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Abstract. IThe present study aims to provide observational evidence on the
differences of perception of the ideal and real teachers among 1-year and final-
year students. Although numerous studies have delved into students' general
attitudes towards teachers, research specifically focusing on real and ideal
images using Osgood’s semantic differential method towards teachers remains
scarce. After completing the translation and adaptation processes, the inventory
was distributed to a total of 75 (10 males, 65 females) first year and final year
undergraduate students majoring in Pedagogy and Psychology across the
university in Astana, Kazakhstan. Of these, 50 were first-year students and 25
were final-year students.

A factor analysis was carried out to investigate and compare the factors
across semantic differential scales of chosen 19 bipolar adjectives. Based on
the descriptive factor analyses (SPSS), it was evident that the students of both
categories perceived the image ofreal and ideal teachers differently in terms of their
expectations, heightened emotional resonance, importance of communication
competences and evaluation. The result of the study can be used for curriculum
development and teaching practices, where it is of great importance to investigate
both students’ and teacher’s perception of the teaching-learning process.
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Introduction

The declining interest of young people in pursuing teaching careers in Kazakhstan is driven
by various factors. Research shows that higher moral goals and non-material values, such as
contributing to society and influencing youth development, play a significant role in choosing
the teaching profession [6]. Furthermore, the low pay in the education sector contributes to the
lack of popularity of teaching among the youth, resulting in high turnover rates and difficulties
in retaining qualified teachers [7]. Additionally, the overall trend of educational and labor
migration of young people in Kazakhstan impacts the nation's human capital quality and socio-
economic situation, potentially steering talent away from teaching careers[8]. To tackle these
challenges, enhancing incentives and fostering accurate perceptions of the teaching profession
are essential prerequisites for making conscious career decisions. Considering individuals’
interests, aspirations, and abilities could help reverse the declining trend of young people
choosing teaching careers in Kazakhstan.

The self-perception of professional teachers among education students is shaped by several
factors, including the dynamics of the educational environment, proficiency with information
and communication technology, and personal motivations for self-improvement [1]. Teachers
in the modern educational process may experience a professional identity crisis, which involves
changes in the meanings of their activities, uncertainty about their professional future, and a lack
of self-actualization [2]. The process of professional self-determination in pedagogical students
is shaped by their unique educational paths and includes planning their professional future,
actively pursuing it, and reflection on their experiences [3]. Developing professional self-concepts
is essential for future teachers, as it embodies their active engagement in self-awareness, self-
regulation, and self-enhancement in their careers [4]. The self-concept of a teacher includes
cognitive, emotional, and behavioral components, and is shaped by how the individual sees and
evaluates themselves in the present, past, ideal, and reflective perspectives [5].

Adequate ideas about the profession are a necessary condition for the conscious choice of
a subject's work activity, taking into account his interests, desires, capabilities and abilities.
At the current stage of societal development, there is an increasing emphasis on the role of
training competent specialists who possess well-developed professional knowledge and skills.
The formation of a professional's identity is successfully carried out only if, in the course of
training, a system of adequate professional ideas is formed that participate in the formation of
a person's life plans, organize and guide her activity, give her a qualitative originality, a unique
individual and social appearance.

The primary objective of this study is to investigate the difference of perceptions of real
and ideal teachers among first-year and final-year undergraduate pedagogical students. Such
investigation can help us discover the relation of certain characteristics, which negatively or
positively influence individual motives for development in the professional sphere. To address
this objective, the following research question was posed:

1. How do pedagogical students’ views of the ideal teacher contrast with their views of
real teachers?
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Literature review

The Semantic Differential method is used to analyze the image of real and ideal teachers,
focusing on the qualities and values attributed to them. Research indicates that the perceived
level of linguistic awareness among teachers greatly influences the concepts of an ideal teacher,
with key qualities including social, psychophysiological, and moral dimensions [9]. The
Semantic Differential scale proves useful in evaluating the characteristics of an ideal teacher,
uncovering evaluative and emotional components connected to this concept and confirming its
effectiveness in assessing teaching quality [10]. Furthermore, the correlation between teachers'
self-perceptions and their perceptions of the ideal student in the classroom emphasizes the
importance of similarity between teachers' and students' personalities for successful classroom
interaction and learning. These results collectively showcase the diverse perceptions and
connotations linked to teachers, influenced by factors such as service usage, cultural beliefs,
and societal advancements.

