree) to determine
their attitudes towards Integrated Language and Media Literacy Education (ILMLD). The
questionnaire results are given in Figure 1. The questionnaire contained four statements:

e [LMLD increases students’ interest in learning English.

e ILMLD practice involves mastering four skills (reading, listening, writing, and speaking)

e ILMLD makes English content more meaningful and flexible.

e Media products master critical awareness and creative communication.

Figure 1. Rationales for Introducing ML in EL Classrooms

Out of the sixty-eight respondents, twenty-nine voluntarily participated in a follow-up
interview to discuss their responses to the questionnaire. Approximately 73% of the respondents
believed that incorporating ML education into English instruction boosts motivation for
studying English. Additionally, 71% of the respondents believed that media literacy education
is closely related to teaching the four language skills. The interviewees stated that ML is easy
to implement in English lessons since they listen to music, watch videos, read articles, write
messages/essays/emails, and discuss various topics. They also claimed that the meaningful and
flexible content of ML makes it a valuable addition to English classrooms.

Furthermore, 67% of the respondents believed that the English teaching content is
adaptable to students' abilities and interests. They agreed that practising ML enhances
their broad knowledge and analytical skills, allowing them to analyse and synthesise media
messages effectively. Moreover, actively using methods to analyse and structure information
independently, check facts, and reach valid conclusions promotes cognitive activity and critical
thinking among students. The respondents’ positive attitudes towards the survey demonstrate
their eagerness and preparedness to participate in the experiment. They believe the investigation
can significantly improve the quality of language learning and teaching and their academic
achievements.
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Discussion and Conclusion

The results from this study support and extend research in higher education on students’
perceptions about fostering their 4C skills through language and media-integrated literacy as
the key competencies of learning and innovation in the 21st century. This paper attempts to
justify that learners could become independent and critical thinkers if guided to see, read and
listen beyond what is presented to them lexically and grammatically. However, the qualitative
survey provides a more in-depth representation of student attitudes to integrating the 4Cs skills
and media literacy, which results in academic success. Teaching critical thinking and problem-
solving effectively in the classroom is vital for students. Today’s citizens must be active thinkers
to compare evidence, evaluate competing claims, and make sensible decisions. Communication
skills are integral to collaboration skills, which include working effectively with diverse teams,
making necessary compromises to achieve a common goal, and taking shared responsibility for
collaborative work. Collaboration is crucial for students and employees alike due to globalisation
and the rise of technology. Students can generate more knowledge by working collaboratively,
making collaboration essential for student success in today’s global society. Furthermore,
innovation does not come from individuals thinking and working alone but through cooperation
and collaboration, drawing on existing knowledge to create new knowledge. These results
suggest that mastering 21st-century skills alongside ML in the higher education framework will
help students navigate the ever-changing world and large information flows and allow them
to learn throughout life. The proposed activities are consistent, overlap and complement each
other. They all lie in one space that supports students’ cognitive development and fill it with
real-life content. However, they are still innovative for most Kazakh schools.

One of the challenges for students in applying critical thinking skills to their actions
is fear that they might be left to encounter cynical and defeatist judgment or opinion in
response. Unfortunately, this skill must be practised rather than solved with quick Tips. Thus,
communication led by instructions based on the integrated language and ML model is an
effective tool to call students for discussion and critical thinking to enhance their collaboration,
communication, creativity and critical thinking, as well as to promote social awareness and
engage participation in civil society.

The proliferation of these skills among language learners has been the aim of most recent
language programs, including Kazakh. However, achieving this vital aim in these contexts
requires, butis notlimited to, taking additional thought and planning on creating the appropriate
educational environment for integrating these skills in LLT. In further studies, we intend to
explore the following: adjusting task instructions for students’ individual needs; constructing
a task management system for smooth group communication, centralisation and expansion
of media education in Kazakhstan; and the impact of new technologies on ML and language
proficiency.