Empirical studies on semantics of self-images

The Semantic Differential (SD) Method, serves as a valuable tool for assessing the semantics
of self-images. Impressions are gathered through contrasting Likert scales, enabling this
method to effectively capture subjective feelings towards the ideal and real image of teachers.
The semantic differential technique was employed in various studies to evaluate the image
of teachers. One specific study honed in on resource teachers in Queensland and uncovered
a highly positive image among administrators and teachers who made use of their services
[11]. Another study delved into the connotative meaning of "Public School Teachers" among
college students, pinpointing factors like expressiveness and stability that shape perceptions.
Furthermore, an examination of the semantic codes of the teaching profession underscored
discrepancies between cultural perceptions and social realities, highlighting low profitability
and prestige along with limited growth opportunities [11].

The semantic differential technique has been used in various studies to evaluate the image
of teachers. Wittrock et al. explored the connotative meaning of "Public School Teachers"
among college students using this approach, pinpointing factors such as expressiveness and
stability [12]. In addition, O'Connor and Adie utilized the semantic differential tool to assess the
perception of resource teachers, discovering a highly positive outlook among administrators and
teachers who engaged with their services. Additionally, Ryaguzova and Chernyaeva investigated
the semantic codes associated with the teaching profession, revealing discrepancies between
cultural perceptions and societal interpretations of teachers, and highlighting concerns such as
low profitability and prestige [13]. To address this relatively underexplored area, researchers
have begun applying this method to evaluate and understand perceptions related to teachers.

Although the semantic differential method has been used in several studies to evaluate
students' attitudes towards different subjects, such as Chemistry and Radiological Technology,
there is a lack of evaluation towards the images of teachers: real and ideal. It is crucial to
comprehend students' emotional perceptions and motivations towards educational subjects
[14]. Factors like interest, utility, anxiety, emotional satisfaction, and fear play a significant
role in influencing student attitudes towards subjects. The development of value-semantic
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attitudes towards chosen professions is essential for successful occupational activities and
self-improvement. These studies collectively highlight the value of employing the semantic
differential method to evaluate and monitor students’ attitudes towards teaching, This approach
is instrumental in enhancing educational outcomes and boosting student engagement.

Research methods

This research employs a quantitative approach. The data obtained through the semantic
differential method were analyzed mathematically using statistical software such as SPSS 17.0,
which aids in revealing underlying characteristics within the subject being studied. These
identified characteristics can help explain complex phenomena, especially in solving various
scientific and educational problems, particularly those involving comparative pedagogical
experiments.

FATHER
happy — 1A - : . aad
hard _____: A . : 3 _soft
slow I B A v last

Figure 1. Example of semantic differential scales (Osgood, 1957)

The original semantic differential, which was created and standardized by Osgood and his
colleagues in 1957, consists of a total of 50 pairs of bipolar adjectives. The outcomes of their
research demonstrated that certain pairs of adjectives have a tendency to form distinct groups
(Figure 1).

Figure 2. Example of scoring a semantic differential scale (Heise, 1969)

These groups, also known as dimensions or factors, were identified as follows: the first
dimension, referred to as the dimension of evaluation, encompassed adjectives such as open
- reserved, pleasant - mean, neat - untidy; the second dimension, known as the dimension
of potency, involved adjectives such as big — small, heavy - light, strong - weak; and the third
dimension, known as the dimension of activity, included adjectives such as responsible -
irresponsible, rational - irrational, formal - informal (Figure 2).

The analysis involved categorizing the 19 bipolar scale pairs, such as “nasty_pleasant” to
“stale_soft”. Each item shows varying levels of loading from each factor. Based on the structure
of these relationships within each factor, the characterization is outlined as follows: Factor 1
is labeled as "Professional teacher (“Ideal”)", factor 2 is referred to as "Real teacher", factor
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3 is denoted as "Evaluation”, and factor 4 is named "Communicative competences". Factors 1
and 2, which represent the perception of professionalism and the actual image of a teacher
respectively, encompass both behavioral and partially emotional and cognitive components.
Factor 3 is an affective-evaluative component, and factor 4 is the cognitive component of the
relationship.