The study was funded by the Science Committee of the Ministry of Science and Higher
Education of the Republic of Kazakhstan (Grant No AP19680048).
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IL.K. Eny6aeBal, I.O. Bepkun6aeBa?, A. X. Xamuaosa3, LK. Kyabxxan6ekoBa?, CT. KyabsapoBa!
Tan-@apabu amvindarsl Kazak yammeulk yHusepcumemi, Aamamol, Kazakcmax
2Hapxo3 yHusepcumemi, Aamamol, KazakcmaH
3JL.H. ['ymunes amviHdarsl Eypas3ust yammbik yHusepcumemi, AcmaHa, Kazakcmat

4K MeHrepy AeHreiiH apTThIpy YIIiH Ka3aKCTaHABIK, CTYAE€HTTEPAiH TiJli MeH Meua
CayaTTbL/IbIFbIH HHTErpalUsAJIaHAbIPbIN OKbITY

Angatna. TypakThl TEXHOJIOTHSIJIBIK AAaMy aJlaMZbl GYKapasblK aknapaT KypaJjJapbl 6acKapaThlH
opTaZla >KeTiCTiKKe eTyi YWIiH CbIHA OWJAy, WIbIFApMAallblIbIK, KapbIM-KAaTbIHAC >XOHE bIHThI-
MaKTaCThIK CUAKTBI 9JIeYyMEeTTIK JafAbliapAbl JaMbITyAbl Tajal eTeni. Bykin ajsempze, acipece
KasakcTaHn/1a 6i/1iM 6epy KOHTEKCTiHiH, MaKcaThl OChl JaF/blIap/bl JAMbITY 60JIbIN Tabblia/bl. Bi3 g
3epTTeyiMi3 MHTerpalUsJaHFaH TIILIK 2KoHe MeJjia cayaTThlIBIKThI UTePTY apKblJbl CbIHbINTapAa 4K
(mBIFapMalIbLIBIK, ChIHUA OMJIay, bBIHTBIMAKTACTBIK )XoHEe KOMMYHUKAIMs ) AaFAbLIapbIH MeHrepy YIIiH
JAUJAKTHUKAJBIK ClleHapuiliepAi 3epTTeyre 6arbITTasfaH. KaszaKcTaH/bIK OKYLIbLIAp 63 WesiaapblH
ceHiMAi Typ/ie 6asHAaM, e3/lepiHiH CBIPTKbI MY/l TapanTapbiMeH 6apabap e3apa ic-KUMbLI Kacait
aJaThIHJAM eTil, OCbl YFbIMJApAbl KYHAEIIKTI OKy ic-apekeTiHe KaJsiall 6apblHILIA bIKMAJ[ACThIpyFa
60J1aTBIHbIH TYCiHyTe TaJIbIHY K0J14apbl 6episeli. 3epTTey HOTHKeJlepi YChIHbIIFAH AUJaKTHKAJbIK
CTpaTerusjap TiJ yApeHylliep/iH CbIHU OiJiay, HIbIFAapMallbLIbIK, KapbIM-KaTbIHAC XaHe ahaHbIK
AKMapaTThIK KeHIiCTiKTe 06apabap BbIHTBIMAKTACTBHIK KabijieTTepiH MAaMbITyFa bIKNAJ eTeTiHiH
KepceTTi. 3epTTey HaTUKeJiepi KOFaMHBbIH, »)kahaH/bIK, MenaTH3anusacel 4K farabliapsl TiNJIK )XoHe
MeJMauHTerpaluudaJaHfaH CayaTThUIbIK apKbLJIbl UTepilyiH, MeJUa MaTepualgapAbly TUIAIK opTaja
3aMaHayH lIbIHalbl, aKapaTThIK Ke3i peTiH/e Nak/ja/1aHblIaThIHbIH, MeivaFa 6ail opTaa KacTapAblH
9JIeyMeTTeHYIHIH OH JWHAMHKaCbIHA yJ1eC KOCaTbIHBIH KepceTe/i. 3epTTey HoTHXKeJlepi CTYAeHTTep/iH
6eJirisi 6ip MaTiHAEpAl OKY »koHe TYCiHAiIpY, MeZiia MaTepHa/blH CbIHU TYPFbIZAH KapacThIpy, aKlapaT
Ke3/iepiH 3epTTey KoHe apTypJli MyJbTUMeJUAJBIK KypaaZapAbl KoJJaHa OTBIPbIN, 63 MikipJepi
MeH u/JiesiIapblH KeTKi3y KabijleTiH aWTapJ/blKTal KaKCcapTKaHbIH KepceTTi. COHbIMEH KaTap
3epTTey MeJua CayaTThUIBIKTBI OKBITY[bl €Hri3y apKblibl CTYAEHTTEpre WIbIFAPMAIIbLIBIK, CbIHU
oiJlay, bIHTBIMAKTACThIK K9HE KOMMYHUKalUs JaFAblIapblH XeTUIAIPY OKbITYILIbLIAapFa apHajfaH
MPaKTUKAJIbIK HYCKayJIapAbl KAMTHU/bI.