Participants and context

In terms of participation, 75 (10 male and 65 female) students were involved in the empirical
investigation, with the objective of examining the specific attributes associated with the
portrayal of a professional psychologist amongst students pursuing studies in the pedagogical
and psychological field, in comparison to students who do not possess a focused interest in the
professional study.

Table 1
The characteristics of participants

Year of study Total Male Female
1-year student 32 5 27
4-year student 33 4 29

These participants consisted of first-year and final year students, commonly referred to as
"teachers", from Departments of Pedagogy and Psychology during the 2022-2023 academic year.
To gather the necessary data, a specialized semantic differential was employed after collecting
data from Google Form. To respondents who are unfamiliar with the differential procedure, an
example of a simplified form was given so that the participants evaluated only one object.

To achieve stable factorization in later stages of data processing, it is essential that the sample
size exceeds three times the number of factorized scales, with an additional 10% to account for
reliability. For instance, when utilizing 21 evaluation scales (such as personality differential),
approximately 70 respondents should be involved. The collected data was coded, entered into an
Excel spreadsheet first, and then moved to the SPSS 17.0 data editor for thorough data analysis.

The results

The survey results were analyzed using factor analysis, a statistical technique that integrates
qualitative and structural-quantitative methods to reveal the underlying, latent characteristics
of the subject. The factors identified through this analysis can be applied to elucidate complex
phenomena and address various scientific and pedagogical issues, particularly within the
framework of comparative pedagogical research. Factor analysis with varimax rotation was
conducted to assess how four factors clustered: professional teacher (“ideal”), real teacher,
evaluation and communicative competences.
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Table 2 includes component loadings, representing the correlations between the variable and
the component. The values range from -1 to +1 due to their correlation nature. By utilizing the/
format subcommand. However, in compliance with the request to exclude loadings below 0.5
from the output, areas with low loadings are represented as blanks. It is important to mention
that loadings less than 0.5 (< .5) are excluded from the output. This enhances the readability
of the output by eliminating insignificant low correlations. Along with ideal and real teachers’
components, it is added two more factorial components to see more detailed variance of bipolar
adjectives with teaching characteristics “evaluation” and teaching skills “communicative
competences”. Another reason for using 2 more factorial components is the possibility of getting
more accurate data from SPSS, where it is recommended to use more than 2-3 Factors.

Table 2
The results of the factor analysis of images of real and ideal teachers among 1-year students

Bipolar Professional Real teacher Evaluation Communicative
adjectives teacher competences
weak_strong .874
silent_talkative 936
irresponsible_ 922
responsible
stubborn_ 791
compliant
reserved_open .869
selfish_ .790
considerate
stressed_relaxed .807
emotional_rational .783
irritable_ 930
unperturbed
unfair_fair .663
informal_formal .817
ugly_beautiful .548
heavy_light 914
cold_warm 791 .530
loud_quiet .781 556
restless_calm 671
rough_gentle 907
stable_soft 747
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Research question 1: How do pedagogical students’ perceptions of the ideal teacher
differ from their perceptions of real teachers?

Following the quantitative research, we identified differences in students’ perceptions of the
ideal versus real teacher. As indicated in Tables 2 and 3, both first-year and final-year students rate
the ideal teacher significantly higher (above 0.5) than their perception of the real teacher: ‘warm’
(0.530), ‘quiet’ (0.556) and ‘calm’ (0.671) for Factor 2 among 1-year students; ‘cold’ (-0.233),
‘quiet’ (0.645), and ‘calm’ (0.534) for Factor 2 among 4-year students. Furthermore, Table 2
shows that 15 out of 19 bipolar scale categories are associated with the first factorial component,
which represents the professional (“ideal”) teacher. These categories include: ‘pleasant’, ‘strong’,
‘responsible’, ‘open’, ‘considerate’, ‘rational’, ‘unperturbed,, ‘fair, ‘formal’, ‘beautiful, ‘light, ‘warm,
‘quiet’, ‘gentle’, and ‘soft’. In contrast, for the second variable, the real teacher, first-year students
linked this concept to three bipolar adjectives: ‘warm’, ‘quiet’ and ‘calm’.

Table 3
The results of the factor analysis of images of real and ideal teachers among 4-year students

Bipolar Professional Real teacher Evaluation Communicative
adjectives teacher competences
nasty_pleasant 723
weak_strong 923
silent_talkative .835
irresponsible_ 933
responsible
stubborn_ 782
compliant
reserved_open 723
selfish_ .802
considerate
stressed_relaxed .634
emotional_rational 734
irritable_ 930
unperturbed
unfair_fair 734
informal_formal .987
ugly_beautiful 233
heavy_light .645
cold_warm 723 -233
loud_quiet .781 .645
restless_calm .534
rough_gentle -.243
stable_soft .834
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According to table 3, the results of the factor analysis of images of real and ideal teachers
among 4-year students differ in terms of bipolar scales, showing opposite adjectives describing
the images of ideal and real teachers. As can be seen from the Factor 1, 2, the bipolar adjectives
used were the same with the results given in Table 2, except for differences in sums, specifically
‘rough’ (-.243) and ‘cold’ (-.233).

Table 4
The results of Principal Component Analysis of 4 factors: (1) professional teacher “ideal”; (2)
real teacher; (3) evaluation; (4) communicative competences

Initial Eigenvalues Extraction Sums of Rotation Sums
Squared Loadings of Squared Loadings
Component | Total % of cumu- Total % of | cumu- | Total % of cumu-
ariance | lative % ariance | lative ariance lative %
%
Professional |12.168 |45.068 |45.068 12.168 | 45.068 |45.068 [9.215 |34.128 34.128
teacher
Real teacher | 4.606 17.058 | 62.126 4.606 |17.058 |62.126 |7.270 |26.925 61.053
Evaluation 4.321 16.005 |78.131 4321 |16.005 |78.131 |4.312 |15.970 77.023
Commu- 3.456 12.799 |90.930 3456 |12.799 [90.930 |3.437 |12.730 89.753
nicative
competences

Table 4 presents the eigenvalues under “initial eigenvalues” representing the variances
associated with each factor. In the following sub-columns, these variances are expressed as
both a percentage and as the cumulative percentage of variance explained by the factors. The
“Extraction Sums of Squared Loadings” section highlights the two retained factors, detailing their
common variance through eigenvalues, percentage, and cumulative percentage. In the “Rotation
Sums of Squared Loadings” columns, the distribution of variance across the two factors after
rotation is shown, which helps refine the factor structure. The analysis of cumulative variance
in the two-factor model reveals a total of approximately 61%, which is deemed an adequate
value for explaining the variance.

According to table 4, it presents the allocation of variance among the 4 potential factors. The
unrotated factor model asserts the existence of two factor components that meet the eigenvalue
criterion. In factor analysis, tables displaying total explained variance serve as crucial indicators
of the significant factors present [15]. It is important to note that these factors have eigenvalues
greater than 1.0, which is a commonly accepted standard for assessing their relevance.
Factors with eigenvalues below 1.0 provide less explanatory power than a single item would.
Consequently, if no specifications were given, the computer would seek the optimal solution
by rotating four factors. The table 4 reveals that there exist two components possessing initial
Eigenvalues greater than 1.0. The first component constitutes 45.068% of the entire variance,
nevertheless, given that it is less than 50%, it is advisable to rotate more than one component.
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Discussion

The results of factor analysis are often insightful for qualitative analysis, however, it is
important to recognize that the researcher, with a deep understanding of the stimulus and
anticipated outcomes, usually assigns the names to the factors.

To minimize subjectivity, one can task an independent specialist with processing the results
matrix and a group of independent experts with selecting generalizing factor names. Despite
its drawbacks, factor analysis is widely used for data reduction because it helps in approaching
integrated data structures based on multiple stimulus evaluation scales. In essence, factor
analysis unveils the hidden structure of large data matrices that are not apparent to the
experimenter. It is believed that these factors highlight the significant categories or scales for a
group of subjects evaluating specific stimuli.