TyuiHce3aep: 4K nafabliapbl, MHTeTpalUsiJIaHFaH TiJI>KOHE Me/iva cayaTThI/IbIFbI, IHTBIMAKTACThIK,
JUJIaKTUKAJIbIK CLleHapUH, TiJIAi OKbITY HYCKayJiaphl.

52 N23(148)/ 2024 JLH. ['ymunes amoindarel Eypaszus yammuoik yHueepcumeminiy XABAPILBICHI.
Iedazozuka. Ilcuxono2us. d1eymemmany cepusicol
ISSN: 2616-6895. eISSN: 2663-2497



Integrated language and media literacy education to enhance Kazakh students’ 4Cs skills

3eptreyai Kazakcran Pecry6sivkachkl FouibIM oHe KOFapbl OULIIM MHUHUCTPJIriHIH FbUIbIM KOMUTETI
KapKbl1aHAbIpABI (rpaHT N2 AP19680048).

IL.LK. Eny6aera’, I.O. Bepkun6aeBa?, A. X. Xamugosa3, LK. Kynapxxau6ekora’, C.T. Kyabsaposa?l
!Kazaxckull HQUUOHA/IbHBIL yHUBEepcumem umeHu aab-@apabu, Aamamel, Kazaxcmau
2Ynusepcumem HAPX03, Aamamvl, Kazaxcmau
3Eepasulickull HayuoHabHbIU yHUgepcumem umenu J1.H. l'ymuaesa, Acmana, KazaxcmaH

WHTerprpoBaHHOe 00y4eHHe A3bIKY U MeAUarpaMoTHOCTH Ka3aXCTaHCKUX CTYAEeHTOB
JAJI IOBbILIEHUs YPOBHS UX BajeHUus 4K