Factor analysis results reveal a discrepancy between the idealized image of a professional
teacher and the actual image encountered during the learning process. The findings from the
factor analysis suggest a natural evolution in perception towards the ideal professional teacher
throughout the educational journey. In their first year, they think a professional teacher is
someone who is needed, brings variety to lessons, is interesting, and plays an important role
in society. Notably, freshmen exhibit similar proportions in these perceptions, reflecting a
stage where adaptation to university dynamics is still underway. Consequently, new insights,
achievements, and setbacks in navigating teaching experiences are perceived with heightened
emotional resonance compared to other cohorts.

Despite being in the early stages of their academic studies, respondents point to a significant
gap between the theoretical material presented and its practical relevance, as reflected in the
high factor loadings for theoretical variables. Factor analysis results demonstrate that by the
fourth year, students experience a slight change in how they perceive professional teachers.
While it is acknowledged a disparity between the idealized image of a professional teacher and
the real one, they find the real image to be unappealing, unwelcoming, tedious and lacking in
the ability to bridge theoretical concepts with practical applications (as evidenced by factor
loadings for certain variables falling below 0.5).

According to Table 1 and Table 2, having experienced teaching firsthand during their third
and fourth year, graduates come to appreciate the importance of communication skills (as
indicated by high values for specific variables). While the term (‘irritable_unpertubed’) is used
as the primary factor by students in their first year to describe professional teachers, the term
(‘irresponsible_responsible’) portrays that image by fourth-year students. It is also worth
mentioning that in previous studies the image of teachers and subjects took into account the
gender differences of participants. The current study did not find any gender differences in how
teachers’ images were perceived. Existing research on the relationship between gender and
attitudes offers varied, often inconsistent, and complex findings.

As they near the completion of their studies, graduates no longer harbor the overtly negative
attitude towards professional teachers. However, they still perceive the real-life depiction
of teachers as unwelcoming, challenging, lacking the developmental opportunities, and
disconnected from practical realities.
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Conclusion

The assessment of the real and ideal image of teachers using the Semantic Differential (SD)
method is essential. Research has proven that SD effectively identifies attributes of the 'ideal
teacher' and uncovers evaluative, emotional, and affective components linked to this concept.
It is crucial to understand the social representations of teachers and their roles, emphasizing
the diversity in teachers' perceptions of their ideal roles compared to their actual practices
[16]. The educational phenomenon's complexity results in varied images of what constitutes an
ideal educator, often influenced by unrealistic portrayals in media and popular culture. Overall,
utilizing semantic differential to assess the image of real and ideal teachers is a valuable tool in
comprehending the multifaceted nature of teaching quality and teacher perceptions.

In addressing our research question, we identified a difference in how first-year and fourth-
year students perceive ideal and real teachers:

a) first-year students strongly believe that an ideal teacher plays a vital role, enriches lessons
with variety, engages students effectively, and holds an important place in society.

b) 1-year students perceive new insights, achievements, and setbacks in navigating teaching
experiences are perceived with heightened emotional resonance compared to other cohorts.

c) for senior students the real image must be unappealing, unwelcoming, tedious, and must
lack the ability to bridge theoretical concepts with practical applications, as indicated by factor
loadings for certain variables falling below 0.5;

d) 1-year students recognize the significance of communication skills and evaluation, as
shown by the high values for specific variables.

Moreover, as for the similarities found in the research, respondents of both categories clearly
show a significant gap between the theoretical concepts taught and their actual practical
usefulness, as demonstrated by the high factor loading values for theoretical variables.

In future research, itis essential to prioritize teachers’ goals, alongside the curriculum, with an
emphasis not only on students’ cognitive development but also on their emotional engagement.
Creating teaching strategies and curricula that focus on enhancing students’ attitudes could
greatly increase their chances of success. Additionally, addressing affective factors may help
counteract the troubling decline in students’ interest in pursuing teaching careers.

Contribution of the authors

When writing the research paper, the contributions of the authors were equal.

Ishkibayeva M.M. - conceived the research idea, collected data, made a statistical
spreadsheet, created tables and diagrams, wrote results based on feedback.

Abdykhalykova Zh.Y. - designed the methodology, revised data, verified correctness,
participated in writing the results and discussion sections, and approved of the final draft of the
article for publication.

Kabylzhanova B.K. - collected the statistical data, designed google spreadsheet, carried out
the experimental surveys with students.

322 N24(149)/ 2024 JLH. ['ymunes amoindarel Eypaszus yammuoik yHueepcumeminiy XABAPILBICHI.
Iedazozuka. Ilcuxono2us. d1eymemmany cepusicol
ISSN: 2616-6895. eISSN: 2663-2497



Assessing psychological image of the ideal teacher and real teacher among pedagogical students
with semantic differential

References

1. AuaprokoBa /l. JI., PabaganoBa P. C. AHa/iu3 oco6eHHOCTeN popMUpOBaHUSA MPOPeCCHOHATBHOTO
MMU/Ka npenojaBaTess //IIpukaaaHas ncuxosorus u negaroruka. — 2022. - T. 7. - Ne. 2. - C. 195-202.

2. Lidiya, Vasilievna, Kozilova., Vladimir, A.,, Chvyakin. (2023). Professional self-realization of
a university teacher in an online communication educational environment. Perspektivy nauki I
obrazovanii, 62(2):610-623. doi: 10.32744 /pse.2023.2.36

3.CapoBHukoBaH.0., 3anHoHU @. (2018).IIcuxo0ruyeckre 0CO6eHHOCTH IepeKMBaHUA leJjlaroraMu
npodeccuoHaJbHOTO Kpuauca JuuHocTH. 20(3):83-99. doi: 10.17853/1994-5639-2018-3-83-99

4.BenskoBaE.Il', 3axaposa U.I". (2020).[IpodeccroHabHOE caMoonpe/iesieHUe U TpodeccHOHabHAs
UJIEHTUYHOCTb CTYAEHTOB-NIEJaroroB B yCJOBUSX WHAWBUAyanu3aliu obpa3zoBaHus. 22(1):84-112.
doi: 10.17853/1994-5639-2020-1-84-112

5.VI,Dolgova,, N.I, Arkaeva., E.F, Ibragimova. (2016). The peculiarities of development of professional
self-concept for future teachers. 2:318-321. doi: 10.17513/SNT.36327

6. Shabdenova A., Nurymbetov Y., Kozhanov K. Choosing the teaching profession in Kazakhstan:
vocational patterns //Journal of Psychology & Sociology. - 2022. - T. 81. — Ne. 2.

7. Balta N. et al. Middle-and secondary-school students' STEM career interest and its relationship to
gender, grades, and family size in Kazakhstan //Science Education. - 2023. - T. 107. - Ne. 2. - C.401-426.

8. Tastanbekova K. Professional prestige, status, and esteem of educational occupation in Kazakhstan:
temporal, regional and gender analysis of payroll data //Journal of Eastern European and Central Asian
Research (JEECAR). -2020.-T. 7.- Ne. 2. - C. 175-190.

9. Tumuenko A. I, BypmakuHa H. A. O6pas ujeanbHOr0 y4YHUTEJs: JIMHTBOAKCHOJIOTHYECKOE
ucciaenoBaHue //Cubupckuit punonorudeckuit popym. - 2022. - Ne. 3 (20). - C. 138-151.

10. Moreno V. M. The ideal teacher different images //Human Arenas. - 2022. - T. 5. - Ne. 3. - C. 550-
576.

11. Ferreira V. S., Andrade M. S. La relacién profesor-alumno en la ensefianza secundaria: percepcion
del profesor de escuela publica //Psicologia Escolar e Educacional. - 2017. - T. 21. - Ne. 2. - C. 245-252.

12. Rodriguez Izquierdo R. M. et al. Imagen social de los inmigrantes de los estudiantes universitarios
de magisterio //Revista Complutense de Educacién. - 2009.

13. Ryaguzova E. V, Chernyaeva T. I. Semantic codes of the modern profession “Teacher”: Invariants
and innovations //News of Saratov University. Ser. Philosophy, psychology, pedagogy. - 2023. - T. 23. -
Ne. 2. - C.203-210.