AHHOTanus. /[ ycnemHoro B3aMMOeuCTBUS B YCJIOBUSX, YIPaBJASEMbIX CPeACTBAMU MacCOBOU
MHGOpMaLUM U YCTOMYMBOIO TEXHOJIOTMYECKOTO0 pPAa3BUTHSA, YesJOBeKy Heob6XOJHMO COBEpPLIEHCT-
BOBaHMeE COLMA/IbHBIX HABBIKOB, TAKUX, KAK KDUTHUUECKOE MbIIJIEHUE, KPeaTUBHOCTb, KOMMYHUKAL U
M COTPYAHHUYECTBO. YKpeIlJleHHe J[aHHbIX CIOCOGHOCTeH fABJASAeTCS OJHOM K3 BaXXHBIX 3ajay
npoiecca obydyeHus Mo BceMy MUPY, ocobeHHO B KasaxcraHe. Halle ucciesoBaHve HallpaBJieHO Ha
u3ydyeHHe OOydYaloIUX KOHILeNUUH AJif OBJajieHUus HaBblkaMHU 4K (KpeaTMBHOCTb, KpUTHYECKOE
MBbILIJIEHHUE, KOONlepalusl U KOMMYHUKALUs) NyTeM NpUOOpeTeHUs] HHTETPUPOBAHHOM SI3bIKOBOH U
MeJHarpaMoTHOCTH. B HeM npeIpUHATA NONbITKA NOHATD, KAK HAU/IY4LIMM 060pa3oM HHTEerpUpOBaTh
3TU NOHSITUSA B IOBCEJHEBHYIO YUeOHYIO AesATeNbHOCTh, YTOObI Ka3axCTaHCKUe obydaroluecs MOTJIH
yBEPEHHO M3JlaraTb CBOM HJeM U INPOAYKTHUBHO B3aMMOJENCTBOBAaTb C JPYTHMMH Y4YaCTHUKAMHU
obuenusi. [losydeHHble pe3y/abTaThl MOKa3aaH, YTO NpeJJOXKeHHble AUJAKTUYECKUE CTpaTeruu
MOTYT CHOCOGCTBOBATb PAa3BUTHI0 CIIOCOOHOCTEH M3y4yalIIUX A3BIK K KPUTHYECKOMY MBbILIJIEHHUIO,
TBOPYECKOMY B3aUMOJEWUCTBUIO U aJleKBATHOMY COTPYJHUYECTBY B IM1I06a1bHOM HUH(POPMALMOHHOM
npocTtpaHcTBe. UTOrm wHcciefoBaHUs CBUJAETENBCTBYIOT O TOM, YTO IJIoOa/ibHas MeAHaTU3aLUA
o61L1ecTBa BHOCUT BKJIaJ B IO3UTHUBHYIO JMHAMUKY COLMAIM3AMHA MOJIOAEXKHU B CpeJie, HAaChIILeHHON
MeJlMa, KorJa HaBblKM 4K 0cBanBalOTCA CITIOMOLLBIO I3bIKOBOW U MeIUaUHTETPUPOBAaHHOM IPAaMOTHOCTH,
rJie MeJMaMaTeprasbl UCIOIb3YIOTCS KaK COBPEMEHHbIN ayTEHTUYHbIN, HHPOPMATHUBHBIA UCTOYHHK
IIOTPYKeHHUd B A3BIKOBYIO Cpelly. Pe3ysbTaThl UccieL0BaHUs [I0Ka3aaH, YTO CTY[EHThl 3HAaYUTEJIbHO
YJAYYLIUJU CBOKW CIOCOOHOCTh YUTAThb M UHTEPHPETUPOBATH KOHKPETHBbIE TEKCTbI, KPUTHUYECKU
OTHOCUTBbC K MeJua, U3yyaTb MCTOYHUKU HUHGPOpPMalMM M HU3JaraTb CBOU MHEHHA U HUJIeU C
MCII0JIb30BaHUEM pPa3/IMYHBIX MyJIbTUMeJUNHBIX UHCTPYMEHTOB. B Mcc/iefoBaHNU TaKKe cofepKaTcs
IpaKTU4eCKUe peKOMeH/Jalluu /15 Tpelo/iaBaTesel, KOTOpble XOTAT yIy4YLIUTh HAaBbIKM KPUTUYECKOT0
001 eHHs yYalUXCsl Iy TeM BHeAPeHUs 00yuyeHUs] MeAHarpaMOTHOCTH.

Knwo4yeBbie cioBa: HaBblkU 4K, MHTerpupoBaHHas f3bIKOBas M MeAUArpaMOTHOCTb, COTPY[-
HUYECTBO, JUJAKTHIECKUH CIleHapUH, MeTOo/[bl 06y4YeHHUSs S3bIKY.

UccnepoBanre ¢puHancupoBanock KoMuTeToM no Hayke MUHUCTepCTBA HayKU U BbICLLIETO 06pa3o-
BaHMs Pecny6sinku Kazaxcrad (rpant N2 AP19680048).
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