14. Mezentseva M. E. et al. Semantic differential method as a pedagogical diagnostics tool in University
learning process //European Proceedings of Social and Behavioural Sciences. - 2018. - T. 51.

15. Yong A. G. et al. A beginner’s guide to factor analysis: Focusing on exploratory factor analysis //
Tutorials in quantitative methods for psychology. - 2013. - T. 9. - Ne. 2. - C. 79-94.

16. Moreno V. M. The ideal teacher different images //Human Arenas. - 2022. - T. 5. - Ne. 3. - C. 550-
576.

JLH. T'ymusnes amwindarsl Eypaszus yammoik yHueepcumeminiy XABAPILBICHI N24(149)/ 2024 323
Medazozuka. llcuxosozus. daeymemmaiy cepusicol
ISSN: 2616-6895. eISSN: 2663-2497



M.M. Ishkibayeva, Zh.Y. Abdykhalykova, B.K. Kabylzhanova

M.M. Hmuku6aeBa, ’K.E. A6abixasibikoBa, b.K. Ka6burkanoBa
JLH. I'ymuses amviHdarbl Eypasus yammbolk yHuUgepcumemi, AcmaHa, Kazakcmax

CemaHTHKaJBIK AU PepeHnran apKblibl CTyJeHT-MYFadiMAep apacblHAA HAEAIAbI XKIHE
HaKThbl MYFa/IiMHiH GeliHeciH Garajay

Angarna. bys 3eptTey 1 Kypc CTyZeHTTepi MeH COHFbl KypC CTYAEHTTepi apacblHAa UAeas/bl
’K9He HaKTbl MyFajiMJepAi KabblijayaFbl allblpMallblIbIKTbIH OaKblIaylbl JaJe//lepiH YChIHYFa
G6arbpITTajsfaH. KenTereH 3epTTeysiep OKyLIbLIApAblH MyfajiMjepre JereH >aJlbl Ke3KapacblH
3epTTereHimen, OCryAThIH MyFaliMJepre KaTbICTbl CEMaHTUKaJBbIK AU depeHHanAbl 94iCiH Ko/lAaHa
OTBIPBIN, HAKTHI K9He HJeasl[bl OeliHeslepre apHalbl OaFbITTa/IFaH 3epTTeyJiep Talllbl O00JIbIN Kaja
oepeni.

Aynapma xaHe GelliMey npouectepiH asgKTaFaHHAH KelliH AcTaHa Ka/acblHAAFbl YHUBEPCUTETTEDP
6oiibiHIIA [leflarorvka jxoHe MCUXOJIOTUS MaMaH/bIFbIHBIH, GipiHIIi *K9HE COHFBI KYpC CTY/IeHTTepiHe
6apJibirel 75 (10 ep, 65 a¥ies1) TapaThbLI/bL.

Tapganran 19 6UNOJAPJBIK CbIH €CiIMHIH ceMaHTUKaJbIK AU depeHa/ bl MIKadalapbl 60HbIHILIA
dakTop/aapAbl 3epTTey KoHe CaJbICThIpY YWiH (GaKTOPJBIK Tajajay »XKyprisingi. CumaTrtamasnblk
dakTopsblK, Tangaynapra (SPSS) cylieHe oTbIpbIN, eki caHaTTaFbl CTYJEHTTED Je HaKThbl >KoHe
yjeasn bl MyFaliMAepAiH, UMUKIH 0JIapAbIH YMITTepi, 3SMOLMOHaJ/bl Pe30HAHCBIHBIH, )XOFaphlaybl,
KOMMYHUKATUBTI Ky3bIpeTTiJIiKTiH MaHbI3/|blJIbIFbI 2KkoHe 6aFajiay TYPFbICbIHAH 9P TYpJli KabbliAaFaHbl
aHBIKTaJI bl

3epTTey HOTHXKECIH OKY 6aFAapJ/iaMasiapblH 93ipJiey :koHe OKbITY PaKTHUKAChl YUIiH MaijalaHyFa
60J1aZbl, MyH/]a OKYLIbLIAp/JbIH Ja, MyFa/liMHiH Je OKy-Top6ue NpolieciH Kabbl1JayblH 3epTTeYAiH,
MaHBbI3bI 30].

TyiiH ce3aep: ceMaHTHKaJbBIK AuddepeHnuan afici, 6osamak MaMaHap, GaKTOPJIBIK TaJIAaYy,
©3iH-631 6arasiay, GUNOJISPJIBIK, [IKaJIaaap.

M.M. Nimukuo6aesa, JK.E. A6abixaabikoBa, b.K. Ka6blmkaHoBa
Espasutickuli HayuoHabHblll yHugepcumem um. JL.H. I'ymunesa, Acmana, Kazaxcmau

OueHKa NCUX0/JI0rH4eCKOro NopTpeTa U eaabHOr0 M pea/IbHOTO YYUTeJIs CpeJy CTyAEeHTOB-
nejaroroB € ceMaHTU4YeCcKUM JudpPpepeHnuaiom

AHHoTanuA. llesb HacToslero MccjaeJOBaHUA - NMpeJOCTaBUThb HabJIoJaTesbHble JaHHble O
pa3JUyYMAX B BOCHPUSTHUH UAEANbHBIX U PealbHbIX YIHUTEJNEH CTy/[eHTaMHU NepPBOr0 M BBIIMYCKHOTO
KypcoB. HecMOoTpss Ha MHOrOYMC/IEHHble MWCCJAeJOBaHUs, MOCBALleHHble O06LieMy OTHOLIEHHUIO
y4YaIUXCS K YIUTEJISM, UCC/e0BAaHUH, ClIEMA/IbHO MOCBSIEHHBIX PeaJIbHBIM U HU/leaIbHBIM 06pa3aM
y4uTesel C UCII0JIb30BaHUEM MeTO/,a ceMaHTH4Yeckoro guddepennuana Ocrysa, octaeTcs Maso. [locie
3aBeplLIeHMs NIPOLLECCOB NepeBojia U aZlalTalluu NlepevyeHb OblJ PaCIPOCTPaHeH B 001 el CI0XKHOCTH
cpeau 75 (10 Myx4uH, 65 XKeHIIUH) CTY/leHTOB MEPBOrO U INOCJEJHET0 KYpPCOB OakajaBpUaTa,
CleliMa/IM3UpYOLIMXCcs B 00JIaCTU MeAaroruky M ICHUXOJIOTHM, N0 BCEMY YHUBEPCUTETY B AcTaHe,
KazaxcraH.
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Assessing psychological image of the ideal teacher and real teacher among pedagogical students
with semantic differential

Bbu1 npoBesieH GaKTOPHBIA aHANW3 JJIsl U3yYeHUs] U CpaBHEHUs PaKTOPOB MO CEMAaHTHYECKHUM
ArddepeHMaNbHBIM LIKa/aM BbIOpaHHbIX 19 OGUIOJAPHBIX NpUaraTejbHbIX. OCHOBBIBAACH Ha
onvcaTesbHOM pakToOpHOM aHau3e (SPSS), npuiiv K BbIBOAY, YTO y4alidecs 06erux KaTeropyuu mno-
pa3sHOMYy BOCIPUHMMaJHM 06pa3 peajbHOrO U UJeaJbHOr0 yYHTesel C TOUKH 3peHHUs] UX OXKHUJaHUH,
HOBBILIEHHOTO 3MOILIMOHA/JbHOI'0 PE30HAHCA, BAXXHOCTU KOMMYHHUKAaTHBHbBIX KOMIETEHLIUH U OLleHKHU.

Pe3ysnbTaThbl UcC/eJOBAaHUS MOTYT OBbITh MCI0JIb30BaHbl P pa3paboTke yuyeGHbIX NPOrpaMM U B
IpaKTUKe NpenoJiaBaHus, IZle OYeHb BaXKHO MCC/Ie0BaTh BOCIpPUSITHE Ipoliecca NpenojaBaHus Kak
y4yallMMHUCs, TaK U IpenojaBaTesieM.

Kiio4yeBble c/10Ba: MeToJ ceMaHTHYecKoro Auddepennyana, 6yayuye cnelaiucTol, GakTOpPHbIHN
aHaJIu3, CaMOOLeHKa, OUIOJISIpHbIE LKA/l
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